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Dear IinfltmcMitPt ion Teacher; 



Thank you for a;;rec5ny to participate in implementing 
one of the Staters cai'cer education instructional units 



We apologise for this unit being Xeroxed instead of being 
printed. We wanted to get it into your liands before the 
first of the year so you could /plan your schedules* 
Hopefully, \^ will.be able to get the unit printed at a 
later time. 

Sincerely yours. 



In your classroom this year. 



Beverly Whelfeler, Ed.D, 
Director, Research Coordinating Unit 
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studies over the past five years within Arizona show 
parents as the most influential sources of the student's 
occupational and educational (Choices. Because of parent 
influence and the community interest in career education, 
it is strongTy recommended that the content of this unit 
be reviewed with parent advisory grojaps. 



CAREER EDUCATIO:i 
RATIOIMLE 



"Reinforcing the three R's - relevance through 

Career Education" is the refrain echoing across \ . 

the country today. - 

Career Education combines the academic world with the 
wor^d of work. It must be available at all levels of ed- 
ucation from kindergarten through the university. A 
-complete program of Career Education includes awareness 
of the world of work, broad exploration of occupations, 
in-depth exploration of selected clusters, and career 
preparation for all learners. This calls for all basic 
education subjects to incorporate Career Education as 
an activity. Education and Carreer Education are synony- 
mous terms. 



Goals of Career Education 

LEARNING TO LIVE - means promoting the learners' aware-, 
ness of their capabilities and developing their ability to 
deal with leisure time and society in general. 

LEARNING TO LEARN • involves motivating the learners so 
that th^ey want to learn' the basic educational subjects. 
This can be done by making ^the subjects meaningful ^and by 
relating them to the real world of work. 

LEARN TO MAKE A LIVING - means preparing learners so 
that they have the capability to support themselves eco- 
nomically and to become productive members of the community 
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THE FUTURE ME 



This instructional unit, which relates to the Career Education 
outcomes, has been field tested in the State of Arizona, A 
-report of the field test results is available upon request • 

This unit is a suggested procedure • Feel free to adapt it 
to meet the needs of your particular students and situation • 
The following are suggestions made by the field test teachers ♦ 

OVERVIEW: 

1, Generally, the lesson times indicated should be 
increased - or - you may want to do the lessons in 
30-minute segments, ^ 

2, You, are free to add guest speakers, and other resources 
and activities which you feel would enrich the unit, 

SPECIFICS: 

Lesson 1 

You might want to divide this lesson inta two sections. 
For example, begin the second day with page 24, "on- 
the-job training," ^ 

Lesson 3 . *. 

Prqyide more directions to students on how' to work 

in small groups if they are not accustomed to. doing so. 

Lesson 8 

Depending on yqur group, you may want to find synonyms 
for some of the vocabulary on page .153. Be careful .if 
you do, because the terms occur in later lessons. 

Lesson 9 

You may want to divide this into two sessions or adjust 
the time schedule. 

Lesson 11-12 

Using your own discretion, you may want to combine these 
two lessons because of their similarity. 

Lesson 14 

You may wish to divide this lesson into two sessions. 



CONTENTS 



Unit Design. .\ . . . i 

Overall Purpose • 1 ^ 

Goals • • . . • • • . . 1 

Performance Objectives . 1 

Lessons * i . . ^ 1 

^ Resources , . . . .\ ^ . . . . • ^ 

--4 Assessment Procedures ....... T'^ ^2 

Instructional Strategy Guides . . . 3 

/ 

Unit Overview s 

Purpose of This Unit 5 

Intended Use of This Unit 5 

Preparing to Teach This Unit.. 0 .... 6 

Unit Content/Strategy Profile 9 

Unit Resource Profile H 

Instructional Sequence ^"^ 

Lesson 1 Paths to" Occupational • 

Preparation . . 

Lesson 2 Paths Some Workers Take 49 , 

Lesson 3 Paths to Possible Careers 65 

Lesson 4 Tickets to Success. ... . . ... . *81 

Lesson 5 Success and Specific 

Abilities 95 



a 



Lesson 6 Abilities Workers Need 125 

Lesson 7 How I See Myself.,^ • . ^ 141 

- Lesson 8 Identification of Interest 

Factors 153 

Lesson 9 Identification of Occupations 

Related to Interest Factors . . ,171 

Lesson 10 State Your Preference • 193 

Lesson 11 Categorization of School 

Activities 205 

Lesson 12 Categorization of Occupations . • .^21 
\ Lesson 13 Identification of Personal 

Preferences - • • . • 237 

Lesson 14 My First Occupational Profile • . .247 

Appendices . 281. 

Appendix A 

/ 

Questioning Strategy , . 285 

Discussion strategy^ ,289 

Listening Strategy. . .299 

Giving Directions Strategy ' 305 ^ 

Appendix B 

The Future Me - Copy of Learner's Finished 

Product . ' .... 307 

Bibliography 309 



9 



■ UNIT DESIGN 






• 

\ 



Overall Purpose 

This instructional unit will become^ an integral part of 
a total K-12 career education curriculum. This unit has 
been developed to afford the instructor maximum flexi- 
bility in its utilization. When planning for the use of 
this unit, it will be helpful for the instructor to give 
attention to the following characteristics. 

/ * - . 



Goals 

The. unit goals of this career education unit are stated 
expectations toward which the instruction/learning effort 
is directed. It is intended that these unit goals be 
implicit in the total curriculum and also consistent with 
the* accepted maturation patterns of learners. 



Performance Objectives \ 

The performance objectives are derived from the un|t 
goals and are intended to specify the expected behavior 
of the learners. 



Lessons 

The lessons will help the instructor meet the perform- 
ance objectives and are designed to assist learners in 
understanding how present experiences relate to past 
and future ones. The lessons are broken down into 



\ 



.several parts, .-aef ore the main- body of the lessons are 
descr;ibed# k^yitemS are presented: the concepts , the 
estima'fid time for delivering the lessons r the vocabulary 
introdut^ed, the resources required, and the instructor 
preparation tasks • 

The instructor procedures are presented in three sections: 

INTRODUCTION > This section provides continuity with- 
in the^ unit and makes the learners aware of what 
they are to accomplish r how they will accomplish it^ 
and^ why they are studying the particular concepts of 
the lesson. 



TASKS . This section provides a detailed description 
of the content and activities used to deliver the 
specified outcomes.! An attempt has been made to 
ensure that the activities are learner-oriented, free, 
from irrelevanciesr ^interesting, presented in small, 
sequential steps, and complete. Each lesson in- 
cludes tasks whifch allow the learners to practice 
the desired outcome. \ Sample . questions and i^espo^ses 
are provided along with suggestions to the instructor 
for accomplishing the ^ task. 

SUMMARY . This section\ provides closure , on the lesson 
and, if possible, a culminating activity for the 
learners .\ It alSQ provides transition from one lesson 
to another. . - ' I 

i 

On occasion, supplemental activities ^re presented to 
assist in obtaining the desired learner outcomes. 

\ 

i 

Resources 

Instructional resources (materials, equipment, and/or 
persons) ar^ suggested in the lesson. These resources 
have, been designed and developed so that an instructor 
may deliver the lessons with miniri\al preparation time. 
Worksheets are prepared so that an inistructor ne»3d only 
take the page in the unit and use ^t with an opaque pro- 
jector or prepare a transparency or ditto master. A 
unit resource profile has been prepared and is provided 
in the early part of the unit. 'Materials used in a les- 
son are located at the end of that Ipsson. 

\ 
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Assessment Procedures 

The purpose of the assessment procedures is to determine 
the learners' level of achievement of the performance 
objectives. The descriptions , directions , arid keys to 
all items are presented along with the lesson descrip-* 
tion. Assessment items are placed directly after the / 
lessons r but before ar^y worksheets*. This will allow the 
instructor to administer the assessment item(s) after 
each lesson. Howevei:, it is proposed that the items be 
groupeid dnd administered as follows: \ 



Lessons 1, 2, 3, 4 
Lessons 5r . 6 
Lessons 7, ^8, 9 
Lesson 10"^ 

\ 



(15 minutes) 
(10 minutesK 
(12 minutes) 
(7 minutes) 



Most ofi ^the items may be used to preassess learners be* 
fore they begin the. unit if the instructor desires. 



Instructional Strategy Guides 



/ 



The unit contains several types ot instructional stra*- 
tegies: role playing, discussion, question and answer, 
giving directions, and pantomi'mfe.t Instructor guides 
for these^ strategies are presented in the appendix, with 
specific references giypn in the lessons. A unit, con- 
teiit strategy profile, which is alsp a quick reference, 
to the strategies used in each lesson, is provided in 
the front part of this unit. ^ 



\ 
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Purpose Of This Unit 

The purpose of this u 
ness of careers and 
occupational success 
related' to a worker's 
ences\for occupational 
Viewing working roles 
a realistic picture of 




abilitie 

preparation' 
in rela1 
the fut\ire, 



ater aware- 
nts for 
s directly 
nd prefer-- 
ituations . 
ill present 



A major emphasis is placed on the^'Tiearner • s self -under- 
standing, as well as on .the realization that individuals 
differ in many ways. Those things preferred by one 
person may not be prevf erred by another. What are con- 
sidered advantages of a specific career for one person 
may be considered as disadvantages by someone else. 

This unit emphasizes that decisions and actions in the 
present will have an effect in the future, thus bring- 
ing a sense of meaningfulness to career planning. A 
final application of these concepts occurs when the 
lea,^krs compile their information and identify occupa- 
tio^^which best suit their abilities, interests, and 
preferences at this time in their lives. Individuals 
can raise their chances of success by understanding them 
selves and p3.anning wisely. They should also understand 
that some unforeseen and uncontrolled event may cause 
them to alter their pl^ns at an^v time during their lives 



Intended Use Of Thic Unit 

This unit was developed by experienced classroom instruc 

personnel not associated 



tors and reviewed by curriculum 



\ 

with its developmental status. 



GRADE PLACEMENT 



Fif th,/grade 



SUBJECT AREA 



Social studies f language arts 



DURATION 
Ten hours 

i 

GROUPING 
Large group 



Preparing To Teach This Unit 

The unit Profiles following this section have been pre- 
pared to give you an overview of the time, content, 
instructional strategies/ and resources required for 
delivery of each lesson in this unit. These profiles 
pro'^ide a synopsis which will assist you in gaining a 
general understanding of the entire unit. 

SPECIAL CONSIDERATION^ 

All worksheets and handouts should be kept by each learn- 
er in a temporary fblder provided by the instructor during 
the first lesson. These materials will comprise a booklet 
entitled The Future Me. Appendix B contains a complete 
copy of the learney^'s booklet. 



The learner's answer sheets for Lessons 7, 10 , and 13 
should be duplicatedr folded in half lengthwise, and 
distributett by the instructor so that the scoring pro- 
cedures in 'the r4:ght colxamn are not visible to the 
learner. 

The instructor should frequently emphasize to the learn- 
ers that their physical makeupr ideas r and feelings • 
will probably change as they grow older r and that these 
changes may cause a change in ^their choice of an occupa- 
tion. The decisions and choices made during this unit 
reflect current feelings and arie not meant to be con- 
straining. \ 

The focus of this unit is abilities, interests and 
preferences as they relate to occupations. The learner 
looks at occupations according to personal criteria 
^in each of these areas. The areas of working conditions 
and physical demands are not stressed. Though an im- 
portant aspect of occupational decision making, tilese 
areas were omitted to allow more learneif involve- 
ment in the ability r interests and^preference areas. 
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Unit Content/Strategy Profile 



Lesson 


Time 


Content 

/' 


Instructional 
Strategies 


1 


50 

min. 


Learners will identify 
and define levels of 
occupational prepara- 
tion. 


Discussion 

Questibning 

Worksheet 


2 


min. 


the occupational prep- 
paration necessary for 
•entrance and success 
in specific occupa- 
tions. 


Questioning 
Worksheet 


3 I 


45 > 
min. 


Learners will name one 
occupation of personal 
in teres t tor eacn or 
the occupational pre- 
paration levels. 


Discussion 
groups 

Worksheet 
Intervi^ew 


4 


25 

min. 


Learners will define 
the terms verbal, ^ 
numerical , color aware- 
ness / knowledge f and 
coordinati on as they 
relate to abilities 
required feor occupa- 
Clonal success. 


Discussion 
Questioning, 
" Worksheet 


5^ 


40 

min. 


Learners will identify 
abilities required to 
comp^lete occupational 
task^. 


Pictorial pre- 
sentation 
Discussipn 
Questioning 


6 


45 

min. 


Learners will identify 
occupations requiring 
a high degree of each 
ability. 


Discussion 

Questiq^ning' 

Worksheet 


7 


40 

min. 


Learners will evaluate 
their personal abili- 
ties and list occupa- 
tions related to these 
abilities . 


Ability in- 
ventory 
Worksheet 



Unit Content/Strategy Profile 



Les,;^on 


Time 


Content 


Instructional 
Stra' egies 


8 


30 

min. 


Learners will identify 
five pairs of interest 
t actors • 


Discussion 

Questioning 

Game 

Worksheet 


9 


40 

min. 


Learners will identify, 
occupations which re- 
late to eajCh interest ^ 
factor. 


Discussion 

Questioning 

Worksheet 


. 10 


45 

min. 


Learners will evaluate 
personal interests and 
list occupations re- 
xatzeu xo unes^ xnter— 
ests. • ' . 


Interest in- 
ventory 
Worksheet 


11 ' 


20 

min. 


Learners wm'l cate-- 
gorize school activi- 
ties according to the 
work situations listed 
m .Class . 


Discussion 

Questioning 

Worksheet 


12 


30 

min. 


Learners will cate- 
gorize occupations 
related to each work 
situation identifiied. 


Worksheet 

Discussion 

Questioning 


13 

• 


25 

min. 


Learners will identify 
their personal pre- 
ference for work sit- 
uations and list 
occupations related to 
these situations. 


Preference 

inventory 
Worksheet 


14 


60 

min. 


Learners will select 
occupations to .meet ^ 
personal criteriaf^ for 
educational prepajration 
abilities , interests , 
and situational prefer- 
ences 


personal pro- 
. file , 
Worksheet 
Discussion 
Questioning 



Unit Resource Profile 




Within Unit 



* 



To Be Acquired 
By Instxuctor 
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Worksheet masters: 

Educational Paths to 
Careers^ 

Finding Paths to 
Careers 

Information sheet - - 
master: 

Predictions Abput 

Occupations and 

Education 

Visual masters : 

During the 1970 's 
Growth Wi^ll 'Vary Wide^ 
ly Among Occupations 

SOzhool Enrollment 
Rates Will Con t in lie 
to Rise , 

Assessment item 

Worksheet master: 

Particular Paths to 
Careers \ ^ 

Instrtictor Information ^ 
Sheet and Key That 
Accompanies Worksheet 

Assessment item 

Information sheet 
masters: 

Categorizing Occw 

pations 

Occupatiojial .Facts 
'The Daily News' 



Temporary' folders 
for each learner 



Local telephone 
directory (for 
instructor's use) 



Crayons' (optional) 



\ 



Unit Resource Profile 




Worksheet master: 
Pdths to Possible 
Carreers 

Assessment item 

Worksheet master: 
Five Tickets to 
Success 

Assessment item 

Worksheet masters: 
Abilities and Occu- 
paiion'p 

Which Ticket to 
Success? 

Thickets to Success 

Vifeual masters: 

Football player 

News reporter 

Artist 

Cashier 

Teacher 
(use worksheet master 
to make a visua;L for \ 
Abilities and Occu- \ 
pations) \ 

Assessment item 

Worksheet masters: 

Recognizing Abilities 
Required - The Daily 
News 

Abilities Workers Nee 



Grease pencil for 
use with trans-- 
parency 



\ 
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Unit Resource Profile 



Lesson 
Number 




To Be Acquired 
By Instructor 



6 

(Con't) 



Information sheet 
master: 

Occupations and Abili- 
ties Required 

Assessment item 

Worksheet roasters: 

Identifying My Abili- 
ties 

Choosing Occupations 
to Fit My Abilities 

Assessment item 

Sample chart: ,J 

Five Pairs of Interest 
Factors 

Worksheet master:^ 

Identifying Interest 
Factors 

Game cards master 

Assessment item 

Worksheet masters: 

Following Interesting 
Paths 

Occupa tions Relating 
to Interest Factors 

Identifying Occupa- 
tions 

Instructor information 
sheet: 

Occupations Relating 

to Interests 



Chart paper 



13 

20 



Unit Resource Profile 



Lesson 
Number 


Within Unit 


TO o6 AC^VHS^ISU 

By Instructor 


9 

(Conf ). 


Assessiti^nt item 

G 




10 


Worksheet masters: 
Identifying My 
Interests 






Choosing Occupations' 
Matching/ My Interests 

Assessment item 


• 


11 


Sample chart: 

Nature of Work Situa- 
tions 


Chart paper 




Wo^k3heet -master: 

Categorizing School 
Activities 






Assessment xtem 




12 


Information sheet 
^master: 

Occupations Relating 
to Work Situations 

Worksheet master: 

which Work Setting? 

Assessment item 


Chart from Lesson 11 

f 


13 


Worksneet: mas tiers • 
Identifying My 
Preference for Work 
Situations 

Choosing Occupations 
to Fit My preferences 






Assessment item 






" 14 

2t 





Unit Resource Profile 



Lesson 
. Ntmber 


Within Unit 


To Be Acquired 
By Instructor 


14 


Worksheet masters: 
My Profile 

Occupations Tha t Match 
My Profile 

Miscellaneous masters: 
Title page 

The Future Me 

Table of Contents 


Permanent folders for 
learner's booklet - 
The Future Me 
(optional) 

V 




Chapter Division pages 
Paths to Careers 
Tickets to Success 
Choose xour (^uiaes 
..Sights to'-' Consider 
The Future Me 






Glossary 






(Use worksheet master to 
make a visual^ of My 
Prafile), 




{ ' 


Assessment item 
* 


\ 

\^ 

i 

4 ' 
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INSTRUCTIONAL SEQUENCE 



ERIC 



PATHS TO OCCUPATIONAL PREPARATION 
Lesson One 



Concepts ^ 

Occupational Preparation- includes: high school, on- 
the-job training, occupational schools, and college. Oc 
cupational Preparation is discussed in terms of: length 
of time^ location, activities, and cost. 







Performance Objectives 

Given a list of terms, the learner 
will identify the formal levels of 
occupational prepara tion. 

Given levels of occuaptional prepara- 
tion, the learner will define each in 
terms of relative length of time, 
location, activities , and cost* 





Lesson Time 

50 minutes 

/ 

New Vocabulary / 

High school - grades (9)/ 10, 11, 12 ' . 

On-the-^'job training - learning while working at a job 

Occupational school - a special school that teache^ the 

skills of an^occupation 

College - two or four-year education beyond high school 

Occupational prepara tion - getting yourself ready for 
\ ' a job 

19 





Resources Required 

Temporary folders, one for each learner 
Overhead projector ^ 

Worksheets Educational Paths to Careers and Finding 
Paths to Careers 

Information sheet Predictions About Occupations and 
Education ' ' ' 

Visuals During The 1970' s. Growth Will Vary Widely 
Among Occupations and School Enrollment Rates Will 
Continue to Rise 

Assessment item for Lesson 1 



Instructor Preparation Tasks 

Duplicate worksheets Educational Paths to Careers 
and Finding Paths to Careers. 

"Prej)are tremsparencies During the 1970* s, Growth 
Will Vary Widely Among Occupatir ns and School En- 
rollment Rates Will Continue to Rise. 

Duplicate learner infoanna'tioti sheet pre- 
aictions About Occupations and Education. 

Secure temporary folders for each learner. 



Duplicate assessment i^em for Lesson 1. 



Instructional Procedures 

-INTRODUCTION 



ERiC 



Today we are starting a unit' that deals with occupations'.' 
We'll be talking and learning about things that influence 
a worker's decision about which occupation to choose for 
a given period of time. We'll learn about ways people 
prepare for their occupations.. And during these disciissions, 
we'll talk about high school and the choices you can make 
after high school about ways to prepare for your occupations. 



\ 



We will learn about and identify abilities, interests , . 
and preferences and s^ee how they are related to occupational 
success. We* 11- see that people have different abilities., 
interests, and preferences and that these differences air§. 
^necessary to fulfill the needs of society. \ 



What is important to you may not be important to another 
person. What see as good in an occupation someone 
else may see as unpleasant. These differences in opinion 
are necessary if we are to find workers for all the jobs 
igded by the people in our country* 



Many of you may Ijave an idea what you would like to be ^ 
when you grow older. ^ You'll be able tp explore that 
, occupation as well, as others you may be interested in. 
For those o£ you who really don't have an idea about * 
what you would like to do^ this unit will give you some 
ideas, for we'll identify a number of occupations you might 
like to havje. 

The unit is. entitled The Future We. We can't know what 
the future holds for any of us, but sometimes we can make 
predictions based on what we know about ourselves.^ So, 
. maybe we can plan on what would be likely to happen to us. 

As we talk about ways peopl^e prepare for jobs, you will 
identify your preference, or choice, for this time in your 
lives, for one type of training for a job. You'll also 
, identfiy what you feel your abilities areV what things 
you are interested in, and what types of work activities 
you prefer. Then we'll match these things to occupations. 



We will keep a book4et of all the information v/e discuss * 
that deals with occupations. At the end of the unit you 
can take your booklets home to show your parents. 

Distribute folder to each child 

Here's a folder in which to keep your papers. Do your 
best to keep the papers stacked neatly because they will 
be"come"~the pages of your booklet. 

We'll start by identifying the different ways people learn 
about and train for their jobs. SoHie day you'll be faced 
with choosing an occupation. The type of training and 
education you have had will make a difference in your 
qualifications for an occupation. Certain occupations 
^ require knowledge or skills that are learned in special 
types of schools or situations. 



ERIC 
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TASKS 

Let's be^in by identifying ways people learn about or 
train for their >jobs* The term occupational preparation 
means preparing or getting yourself ready for a job. We'll 
be talking about educational occupational preparation. 
This ^roeans the education or type of schooling you take 
toT^am. the skills needed for the occupation you would 
like to have. 

Distribute worksheet entitled Educational Paths to Careers. 

This is a word wheel; around the edge are lietters. It will 
tfike you only a few moments to list the four ways people 
learn about their occupations. 

Read the directions to the class. Wait five minutes 
while they complete it. Instruct the class to keep 
the worksheets at their desks. 

Wia^t were the four ways workers train for - their jobs? 
Desired responses: 

1. High school 

2. On-the-job training 

3. Occupational school \ 

4 . College 

Now that you. have identified four ways workers train 
for their jobs, we'll discuss them.^ 

W^rite on the board t:he words time, location, activities , 
and money. 

As we talk about each type of occupational preparation , 
try to determine the length of time required^ the location , 
the type of activities involved^ and the general cost to 
the worker. 

What was the first type of occuaptional preparation you 
identified? Yes, it was high school. Who can tell 
me wh.^t:. high school is? 

Elicit responses from the learners . 

Possible responses: 

1. The school my older brother/sister attends 

2. Where grades 10, 11, 12 are taught (sometimes 
ninth grade) 

3. A school where the learners move from one teacher 
to the next 



How much time is spent in high schcx)!? 
Possible responses:- 

!• Three years (four years if ninth grade included) 
2. Grades 10, 11, 12 (sometimes ninth grade). 

What high school is located near our school? 

Possible response: (Name of closest high school) 

What are some of the activities or classes available to the 
learners? 

Possible responses: 

1. (Name of specific school subjepts: cooking, 
auto mechanics, languages., U.Sl history, English, 
science, geometry) . 

2. Footba^ll games 

3. Taking tests 

4. Driver's training 

5 . Chee r le ading 

Does it cost money to attend high schopl? If so, what 
are the expenses? 

Possible responses: 

1. Money for clothes* 

2. Money for paper and supplies 

3.. Parents may pay for most of the expenses 
'4. Some learners may help pay for .these things 

Point out the following to the learners • 

High school attendance is' similar to elemental^ school, 
except each svibject may be taught by a different teacher. 
Our parents, as well as .others in our community and state, 
pay taxes, and some of the money paid goes to the schools. 

Most students leave high school around the age of eighteen. 



High school is taught in a regular sc^ol building. Many 
extra activities are provided for the students: sports 
events, dances, plays, band/orchestra,^ etc. Special 
courses are available which teach certain skills, e.g. 
cooking, drafting, sewing, auto mechanics, etc. 

It does not usually cost you money to attend high school. 
The taxes paid by your parents keep the schools running. 
The expenses for the parents are similar for elementary 
arid high school: food, clothing, etc. In many high 
schools the students or their parents buy their own 
books and supplies, though. 




The next type of occupational preparation you identified 
was on-the-job training. Does anyone know what that 
means? 

Elicit resporses from learners * 
Possible responses: 

1. Training on the job 

2. Learning while working 

3. Working with an experienced worker and learning 
from hifit/her (the instructor should identify 
this as an apprenticeship) — ^ ; 

How. long "does this type of preparation take? 

Elicit responses from learners. 

Almost any response would be acceptable . Point out to 
the ' learners that on-the-job training experiences may 
include ^,^a short demonstration or last several year^. 

The types of activities involved wotild depend upon the 
occupation. What types of activities would we expect a 
carpenter to learn and where would he learn them? | 

Possible responses: 

1. At the job location, a construction site 

2. Learn to saw, meafsure, hammer 

3. Read blueprints 

4. Frame a house 

5. Learn to use various tools \ 

A carpenter's training time depends upon his enployer. 
Usually a carpenter will learn the skills in three years. 

What activities would we expect a telephone operator to 
be involved in? \ ^ 

Possible responses: 

1. Use of switchboard 

2. Telephone courtesy 

3. Handling emergency calls 

4. Locating a number quickly 

5. Placing long distance calls 
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These activities would take place as the telephone company 
and training time is usually less than a month. 

What activities would we expect a sales person to be in- 
volved in? 

Possible responses: 

1. Use of a cash register 

2. Learning location of stock 

3. Store procedures for sales, refunds, etc. 

4. Manners, etiquette 

A sales person learns about the job at the store-* The 
manager conducts training sessions for several hours a 
day for several days. The hew employees also learn from 
working with a more experienced sales person. 

Workers receiving 'on*-the- job training are employed. They 
have already gotten a job with a company. Most on-the- 
job training experiences pay the worker a salary while th^ 
occupation is being learned. ^ 

For the purposes of this discussion , on-the-job training 
includes apprenticeships , ^ 

The worker is receiving on-the-job training because "he 
or she did not have the skills necessary to, do the job 
when hired. But the employer hired the 'inl^ividual, so 
the employer will teach the. person the skills needed 
while working at the job. 

The third type of occupational preparation was occupational 
schools. This is a school related directly to a training 
in a skill or trade to be pursue'^ as a career. Here, as 
in on-the-job training, the activities would deal directly 
with the tasks involved in the ocdupation,^ 

Occupational schools usually involve continued formal j 
education after high school. These special schools 
usually give the person a diploma, a certificate, or an i 
award that says the course has been completed success- ; 
fully. The learner usually pays money to take the course ; 
offered by an occupational school. 

Many of the activities take place in a classroom setting./ 
The occupatibnal tasks are done under the direction of 
an instructor. 
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For the purposes of this discussion , occupational schools 
include trade and technical, business/secretarial, dental 
technician/assistants f etc • 

Occupational schools involve education in a variety of 
areas. There schools for barbers, beauticians, real 
estate sales people, secretaries, dental or medical as- 
sistants, etc. Police officers attend an academy which 
is a school that teaches the skills needed by police 
officers. 

Education in an occupational school, as we have learned, 
takes many forms. One of these is training for jobs in 
technical areas,. Technical training involves learning 
special skills or methods in a certain field. Usually it 
involves study in a field of science,. For example, an 
electrician learns cibout electricity, what it is, how 
it works, and what it does» The tasks of an electrician, 
cutting wire, connecting circuits, installing electrical 
outlets, can often be learned without learning the tech- 
nical knowledge of electricity. But both the technic,al 
training ^nd the task training take place in an occupa^tional 
school. 

The last, or fourth type of occupational training we 
identified was college. Does anyone know what college 



Possible responses: A school, a place to study 

Explain to the class that college is a school . It takes 
a minimum of two to four years. 

Has anyone ever visited a college? 

Let learners respond to what they saw. 

Explain to the class that college students pake classes in 
a variety of areas and then decide what areas to study to 
prepare for their occupations. In some cases^, the learners 
live at home and travel to the college. In others, learners 
live in apartments or rooms close to the college . The ex- 
penses involve room rent, food, clothing, tuition (money 
paid by the learners to pay the expenses to run the 
school) f and supplies. The expenses can range up to 
thousands of dollars a year. 
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Explain to the learners that there are several kinds of 

colleges . The community, city, or junior colleges are 

two year programs ) the state and priva.te colleges, are 

four year programs . The learner at a college receives 

a diploma that says he or she has completed- the requirements • 

Distribute worksheet entitled Finding Paths to Careers • 

Before we end this discuss ion , here is 'a "fun*' page^ 
for you to work. See if you can work the maze for each 
of the four types of occupational preparation we have 
talked about. ^ ' . 

Read the direction^ ^on the worksheet and circulate to 

help those learners yfho may need assistance. Allow * - 

10-15 minutes for this act,ivity , 

summary ' 

Many opportxmities for employment will be available 
during the years ahead. ' Employers are seeking people 
who have higher levels of education because- jobs are 
more difficult and require greater skills. Furthexnnorer 
employment growth generally will be. fastest in those 
occupations requiring the most education and training. 

Show transparency entitled During the'1970\s. Growth 
Will Vary Widely Among the Occupations. - 

For exan5)ler professional occupations requiring the most 
education will show. the greatest cunount of. growth 
during the 1970 's. 

The chart uses the term percent. This means "per 
hundred. " If it says ten percent, it means ten out of 
one hundred. IVenty percent means twenty out of one 
hundred. 

Elicit responses from the learners to the following questions * 

From which group of workers can- we expect a 20 percent 
reduction in number? This mean^ 20 less workers for 
every hundred. 

Desired response: Farm workers' 
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What would you guess the chances of becoming a farm worker 
are? I 

Desired response: 

We need less farm workers so it may be more difficult 
to find a job in this area. 

If this is not mentioned by, the leariiers , the instructor 
shoul d provide the in forma ti on • 

Which group of workers will increase in numbers by 
approximately 35 percent? This means for every one 
hundred workers we will need thirty-five more workers. 

Desired response: Service workers 
Craftsmen and foremen will increase by what rate? 

Desired response: 20 percent 

What does an increase by 20 percent mean? 

Desired response: For every hundred workers we will 

need 20 more people. 

Sales will increase by what rate? 

Desired response: Approximately 25^ percent 
Which area is growing the fastest? 

Desired response: service workers 
What are some occupations that fall lander service workers? 

Possible responses: 



1. 


Repairmen or women 


7. 


Waiters 


2. 


Barber 


8. 


Waitresses 


3. 


Beauticicins 


9. 


Cooks 


4. 


Carpenters 


10. 


Chefs 


5. 


Mechanics 


11. 


Fire fighters 


6. 


Sales 


12. 


Police officers 



The instructor should provide enough examples if the 

learrners do not. ' jj 

Remember, service occupations involv^e sliding people and 
products . ^ 
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A high school education has become a standard for American 
workers. A high school graduate is in a bettier position 



for some time for many professional occupations; many other 
areas of work require more than just a high school diploma. 
ASe, new machines and equipment are used in offices ^ bdnkSr 
-insurance companies , and government operations, skill 
requirements are rising for clerical and other office jobs. 
New machines and materials used in construction, appliance 
repair, farming, and manufacturing are creating the 
need for more advanced training for the workers. Employers 
are increasingly demanding better trained workers to 
operate the machinery. This training is usually learned 
in on-the-job training experiences. 

In many areas of sales, new machines, materials, and 
designs are making greater technical knowledge a re- 
quirement for demonstrators and salesmen. 

Along with the demand for greater education, the number 
of youths completing high school has increased, anc^ an 
even larger number of students go to college. 

show transp^ren(>y^ entitled- School Enrollment Rates Will 
Continue to Rise. 

This trend is expected to continue through the 1970 's 
and 1980 's, when>most of you will be seeking jobs. 

Elicit responses from the learners to the following 
questiQns • 

You will be in high school in 1980. What percent of 
14-17 year olds will be attending high school when you 
are? 

Desired response;. Over 85 percent 

^ 

Look at the bottom of the chart where college enroll- 
ment is shown. What percent of 18-24 year olds will 
attend college in the 1980 's? 

Desired response: over 25 percent 

As these charts* show, more young people are seeking more 
education. This education may help prepare them for 
their occupation, b^ut as we already discussed, there 
are many job opportunities available to perspns who are 
unable or do not want to attend college. ' ^ 





Here are copies of the two charts you just saw on the 
transparencies. Please save these with your worksheets. 
Later you may want to refer back to these charts when you 
begin to think about occupations in which you are inter- 
ested. 

Distribute information sheet {entitled Predictions Re- 
garding- Occupations and Education. ^ 

Our next lesson will ^ deal with specific occupations 

and the level of educational preparation required by each. 

Instruct the class to put the worksheets in the folder 
you have provided^ At the end of ' this unit, they will 
have make a booklet dealing with occupations . 



SUPPLEMENTAL ACTIVITY 

The learner will interview workers (family ineit±)ers, 
neighbors, school personnel) and compile a list indicating 
the type of occupational preparation experienced by 
each worker. 



Assessment Procedures 

DESCRIPTION ' 

A multiple-choice and one completion item are used 
to assess the learner's achievement of the objective 

DIRECTIONS 

The learners will read the items and record their 
responses. Assistance with vocabulary may be given 
. by the instructor. 
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2 - High School 

a. Usually four years — usually finished by 18 
years old 

b. School building 
c* Classes 

d. Minimal 

On-The-Job Training 

a« Short demonstration up to more than four years 

b. 'A work location linder the supeirvi/sion of a 
qualified worker ' / * 

c. Involves "learning by doing" / 

d. Receives salary while learning; /in some cases 
must join and pay labor union d\ies 

7 * 

Occupational Schools 

a. Varies r usually two years . 

b. Course work as well as experiences relating > 
to occupation 

c. Pays tuition to school; receives no salary 
while attending / 

College 

a. Usually-. four years # but possibly longer 

b. At school building / 

c. Attend classes 

d» ^§3^ tuition r buys own books, living ex- 
penses often incurs becau^se college location 
is not near home 

Accept other similar responses ' 
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Name c ' 

Date 

ASSESSMENT ITB^ Lesson 



Which one of the following is NOT? a formal level of 
occupational preparation identified in our lessons? 

a. College . ^ 

b. Hig|^ school 

c . Sel f-ins truction 

d. On-the-job training 
c. Occupational schools 



I- o7 



Name 

Date 

ASSESSMENT ITEM Lesson I 



Describe the four levels of occupational preparation 
listed below by writing a statement that describes^ 
each in terms of time required, activities involved, 
and money spent or received. 



High School 



Qn-The-Job Training 



, Time 



Location 



Tasks Performed 



Cost 



Time 



Location 



Tasks Performed 



Cost 



Occupational Schools 



Time 



Location 



Tasks Performed 
Cost 



College 



Time 



Location 



Tasks Performed 
Cost 
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Directions: You will begin with the letter marked by the 
arrow • Write this letter in the first blank 
on line one. Continue around the circle^ 
writing^ each letter in the next blank. A 
few letters have been filled in to help you» 
When. you have gone all around the circle, you 
will have spelled out the four ways people 
learn about and train for their jobs. 
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Directions:. The maze below should be completed to 0how the r four 
\ paths of 'job preparations high school, on-the-job 
\training, occupational schools f andccoligge. uOsiEjg 
T^he maze to help you, complete each sentence below.. 

1. ^^he longestXp^th of job preparation is \ > 



2. \ \ 

pational preparation 



is the beginning path for occu- 



3. On-the-job training is usually longer than^ 

4. Occupational schools may be shorter than 



5.^ On-the-job training and 
the same length path. 





college 
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Lesson 1 



Directiorisi The maze below should be completed to show th© four 
paths of job preparation: high school; on-the-job 
training, occupational schools, and college • Using 
the maze to help you, complete each sentence below» 

1, The longest path of job preparation is college • 

2, High school is the beginning path for occupational 
preparation ♦ 

3, On-the-job training is usually longer than high school 

4, Occupational sc^hools may be shorter than college . 

5, On-the-job training and occupational schools ' may have about 
the same length path. 

sWt 




college • 



Lesson 1 




Lesson 1 



o 
o- 





mi 







0) 


o 


H 




o 


1 










u 


H 




CO 




0 






(0 


o 




M 


H 




(IS 






0) 






>^ 







0) 


O 








1 






CD 




1^ 


H 




O 




0 


U 










(0 






u 












0) 






>^ 



45 



4a 



LEARNER INFORMATION SHEET 
PREDICTIONS ABOUT OCCUPATIONS AND EDUCATION 

DURING IpHE 1970 's, GROWTH WILL/^ARY 
WIDELY AMONG OCCUPATIONS 



Rate of change, 1970-80 projected 
20% 10% 0% 10% 20% 30%^ 40% 



iProfessional/technical wj/rkers 
Service/workers 
Clerical workers - 
Sables workers 
Craftsmen and foremen 
Manager^ and proprietors 
Operatives 
Nonfarm laborers 
Fa^TTi workers 




.i.......J.....J. 
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SCHOOL ENROLLMENT RATES WILL CONTINUE 
TO RISE 

Percent of persons enrolled 
0% 



HIGH SCHOOL 
14-17 
Years of age 



COLLEGE 
18-2.4 
Years of age 

" 44 



25% 50% 75% 85% 100% 
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1960 



1970 



I 



1980 projected 



1960 



19 70 



1980 proj 



PATHS SOME WORKERS TAKE 



Lesson Two 



Concepts 



Type of occupational preparation varies according 
to the occupation. 



Given a list of occupations and levels 
of educational occupational preparation , 
the learner will specify the levels of 
preparation most likely required for 
each occupation^ 



Prerequisite Knowledge 

(Previous lesson) 

Concepts of high school, on-the-job training, 
vocational education, and college 

Resources Required 

Worksheet Particular Paths to Careers 

Assessment item for Lesson 2 

Telephone directory (for instructor's use) 



Performance Objective 



Lesson Time. 



\ 



30 minutes 
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Instructor Preparation Tasks 

Duplicate worksheet Particular Paths to Careers. 

Read teacher information sheet and key that accom- 
panies worksheet Particular Paths to Careers. 

Duplicate assessment item that accompanies 

Lesson 2. * 

* ^ * 

Locate in a local telephone directory the occupational 
school in your area. Refer to each by its commercial 
name and the type (s) of occupation (s) ' taught. 



Instructional Procedures 

INTRODUCTION 

In pur previous lesson we identified four ways people 
train for their jobs. Can anyone name^ them? 

Ask a learner to respond * , ^ 

Yes,^ they were high school, on-the-job training>. occu- 
pational schools and college. Today let's taLk about 
occupations that interest you, and identify the' type of 
preparation each occupation requires. 

As we talk^about occupations, try to think of the tasks 
involved and how those tasks can best be learned. Then 
from what we discussed earlier about types of education 
for occupational preparation, try to determine which 
type of preparation is most likely needed to prepare 
the worker for his occupation. What things do you 
think a police officer must learn to do? 

Possible responses; 

a. Direct traffic 

b. Write tickets 

c. Learn laws ' . / 

d. Ride a motorcycle 

e. Drive a car well at high speeds 

f. Fiire a gun 

,g. Surprise a suspect 
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These are things most police officers learn to do. How 
can attendance in high school help a police officer? 

Possible responses: 

a* Learns mathematical concepts 

Develops the ability to work with and get along 
with others 

c. Develops leadership traits through student gov- 
ernment experience 

d. Learns to write detailed reports' 

e. Learns to drive a car in driver^' education 

f. Learns laws in government classes 

g. Learns some first aid techniques in a health 
or P.E. class 

<l 

High school prepares the police officer and practically 
every other worker with the background information ind 
skills needed to -obtain a job. High school is an im- 
portant part of most people's livens. For many occupa- 
tions, high school teaches more specific skills and a 
high school graduate may obtain a job without more 
training. For many other occupations, more training is 
required. For example, our police officer learns things 
in high school that are important to him, but he needs 
further training, - So, most cities have programs for 
their officers to take. These programs take place, at a 
police academy, A police academy is a special school 
that teaches an officer ,the skills he must know to do a 
good job. Since the officers learn the technical or 
specific duties of an officer, we can say that theirs 
is a form bf vocational education, 

TASKS 

Before we begin let's review the types of educational 
occupational preparation. Which type refers to .grades 
9, 10, 11, and 12? 

Desired response: High school . 

Yes, it was xhigh school. This is schooling through the 
twelfth grade. Usually it's a general education, 
though you may have several courses in specialized 
areas. For example, yon may have a class in art, pott- 
ery, sewing, auto mechanics, electricity, or small 
engines^ 
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Although it is^ possible for some people to get jobs ^ 
without a high school ^educationr most employers re- 
quire a high school diploma as a uiinimum requirement of 
prospective employees • Since high school experience is 
becoming increasingly important, we will assume all our 
occupational' workers will have attended high school. 
For our purposes when we talk about types of education- 
al preparation, 'we will be referring to those choices 
you can make after attending high school. 

If you learn about the occupation and what tasks you 
are required to perform after you get the job, this is 
dn- the- job training. You report to work each day, and 
an experienced worker will work with you, teaching you 
as you go along. What does the new worker receive 
during this type of preparation? 

ibesired response: A salary 

Yesi, that's correct. On-the-job training usually pays 
a silary, and you learn while actually working. 

Some occupations require that you attend a school that 
tedches you what to do. They teach the. specific tasks of 
ary occupation, ,What type of training do we call this? " 

Desired response: Occupational schools 

Yes, that's right.. Occupational schools are schools which 
teach the skills of ^ the occupation. What were the _ types 
of occupational schools we mentioned earlier?- 

Possible responses: 

1 . Barber 

2. Real estate 

3. Dental assistants 

Yes, these are possible occupational schools. The occu- 
pational schools in our area" are 



The instructor shoiild refer to the notes made in prep- 
aration for this lesson. Each school should be referred 
to by it's commercial name;, the type of occupation the 
learner is preparing for should be identified . 
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The fourth type of training involves learning many 
things in a variety of areas in addition to things re- 
lated to your chosen occupation. What type of training 
is this? " 

Desired response: College 

That's correct. College teaches many things. We have 
lea ned that college may take from two to four years, 
but there are occupations that require additional prep- 
aration- after four years ^of college. 

Now let's think of occupations and the tasks performed 
by thqu worker. Then we'll identify what type of edu- 
cational preparation is most appropriate. 

We ^11 identify which area of educational preparation 
will give the worker enough background to fulfill the 
requirements of the job. 

Ask a learner to name an occupation . Ask another 
learner to identify .the tasks of that occupation . Ask 
a third learner to name the type of occupational prep- 
aration most appropriate to prepare the worker for his 
tasks'. 

. Possible responses-: , . 

First Learner: A dental assistant 

Second Learner: Does secretarial duties for the 

dentist 

Aids the dentist while he is 
working on a patient's teeth by 
"handing^him the correct tools 

Cleans patient's teetli 

Takes x-rays 



A high school education does not teach these things. 
A college education teaches many things that are needed 
by the dental assistant. On-the-jo^ training isn't 
practical because the dentist is too busy to take time 
to teach an assistant. 
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Third Learner: Occupatiorial schools in the field 

of dental assistance is the best 
method of learning about the 
occupation. 

Continue the discussion by asking other learners to' 
name an occupation , list the tasks done, and tell the 
most appropriate type of educational preparation . 



First Learner: 
Second Learner: 



A carpenter 

Learns use of tools A re ad blue- 
prints, specific tasKfe (framing, 
mitering, cabinet makrng) , etc. 



Some of these could be learned in a classroom. The 
high school^ coursework would not be detailed enough; 
college would inVolve learning many other things; occu- 
pational schools or on-the-job training would be more 
useful. 

Third Learner: Most carpenters have a^.^ appren- 
ticeship program; on-tlip-job 
training is mdst appropriate for 
a carpenter's occupational prep- 
aration, ^ > 

An elementary school teacher 

Helps learners learn reading, 
writing, math, social studies; 
may teach art, music, physical 
education; workf* with children of 
varying age levels; has contact 
with parents. 

High school classes provide a background of information, 
but to learn to teach these- things, college attendance 
is necessary. On-the-job training and occupational 
schools do not give a wide ^variety of these experiences. 

College graduation, is a requirement in many states be- 
fore teachers can be given a license to teach; there- 
fore, college education is the most appropriate type of 
occupational preparation. 



First Learner: 
Second .Learner: 



* 



Third Learner: College 
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Now that we have talked about occupations, identified 
some tasks/in ea<^h, and named the type of preparation 
^ most likely in each, I'm going to give you a worksheet. 

Distribute worksheet entitled Particular Paths to 
Careers • 

This worksheet shows pictures of workers. Look near 
the bottom of the page and find the directions. 

Read the directipns to the class* 

Are there any questions about what you will do with ^ 
this workshee't? Now complete the worksheet. 

Allow about 15 minutes for the learners to complete the 
worksheet • Using the answer key and information sheet 
provided , correct the worksheet in class f discussing 
the occupations that may have caused difficulty * 



SUMMARY 

We have learned about several types of occupational 
preparations, talked about the tasks involved in some 
occupations, and Identified the type of occupational 
preparation most appropriate for each. 

Ask the learn'ers to explain why college is most appro- 
priate for a lawyer. 

Possible response: 

A lawyer needs the general education of a collecfe 
program as well as specific courses in law and 
courtroom procedures. 

Why is an occupational school most appropriate for a 
~ barbex or beautician? 

Possible response:^ 

The barber or beautician learns the skills of his/ 
her tfade at a special school. Most states re- 
quire a minimum nximber of hours at these schools 
before they will grant a license. 

Why is on-the-job training jntiost appropriate for a 
carpenter? 
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Possible response:, 
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The carpenter's tasks are varied and slightly diff- 
erent for each construction job. These^ tasks are 
taught by experienced workers. On-the-job train- 
ing is a type .of apprentice program that many labor 
unions require. 

When is a high school education sufficient preparation 
for a job?^ 

Possible response: 

When the skills of the occupation can be acquired 
through daily living or when ^ high school course 
provides enough information for a worker to begin 
an occupation. 

Soon you will haye an opportunity to identify occupa- 
tions you are interested in and find out what training 
is most appropriate for them. This will give you an^ 
idea about which type of education you should plan for. 

SUPPLEMENTAL ACTIVITIES 

Using the local telephone directory, the learner will 
list schopls that teach occupational skills.. The 
learner wiil write to occupational schools in 
the area to acquire information about the programs 
offered. - ' 

The' learner will choose an occupational area and locate 
in a college catalogue the requirements for college 
graduation in that area. 



Assessment Procedures, 



DESCRIPTION 

Two multiple -choice . items are used to assess 
afahievement of the objective. 
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DIRECTIONS 



The learners will read each itfem and record -their 
responses. Assistance with vocabulary may be 
given ^by the instructor. 



KEY 
c, b 
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Name 



Date 

Lesson 2 

ASSESSMENT ITEM 



College is usually NOT a current requirement for a: 

a. Lawyer 

b. Dentist 

c. Postman 

d. Principal 



Circle the letter in front of the occupation that 
does NOT require occupational education classes. 

a. Policeman \ 

b. Bank teller 

c. Dental assistant ^ 

d. Real estate salesman 
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Directions: Write the numbers of the occupations on the 
lines after the type of training most likely 
able to prepare the worker for his job, 

college 

on-the-job training 

occupational school 
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Lessen 2 



ANSWER KEY AND INSTRUCTOR INFORMATION 
TO ACCOMPANY 
PARTICULAR PATHS TO CAREERS 



A lawyer and judge need a broad background of 
education and specific training dealing with laws 
and court procedures. College 

A gas station attendant may develop interest in 
this area while growing up, but because of con- 
stantly changing engines and parts, the on-the- 
job experiences are more ^valuable . 

A policeman attends an academy to learn his skills. 
, Occupational school * 

A secretary may learn basic skills in high school, 
but further training is usually desired by employers. 
Occupational school 

A doctor needs a general education followed by 
^several years of medical training. , College 

A plumber usually learns from experienced workers 
through an apprentice program. On-the-job training 

A minister usually attends a college or seminary. 
Occupational school 

An entertainer may possess skills that led him/her 
to this field, but it is usually those people who 
have gone to theatrical schools, done summer work, 
or acted in small parts for many years who become 
successful. Occupational school 

A baseball player learns the skills while growing up. 
He may begin v ith a "farm team," learning from more 
experienced players. On-the-job training 

A beautician learns the skills and receives a license 
after attending a cosmetology course. Occupational 
school 

A gardener usually learns the skills of the occupation 
from experienced workers. On-the-job training 

An astronaut is highly trained in specific technical 
areas beyond college. College 



PATHS TO POSSIBLE CAREERS 



Lesson Three 



Concepts 



Learners will name one occupation of personal in- 
terest for each of the occupational preparation 
levels. 

Careers require special preparation. 







Performance Objective 






Given three levels of post high school 
educational occupational preparation , 
the learner will identify one occupation 
from each in which he is interested. 







Lesson Time 

45 minutes 

Prerequisite Knowledge. \ 

Levels of occupational preparation (two previous 
lessons) 

on-the-job training, occupational school, and colleg 

Resources Required v 

Crayons \^ 

Instructor Interview Form for assessment of 
each learner's achievement of the o^^ective 



Information sheets categorizing Occupe tions , 
Occupational Fkcts , and Tho Daily News 



Worksheet Paths to Possible Care^ ""s 



Instructor Preparation Tasks 

Duplicate copies of each information sheet: 
Categorizing Occupations f Occupational Facts, 
and The Daily News. 

Duplicate copies of worksheet entitled Paths to 
Possible Careers. 

Duplicate Instructor Interview Form to use to 
assess each learner's achievement of the objective. 



Instructional Procedures 



, INTRODUCTION 

Previously we looked at a variety of occupations and 
identified the type of preparation most appropriate for 
each. Today your task will be to identify one occupation 
you are interested in for each type of preparation. You 
will not have to choose an occupation you would like to 
do, only one you are interested in. This means if you 
were able to have each type of preparation, what.occuT 
pational areas would you like to learn about? 



TASKS 

Since some of you may not know a lot about occupations, 
I'll give you some time to look at occupations before you 
make a decision. We'll divide into four groups. Each 
group will be given some information sheets to share. 
Look at them with the members of your group. \ The 
information sheets tell you about job requirements and 
training time. 
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The information sheet entitled Categorizing Occupations ^ 
gives a list of occupations and occupational areas. This 
will help you if you cannot think of very many occupations- 
The second information sheet, occupational Facts, tells 
you what training is required in certain jobs- It, too, 
should help you think of occupations- The information Sheet 
entitled Reading Want Ads - The Daily News is a sample 
page of a newspaper- It will help you think of jobs and 
identify some of the requirements of those jobs- 

If you have questions about the occupations that members 
of your group cannot answer, raise your hand, and I will 
try to answer it for you- Before we begin, look at the . 
questions on the board- These are things you may want to 
know about the occupations - 

Read the questions with the class, clarifying any points 
they bring out. 

These are wrii^t.en on the board* 

1. What type of preparation does this occupation 
require? * 

2. What types of activities are involved in the i> 
preparation? 

3- How much time is involved? 

4- How much money is necessary? 

Divide the class into four groups and distribute the 
information sheets to each group* Set standards of 
conduct for the small group discussion* 

1- One person at a' time should be speaking in each 
group - 

2- Tell the other members of your group which 
information sheet you are talking about before 
you begin - 

3- Talk quietly - 

4. Try to answer the questions on the board about 
each occupation- 

5. Ask members of your group if you come to a word 
you do not know- 

6- Raise your hand if you need the instructor's 
assistance - 

?• Do not leave your group without the instructor's 
permission- 



Allow twenty-'five minutes for this activity. Cixcul^te 
to each group, using the checklist provided in the ^ 
assessment instrument . Ask each learner to identify one 
occupation that he is interested in from each group. It 
may be necessary to return to a group several times, as 
each child may not be ready to identify all three occu- 
pations upon your arrival. 



SUMMARY ' 

Now you have had a chance to look at various occupations 
and identify one of interest to you for each type of 
occupational preparation. Would someone volunteer to 
share with the plass the choices he made? 

Call on several learners . 

We will put this information in our booklet.. Here is a 
worksheet divided into three sections . 

pass out worksheet entitled Path to Possible Careers. 

Sunder the proper headings illustrate the, occupation 
you selected. Write its name on the line above ithe 
preparation necessary. When you have finished*/ put this 
in your folder. / 

The instructor may provide additional paper, if needed. 

Later we will continue your discussion of occupations 
and lopk at v^at types of abilities are necessary for 
occupational success. Knbwing this will help you plan 
for the future. You may now be able to begin to develop 
the skills or abilities you will need in your chosen 
occupation. ^ ^ ' 



SUPPLEMENTAL ACTIVITIES ' ^ 

The geime Life Career could be adapted for fifth graders. 
It is published by Wester Publishing Companyr 1968-69. 



Assessment Procedures 



DESCRIPTION 

The instructor will circulate to each learner while 
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completing a page of his book and ask each child to 
name an occupation related to each of the occupational 
preparation levels ♦ 



DIRECTIONS 

The instructor will interview eacn learner and record 
his response to each of the following questions on 
the Instructor Interview Form. 

1. Name an occupation that can be learned during 
on-the-job training experience. 

2. Name an occupation that can be learned in 
occupational education classes. 

3. Name an occupation that requires attendance at 
a college. 



KEY 

Individual learner response/teacher satisfaction 
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Date 



\ Lesson 3 

INSTRUCTOR INTERVIEW FORM 



Learner's Name 


O.J.T. 


Occupational 
School 


College 


Example 


Bank 
Teller 


Beautician 


Teacher 
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CATEGORIZING OCCUPATIONS 

INFORMATION SHEET 



Lesson 3 



Professional and Related - 

Occupations 

accountants, lawyers, 
clergymen , teaching , % 
conservation occupations, 
counseling occupationsr 
' engineers, librarians, 

health service occupations, 
ma thema t ic s , technic ians , 
natural science occupations, 
life science occupations, 
performing artists, 
social scientists, 
writing occupations, 
photographers 

Service Occupations 
barbers, models, 
CO sme to log is t s , 
cooks and chefs, 
waiters and waitresses, 
guards and watchmen, 
police officers, , 
^ fire fighters, 

hospital attendants 

Managerial Occupations 
city managers, 

industrial traffic managers, 
purchasing agents 

Clerical Occupations 

bookkeepers, cashiers, 
file clerks, 
receptionists, 
stock clerksr 
typistSf 

telephone operators 

Sales Occupations 

automobile parts (sales), 
insurance agents, 
real estate, 
retail trade 



Skilled Occupations 

building trades, 

driving occupations, 

machining occupations, 

mechanics and repairmen, 

printing occupations, 
, assemblers, jewelers, 
« furniture ^ upholsterers , " 

gasoline station att^endants,. 

meat cutters, ^ 

motion picture projed{tionists# 

parking attendants, 

power, truck' operators 

Some Major Industries and Their 
Occupations 

Agriculture 
farming, . 

soil scientists^ . 
farm service jobs 

Mining 

petroleum and natural gas, \ 
production and processing, 
copper 

Manufacturing • 

aircraft, apparel, 
baking, 

iron and steel, 
motor vehicle 

Transportation, Conununications 
pilots, stewardesses, radio 
operators, radio-TV 
announcers, telephone installers, 
repairmen , Operators" 

Finance 

bank tellers, clerks, officers, 
insurance adjusters, agents 
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READING WANT AnS 
THE DAIL\^ NEWS 



Lesson 3 



MORNING EDITION 



HELP WANTED 



Section g page i 



ACCOUNTANT 

With manufacturing firm 
H. S. grad. or 2-3 yrs. 
exp» or education. Dut- 
ies include ledge and 
cost accounting; $5,000 
-yr to start. Call 963- 
7184 for app't, 

AIRLINE STEWARDESS 

Meet interesting people 
travel. H.S.grad, 20-26 
yrs old. Neat, attract- 
ive/get along well with 
people. Start $8000 Ap- 
ply Nort h Airlines. 

ARCHTTECTS 

DESIGN/ PLAN. DRAW DE- 
SIGN? FOR HOMES. APIS,. 
INDUSTRIAL PARKS. EXP. 
REQUIRED, COLLEGE GRAD. 
$//0J0 to start. APPLY 



DENTIST 
Mem. Hosp. Adv. College 
training and 2 yrs exp. 
Apply Personnel Dept. 



DHAf-ISM WANIbD 

IMMED. OPENING/ 2 YRS 
VOC. ED. EXPERIENCE. 
MATH APTITUDE. CALL MR. 
^NKIKS. 96!n5r)47. . . 

ELECrRIi:iANS 

Take recent ^:S. grad 
to begin O.J.T. Start 
$60 per wk. Call Mr. 
Franklin MU 7-7371. 



^ERN 



NC 



Large Co, needs person 
to write newspaper ads, 
trade^ journals/ and cat- 
alogues. Journalism ma- 
jor pr^d, will consider^ 
English major, MU9-2883 

3Ai^i< CLERKS 

WILL TRAIN 
H,S, grad. Union Bank 



BANK OFFICER 
Man interested in man- 
agement position. Col- 
lege grad with flare 
for figures. Call 765- 
8901. 



. ENGINEER-ENGINEER 

Review and evaluate cur 
rent product designs . 
Coll. grad. Know mil- 
itary specifications , 
Snd letter to Precision 
Co. , 4 Lombard Lane 
Middlef ield. 



NEED IMMEDIATELY 
FARM HANDS 
H.S. grad. handy with 
equipment. Write Box 72 
The Daily Ne w s . 



f-Bi AGtNIS 

MEN OR WOMEN. MUST PA 
CIVIL SERVICE TEST. 
WKS. TRAINING AT Fti, 
HEADQUARTERS. WRITE FBI 
■WASHINGTON/ D.C 



'rNGTON/_D.C ,_, 

Growing field-must have 
trade sch. certif. Ap- 
ply Gas & Electric Co . 



BEAUTICIAN 
Trainee, recent Trade 

Sch. grad. $90 per wk. 

New shop. Phone Mi?. Ric 

373-6008. 



BOOKKEEPER- make $$ 

H.S. GRAD. WITH KNOW- 
LEDGE OF NUMBERS, TYP- 
ING HELPFUL.^ CALL MR. 
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CASHIER 
Good pay , Co . ' Vene fits. 
Take customer payments, 
bank deposits 40 hr/wk. 
Female preferred.. Call 
737-087?. 



LIBRARIANS 



college grad. 
seXrch $5500 
CALL 763-7921 



^lij^fiY RE- 

-$iO.OOO. 



MERCHANDISER-BUYER 

H . S. grad w/2yrs retail 
exp or formal training. 
Miss Mary Personnel 
Dept • Dress Shoppe, 



MECHANIC 
Gd. oppty. Previous exp 
not req. but need Trade 
or Tech. School certif. 
Interviews 10-4, 16 Ash 
Street 
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HtKSUiNNbL WUKKtK 

COLL, GRAD. POISE/ ABIL- 
ITY TO DEAL WITH PEOPLE 
^25/MO jo eiART. SECTON 
AGENCY. ^ 



POL ICEMEN/WOMEN 
H.S. grad. 5 mo. train- 
ing program. Finest po- 
lice dept serving large 
city. Write Solano Co. 
P.O. Box 73 



Ability to ' estimat 
plumbing and heating. 
Stsfrt $10,000, f you 
have 4yrs exp Call 756- 
0098 



PROFESSIONAL ARTIST 

Good eye for color bal- 
ance, detail; creative. 
H.S. diploma, 2, yrs. 
trade sch or O.J.T. exp 



$ALE^ 

Will train. Start $50 
per week. Raise after 
training-Mollies Crafts 
92 Center Street 



SECRETARY ^ LEGAL 
Go. OPpty for qualified 
secretary with 2yts le- 
gal sec. training, $]00 
per week. Call JA 8932, 



I TEACHERS 

CERTIFIED' ONLY. CALL TR 



TELEPHONE INSTALLER ^ 

H.S. GRAD. DRIVERS LI- 
CENSE REQ. WILL TRAIN. 
SEE MR. JAY/ MOUNTAIN 
TELEPHONE C0> 



VETERINARIAN 

Exp. Vet. w/degree - in 
cases, acceptable with 
less than 4 yrs. coll. 
Work with large and 
small animals. CAll MI 
4-3298. 



WELDERS 
Trade school certif. or 
will train. Call 972^ 
0012. 

65 



8 
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Directions 

After high school ' 
you will make a 
choice about the way 
to prepare for your 
career. |irsti-in. each 
box the name of an 
occupation that is 
best learned by the 
preparation listed. 
Draw, a picture that 
illustrates the 
occupation yiu 
chose. 



On-the-job training 



Occupational School 
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College 
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Concepts 



TICKETS TO SUCCESS 
Lesson 'Four 



Def initidh' of the following terms as they relate to 
abilities required for occupational success: kncw- 
ledge., verbal> numerical # coordination^ and color 



awareness. 



Performance Objective . ' * 

- Given the specifit skills of verbal 
ability, numerical ^hility Color 
awareness , knowledge , and coordina- 
tion, as well as definitions o/- terms, 
the learner will match <^e dc^h kill to 
its definition, ' « ' ^ 



Lesson Time 

25 minutes ^ * ^ 

* 

ft 

New Vocabulary , 

Knowledge - a general learning ability 

* Verbal abilifiy - ability to understand and present 

clearly the meanings of words and 
ideas 
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Numerical ability - ability to accurately and 

quickly perforin arithmetic 
operations ^ 

Coordination - precise movements with hands, eyes, 
and fingers 

Color awareness - use, choice of colors 



Resources Required 

Worksheet master Five Tickets to SucceS:S 
Assessment item for Lesson 4 



Instructor Preparation Tasks 

Duplicate Five Tickets to Success (11) 
Duplicate assessment item for Lesson 4 



Instructional Procedures 



INTRODUCTION 

Let's continue with our exploration of occupations. You 
have learned the various ways people can prepare for their 
work. Today and for t^^e next few lessons we will be dis- 
cussing what skills are necessary to be successful in 
certain occupations. You know that doing well in school 
requires certain skills in reading, math, English, music, 
art, and physical education. Well, achieving success in 
the occupation you choose requires^ some of these same 
abilities. If you are aware of the requirements before 
you choose an occupation, you will be able to plan for 
the development of the skills you will need and begin 
now to improve in any areas you feel you may be weak. 
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TASKS 

Before we discuss what. these abilities are, here's a 
fun worksheet to see if you can identify some jof these 
skills on your own. 

Distribute^ worksheet entitled Five I'ickets to Succef=:s 
to each learner. Read the directions to the class i. id 
answer any questions they may have * Allow -15 minutes 
for this activity . 

We'll discuss what each of these abilities are. The 
words going across the page should help you understand 
the meanings. Would someone please nam<^ one of the 
abilities?^ 

Call on the learners until all five skills buve been 
identified. 

The first skill identified was verbal ability. Can any- 
one tell me what this means? 

Possible responses: Talking, speaking, English 

We will define verbal ability as understanding and pre- 
senting the meaning of words or ideas clearly. As you 
see, verbal ability involves speaking, thinking, and 
reading. If you were asked to explain or interpret a 
picture, would that be a verbal ability? Why? 

Desired response: 

Yes, because to explain things means you need 
to tell someone your idea about something. 

Yes, it would be verbal. You would look at the picture, 
which is an idea someone has about something, think 
aijout it, and then tell someone what it means. 

Another skill identified was numerical ability. Can 
anyone tell me what this means? 

Possible, response: Math, numbers, money 

We will lefine numerical ability as quickly and correctly 
working arithmetic operations. 'These may be addition, 
subtraction, multiplication, division, making change, 
collecting money, and using the many forms of measurement 
and time. If your mother asked you to go to the store 
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to buy fruit, milk, and eggs, would you use numerical 
abilities? if so, where? 

Desirec' response: 

Yes, paying for the food, looking at prices 

Can you identify other situations at the store where you 
would use numerical abilities? 

Possible responses: 

1. Weighing the fruit 

2. Buying the correct quantity of milk 

3. Making sure none of the eggs are broken 

4. Paying the cashier 

5. Counting the change 

6. Getting back dn time for Mother to prepare 
dinner 

As you see, we use our numerical abilities often during 
each day. Even walking to school involves leaving home 
early enough and choosing the shortest and safest path. 

Anoth'^r skill we identified was knowledge. What does 
thi^ mean? , 

Possible responses: / 

L. Being smart / 

2. Knowing the right answers, 

3. Doing good in school / 

We will define knowledge as general learning ability. 
It is closely related to how .yell you do in school, 
although there are many people w;iio are very knowledgeable 
who don't try hard enough in schlool to use their know- 
ledge. Knowledge involves verbal as well as numerical 
abilities. It involves, thinking, understanding, solving 
problems, making decisions, learning, and intelligence. 
For our discussion, knowledge will relate to the ability 
to do well in school. , All occupations require some 
knowledge; many require knowledge about specific things. 
These things can be learned as part of the occupational 
preparations we've already talked about. For our dis-^ 
cussion we'll relate knowledge to college work; because 
we've said knowledge is your general learning ability, 
and college requires use of general learning abilities. 



84 . 1 70 



Another ability we identified was coordination, ^ Can 
anyone tell me what this means? ^ 

Possible responses: 

1. Balance 

2. Moving quickly 

3. Using fingers and eyes together 

Coordination means making accurate or correct movements 
with your eyes, hands, fingers, and body. Most occupa- 
tions require some coordination, but many occupations 
require more control between your eyes or hands than 
others. Do you think a baseball player needs coordina- 
tion? 

Desired response: Yes \ 
What parts of his body must he movv^ together correctly? 
Possible responses: 

1. His eyes and arms (to bat the ball or to 
catch the ball) 

2. His eyes and legs (to run) 

Don't forget that balance is an important part of coordi- 
nation. A baseball player wouldn't make many runs if 
every time he swung at the ball he fell over. Coordina- 
tion involves using and moving the parts of your bqdy 
correctly. 

The. last skill we identified was color awareness. What 
dues this mean? 

Possible responses: Using colors, choosing colors 

Color awareness means using and choosing colors in a 
pleasing manner, as well as recognizing differences in 
colors. A machine or electrical equipment is often 
color coded. The worker kn^^ws what to do with the parts 
or wires by what color they are. A seamstress or dress 
designer chooses colors that look good together, as well 
as looking pleasant on the people wearing them. 

An artist or house painter also uses colors to please 
people. There are many occupations that require knowing 
about color (printer, photographer, truck driver), but 
there are specific occupations that use color much more 
often than others. 
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SUMMAR Y / 

We have identified five skills that could be/4elated to 
a worker's success in certain occupations, Would some- 
one please list one of the five and give uis a definition 
for it? 

Continue this questioning until all five have been 
identified and defined. 

Possible responses: 

1. Knowledge - general learning ability 

2. Verbal ability - ability ,to understand and 

present clearly the meanings 
of words and ideas 

3. Numerical ability - ability to accurg.teiy'^d 

qu i c k lx.,^pe^i^ ?^ a t i thm e t i c 
opefations 

4. Coordination - precise movements with hands, 

eyes, fingers 

5. Color awareness - use, choice of colors 

These skills are developed during your school years. 
Knowing that these abilities are required in many 
occupations will make school seem more dLmportant to you. 

Now that we've identified and defined these skills, in 
our next lesson we will identify which abilities are 
needed for certain occupational tasks . ^ 

\ 

SUPPLEMENTAL .ACTIVITY ^ 

The learners will construct crossword puzzles similar 
to the worksheet Tickets to Success, but they will fill 
the horizontal rows with names of occupations requiring 
the ability identified in the vertical row. 

Example: television a.nnouncer 

sEcretary 
teacheR 

Broadcaster 

Author 

Lawyer 
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Assessment Procedures 



DESCRIPTION 

A matching item is used to assess the achievement 
of the objective. 



DIRECTIONS 

The learners will read the item and record their 
responses. Assistance with vocabulary may be given 
by the instructor. 



KEY 

a-5 b-3 c-4 
d-2 e-1 
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Name 
Date 



Lesson 14 



ASSESSMENT ITB1 



M$itch the word in Column B with its definition in Column A. 



Column A 



Column B 



c . 



d. 



e. 



Use and choice of 
colors 

General learning 
ability 

Precise movements 
with hands, eyes, 
fingers 

Ability to accurately 
and quickly perform 
arithmetic operations 
Ability to understand 
and present clearly 
the meanings of words 
and ideas 



1. Verbal ability 

2. • Numerical ability 

3 . Knowledge 

4 • Coordinatipn 
5. Color awareness 
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Lesson 4 

Directions: Usinn the letters In the box, complete each word by filling in 'he 
missing letter. Then look down each column of words you have 
completed. Each will spell an ai)ility that relates to occupational 
success. 



a, a, a, c, c, c, d, e, e, e, e, n , i, i, i, k, 1, I, 1, I, m, n, n, n, o, 
O; o, o,.o, o, r, r, r, r, t, u, v, w 





c 


0 


N 




E 


R 


S 


A 


T 


1 


0 


N 






s 


P 




E 


C 


H 
















w 


0 




D 


S 














V 


0 


c 


A 




U 


L 


A 


R 


Y 










1 


D 


E 




S 




















T 


E 




L 











































M 


A 


T 




H 










■r 




T 




N 


E 


S 










B 




E 


N 


D 


S 








C 




M 


B 


1 


N 


E 






A 




T 





























B 


A 


L 


A 


N 




E 




















M 




V 


E 


















T 




6 


E 


T 


H 


E 


R 










W 




1 


T 


E 














B 


0 




Y 




















F 




N 


6 




R 


S 










D 


A 




C 


E 
















C 


R 




W 


L 
















C 


A 




C 


H 
















C 


I 




M 


B 














T 


H 


R 




W 


















H 


A 




D 


S 










h 































M 


0 




E 


Y 










M 


E 


A 


S 




R 


E 








A 


R 


1 


T 


H 




E 


T 


1 


C 






N 


U 


M 


B 




R 


S 












R 


E 


G 




0 


U 


P 








M 


U 


L 


T 




P 


L 


Y 






C 


0 


R 


R 


E 




T 










s 


U 


B 


T 


R 




C 


T 


1 


0 


N 








S 


0 




V 


E 


















4» 





















S 




1 


L 


L 


L 




* 1 




T 


H 


1 




K 








m 




R 


E 


A 


S 




N 




H 


















1 


S 


E 












S 


0 




V 


e 
















L 




A 


R 


N 










S 


T 


U 




Y 






J. 




C 


0 


L 


L 


t 




E 


















L 




S 


S 


0 


N 


s 



91 



FIVE TICKETS FOR mESS 



K€V Lesson 4 

FIVE TICKETS FOR SUCCESS 



Directions: Using tJie letters in the^ box, completjB each word 
by filling in the missing letter. Then look down 
each coliMn of words you have completed. Each will 
spell an ability that relates to occupational 
success. 



a, a, a, b, c, c, c, d, d, e, e, e, e, i, i, i, k/ 1/ 1/ 
1, 1, m, n, n, n, n, o, o, o, o, o, o, r, r, r, r.., t, u, V, w 
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SUCCESS REQUIRES SPECIFIC ABILITIES 



Lesson Five 



Concepts 

Careers require different knowledge ^ skills ^ and 
aptitudes . 



Performance Objective 

Given illustrations of occupational 
tasks, the learner will identify 
the skills required for each task. 



Lesson Time 

40 minutes 



Prerequisite Knowledge 

(Previous lesson). 
Definition of the following skills: knowledge, verbal 
ability, coordination, and color awareness. 



Resources Required 

Grease pencil for marking on transparencies 

Assessment item for Lesson 5 

Worksheets Abilities and Occupations , Which 
Ticket to Success, and Tickets to Success 




Instructor Preparation Tasks 

Duplicate worksheets Abilities and Occupations , 
which Ticket to Success, and Tickets to Success. 

Review instructor information sheet and key that 
accompanies Tickets to Success. 

-Prepare transparencies of football player, news 
reporter, artist^ cashier, and teacher. 

Prepare transparency of worksheet Abilities and 
Occu pa t ion s . 

Duplicate assessment item for Lesson 5, 



Instructional Procedures 



INTRODUCTION 

In our previous lesson we identified five skills that may 
relate to occupational success. Can someone identify 
them for the class? 

Desired respons^: 

1. Knowledge 

2. Numerical ability 

3. Verbal ability, 

4 . Coordination 

5. Color awareness 

That's correct. Today we'll look at pictures of occu- 
pational tasks and identify which of those skills the 
worker must have to perform his job well. This will 
help you when you begin to make decisions about occu- 
pations that interest ycn-r because many occupations re- 
quire specific abilities. Knowing this will help you to 
make a choice based on whac you know about yourself and 
how well you can perform the skills required in certain 
occupations . 
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TASKS 



Pass out worksheet entitled Abilities and Occupations to 
each learner and instruct them to look at occupations 
listed along the margin. Ask a learner to read the five 
occupations listed. 

Desired responses: 

1. Football player 

2 . News reporter 

3. Artist 

4. Cashier 

5 . Teacher 

That's right. I'm going to show you pictures of these 
five workers. Put an X under the ability MOST desirable 
for each worker. 

Put the transparency of the football player on the over- 
head, instruct the learners to put an X, under one of the 
following headings: verbal ability, numerical ability, 
coordination , knowledge , or color awareness . Remind the 
learners that several of the skills may be used by the 
worker, but they are to indicate the one that is needed 
most. Continue until the remaining fouio transparencies 
have been shown. 

Correct the worksheet with the learners , using the key 
provided . 

Raise your hand if you felt a football player needed 
verbal ability more than the others. 

Ask one of the learners who raised his hand to explain 
why, or to describe the situations that may arise in the 
career of the football player where verbal ability is 
required . Accept reasonable responses , but point out 
that while verbal abilities may aid or enhance a football 
player's performance , there is another ability more ^ 
desirable for a successful career. 

Raise your hand if you felt a football player needed 
numerical ability more than the others. 

Ask one of the learners who raised his hand to explain 
why, or to describe^^ the situations that may arise in the 
career of the football player where numerical ability is 
required . Accept reasonable responses , but point out 
that while numerical abilities may aid or enhance a foot- 
ball player's performance , there is another ability more 
desirable for a successful career. 
\ ^ - 
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Raise your hand if you felt a fpotball player needed 
coordination more than the other abilities • 

Ask one of the learners who raised his hand to explain 
why, or to describe the situations that arise in the 
career of a football player where coordination is required. 

Possible responses; 

- 1, Throwing (passing) and catching the ball 

2, Running/ dodging the opponents 

3, Kicking th'e ball to a designated area 
4» Catching the ball 

5, Tackling 

Is coordination more important than verbal or niomerical 
abilities for a football player?, 

Desired response; Yes 

Ask how many chose knowledge or color awareness as the 
most important abilities for a football player. ^A^k 
, those learners to explain their choice* Point out that 
football players also use their knowledge a great deal* 
They are required to learn "plays" and make instant 
decisions on the field. They show what they have learned 
by using their coordination . Accept reasonable responses ^ 
but point out that coordination is the most important 
skill for football player. 

Continue the same discussion for the pictures of the news 
reporter, artist, cashier , and teacher. 

By looking at these five occupations we have found that 
occupations may make use of all or more than one of the 
skills we have identified • But we were able to identify 
one of the abilities as b^eing more important to particular 
tasks than the others. At times it may be difficult to 
identfiy which ability is the most important because a 
worker may make equal use of several abilities. 

Pass out worksheet entitled Which Ticket to Success? 

Here is a copy of the transparency you just saw. This 
will become a part of your booklet. Write the skill we 
decided was the one necessary for the success in the 
occupations shown. 
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Allow 5-5 minutes for the learners to complete this; • 
instruct them to place the worksheets in their folders. 

Pass out worksheet entitled Tickets to Success. 

Here is another worksheet for you to- complete. This one 
will also become a page of your booklet, so keep it at your 
desk. 

Read the'^directions to the class. Reemphasize that the . 
occupations may make use of several skills but they are to 
identify the ability needed most by the worker. 

If the instructor feels it is necessary, a brief review of 
the definitions for the following abilities^ may be' 
necessary . 

1. Knowledge - general learning ability 

2. Verbal - understand and present/ clearly the 

meaning of words and Adeas. 

3. '^'Numerical - accurately and qu/ckly perform 

arithmetic operations 
-4. Coordination - precise moverj^ents with hands, eyes, 

and; fingers 
5. Color awareness - use, choice of colors 

Allow 10 minutes for completion of the worksheet . 

We^will correct the worksheet before you put it in your 
folder. What is the skill most needed by the ballet 
dancer? 

Call on learners to respond. Continue with the re- 
maining eight pictures . ^ 

The instructor information sheet to accompany Tickets 
to Success discusses the reasonable as well as the 
desired responses . 

i 

\ 

SUMMARY 

While looking at pictures of occupations and workers, 
you identified the skills necessary for the worker to 
successfully perform his or her task. 

Can anyone name an occupation or a worker who made use 
of several abilities? 
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Possible responses: 

1. Football player' ( 

2. Cashier " 

3. —Teacher 

4. Stewardess ^ ^ " 

Each of you think of an occupation. eJt .may be your father's 
or mother's, something you would like to be,- an actor's 
role on T.V., or any occupation you are aware of. ! 

Now, can you pick out the one skill that is roost important 
for that occupation? 

Ask several learners to share their thoughts with the class* 

Did anyone think of an occupation th^at required two or' 
more skills? 

Possible reponses: 

1. Lawyer - knowledge and verbal abilijty^ 

2. Architect - knowledge and coordinration 

3. Music, P.E. teacher - knowledge and coorclinatipn \ 

As you can see, occupations require .varied cibilities for 
success. We'll continue to talk about this when* you look 
more closely at other occupations and the skills they 
require. This, will help you plan for the development of 
the skills you may need in the occupation you choose. 



SUPPLEMENTAL ACTIVITIES 

The learner will list five occupations from one of the 
following categories, and identify the abilities re- 
quired for success , in ^ach : 

1. Working outdoors ^ 

2. Dealing with people 

3. Working with /things, objects, and machines 

4. Receiving recognition from others 
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Assessment Procedures 
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DESCRIPTION 

From pictorial representations of occupational tasks, 

I 

/ 
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the^J/^arners will idei>tify the' skill required for 
coiu|j^etion of each ,t^k» The pictures are: 

y" 

1» A salesman in a car lot 
2,^ A bank teller v 
3/ A secretary typing 

4, An artist at an easel 

5, A judge in a courtroom 



DIRECTIONS 

The learners will read the item and record their 
responses under each picture, using the foil -v^ing 
key: 

1 

K = Knowledge 
V = Verbal ability 
N = Numerical ability 
C = Coordination 
CA= Color awareness 



KEY 

1- V or K 

2- N 

3- C' , 

4- CA 

5- 1 or V 

Special Notation:/ Since verbal ability and knowledge 

are highly correlated, pictures 
one and five may require the same 
^ degree of ability in both areas. 
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Name 



Date 



LesGon 5 

ASSESSMENT ITEM 



Same the skill most required by the worker shown in each 
picture. Use the following key: K=knowledge, V=verbal 
ability, N^numerical ability # C^coordination, CA=color awareness. 





Lesson 5 




Lesson 5 




(lAihmuiLut 
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ABILITIES AND OCCUPATIONS 



Directions: Look at each occupation and put an X under the 
skill needed most by the worker. 



Occupations 


Verbal 
Ability 


Numerical 
Ability 


Coordination 


Knowledge 


Color 
Awareness 


Football player 












News reporter 












Artist 












Cashier 












Teacher 
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ABILITIES AND OCCUPATIONS KEY 

Directions: Look at each occupation and put an X under the 
skill needed most by the worker. 



Occupations 


Verbal 
Ability 


Numerical 
Ability 


>• 

Coordination 


Knowledge 


Color 
Awareness, 


Football player 




■ 


X 






News reporter 


X 










\rtist 










X 


Cashier 




X 








Teacher 








X 
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Lesson 5 



INSTRUCTOR INFORMATION SHEET AND KEY 
TO ACCOMPANY "TICKETS TO SUCCESS" 

The following list indicates the skills required for each 
occupation. The underlined skill is the one most desirable 
and the answer shown on the key to Worksheet 19. 



1. Dancer - Coordination to make precise movements with 

0 hands, arms, legs, body, etc? verbal ability to under-- 
stand meanings of music, 

2. Teacher - All; knowledge to attend college. 

3. Cashier - Verbal ability to; speak with customers; 
coordination to work register; numerical ability to 
deal with money, 

4. Stewardess - Coordination to balance on the plane; 
Jcnowledge (general); verbal ability to deal with people. 

5. Doctor - All; knowledge tq' attend college. 

6. Politician/public speaker - Knowledge of si±)ject 
speaking about; verbal ability for conununication. . 

7. House painter - Coordination on ladders; numerical 
ability to figure costs; color awareness to mix and 
match paints . 

8. Artist - Coordination to handle brush; color awareness ^ 
for pleasing products. 

9. Telephone company employee - Coordination to climb 
poles, verbal ability to communicate with other 
workers and customers. 
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SKILLS WORKERS NEED 
Lesson Six 



Concepts 



Some occupations require a lifighly specialized 
ability for success. 



Performance Objective 

Given specific skills, the learners will 
identify occupations which require .a 
highly specialized abilit^^ and those 
which do not. 



Lesson Time 

45 minutes 

Prerequisite Knowledge 

(Previous lesson) ^ \ 

Definitions of: abilities, knowlejdge, verbal 
ability, numerical ability, coordination and 
color awareness I 



Resources Required j 

Worksheets Recognizing Skills Requ^\red and 

Skills Workers Need - \ 

j 

Information sheet occupations and Skills Required 
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Assessment item for Lesson 6 



Instructor Preparation Tasks 

> 

Duplicate one worksheet for each learner of 
Recognizing Skills Required and Skills Workers 
Need. 
* ' 

Duplicate one information sheet for each learner 
of Occupations and Skills Required. 

Duplicate assessment item, for Lesson 6 fg^ each 
learner. / 

/ 

./ 

Instructional Procedures 

INTRODUCTION ^ 

In the previous lesson we discussed skills that workers 
need to complete their tasks. Today, we will continue 
that discussion and look al: a larger number of occupa- 
tions . ./ 

/ 

Can someone identify the skills we discussed in the 
last lesson? 

Desired response: 

1 . Knowledge 

2. Verbal ability 
1 3 . Coordination 

4. Color awareness 

5. Numerical ability 

That's correct. Previously we found that some occupa- 
tions require a combination of skills. Some occupations 
require a high degree of one of the abilities. Looking 
at more occupations and the skills they require will 
prepare you for choosing an occupation based on the 
abilities you possess.* It will help you choose the ed- 
ucational occupational preparation that will build* the 
skills required for your chosen occupation. 
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TASKS 



Distribute worksheet Recogni^zinY Skills Required . 

Here is another copy of the want ads you looked at in a 
previous lesson* Today we will use these again and 
each of you will review the want ad page. ^Pay particu- 
"iar attention to the abilities required by the employ- 
ers. 

If you fina an ad that mentions a specific ^1^11, 
circle the ad. Also, if you can tell by readil^g the ad 
or by tke job title what ability is required, cii^Q^ 
that ad I also. Some want ads may mention whay type af^^ 
educational preparation is required.' You may remembers- 
that certain types of preparation require certain " 
abilities. For example, knowledge is related to your 
general learning /ability. If a college degree, is re- 
quired, we can assume that the worker needs a high degree 
of knowledge, as well as verbal abilities. 

^Does anyone remember an occupation that requires a 
college degree? . ^ ' ^ 

' *\ ^ * ' - • 

Possible response: ' 

1 r " ■ V 

1. Lawyer 

2. Doctor ; . * o • 
• 3.. Teacher * 

4. Engineer ^ . ^ 

Yes, those are correct. , B,!ecause they, require college 
and because we have said' that knowledge i^ related to ^ 
school work, we can say '^th.^t 'those occupations require 
a great deal of knowledge . //Certain occupations may 
require the use .of special/>tools , and that may require 
a high ability of coordination. keep these thing^ in 
mind as you feview . the want\ad sheets, and circle the ads 
tl at require specific abilities. - . 

• \' ■ * . 

Allow 15-20 minutes for this ^activity . Using the in-- 
structor key provided , correct the worksheet Recogniz- 
ing Abil ities Required with the class. 

We will correct this worksheet together. As we do, 
circle any ads you missed that specify a skill. We 
will not grade this ; it is only a practice' sheet for 
you. 
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Raise your hand if you could identify the ski^ll required 
.for the job as an accountant* 

Choose one learner to name the skill numerical ability . 

Raise your hTand if you could identify the skill re- 
quired for the stewarde^^. 

Choose one learner to name the skill verbal ability ^ 
Continue this line of questioning until all the ads . 
have been covered, or until the instructor feels the 
learners have had an appropriate amount of prac tice 
time. 

Instruct the learners to put the worksheet Recognizing 
Abilities^ Required in their folders. Distribute work- 
sheet Abilities Workers Need to each learner . 

<''^ 

Let's see how much you can remember. Here is a work- 
sheet with the five skills listed. Write the names of 
at least ,two occupations that require .a high degree of 
each ability. Think about the want ads^ we've just dis- 
cussed, som^ of the discussions we've had in class, 
and other pages of your booklet you've completed to 
identify occupations which require each skill. ' 

AiioV^ 7-10 minutes for this activity . If necessary ^ 
circulate tQ give assistance in spelling . 

^'Distribute the learner information sheet entitled 
Occupations and Abi lities Required . 

Here is an information sheet. Check your worksheet to 
see that you have identified occupations for each abil- 
ity. If you wrote an occupation and it is not listed 
on this paper, raise your hand - and I'll tell you if it 
is correct. 

Allow 5 minutes for this activity, circulating and 
giving assistance where needed. 

/ 

SUMMARY 

Now, you' have had practice in recognizing the differierit 
types of abilities and have identified occupations 
which require high degrees of each ability. This in- 
forma'tioh will help you understand the importance of 
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school. School teaches you many of the skills and 
abilities you will need in your chosen occupation. 
Knowing the abilities required in your chosen occupa- 
tion will help you decide in which area^ you should try 
to improve. This informatioi^, along with the work- 
sheets and papers you have on types of occupational 
preparation r will become chapters 1 and 2 of .your book- 
let. In our next lesson we will begin chapter 3 of our 
booklets r and we will learn about another factor to 
consider when choosing an occupation. 

Assessment Procedures > ■* 



DESCRIPTION 

Three items are used to assess achievement of the 
objective. 



DIRECTIONS ' 

The learners will read each item and record their 
responses. Assistance with vocabular;^ may be 
given by the instructor. 



KEY 

1. a 

2. d 

3. a-2 
b-1 
c-3 
d-4 



\ 
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Name 
Date 



Lesson 6. 

ASSESSMENT ITEM 

A high degree of verbal skill is necessary for a 

a. Lawyer 

b. Painter / 

c. Mechanic 

d. Seamstress .\ \ 

Physical coordination is LEAST necessary for c. 

a. Cook . ' ' 

b» Barber 

c . Photographer 

d. TV announcer 



Match the skill in Coiunin A with the occupation in 
Column B that requires a high degree of that skill. 

Column A Column B 

a. Verbal ability 1.^ Cashier 

h* Numerical ability 2. Actress ^ 

c . Knowledge 3 . Surgeon 

d. Color Awareness 4* Decorator 
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RECOGNIZING SKILLS REQUIRED 
THE DAILY NEWS . 



Lesson 6 



MORNING EDITION 



HELP WANTED 



ACCOUNTANT 

With, manufacturing firm 
H. S. grad. or- 2-3 yrs 
exp. or education. Dut- 
ies TncTude ledge and 
cost accounting; $5,000 
-yr to start. Call 963- 
7184 for app't. 

AIRLINE STEWARDE-^S 

Meet irit^eresting people 
travel.^.S.grad, 20--26 
yrs old. Neat, attract-r 
ive get along well with 
people. Start $800 0 Ap- 
ply North- Airlines . 

A«UHlltt;iS 

DESIGN, PLAN/ DRAW- DE- 
SIGNS- FOR HOMES/ APIS. / 
INDUSTRIAL PARKS. EXP, 
REQUIRED. COLLEGE GRAD. 
$7/000 TO START, APPLY! 
WE STERN & SMITH/ .INC. i 

Targe Co. needs person 
to write newspaper ads, 
trade journals and cat- 
alogues. Journalism ma- 
jor prfd, wil.1 consider 
English major. MU9-28S3^ 



SECTION. G PAGE i 



DENTIST 
Mem. Hosp. Adv. College 
training and 2 yrs exp. 
App 1 ^ p er Sonne 1 Dept. : 



3A,^.< CLERKS 

WILL TRAIN 
H.S. grad. Union Barik 



BANK OFFICER 
Man interested in man- 
agement position. Col- 
lege grad with flare 
for figures t Call 765-t 
8901. 



■JKAhlSM WANItU 
IMMED'. OPENING/ 2 YRS 
VOC, ED. EXPERIENCE. 
MATH APTITUDE, CALL MR. 
■JENKINS 963-50^2. r 

*• ELECTRICIANS 

Take recent H.S. grad 
,to begin. O.J.T. Start 
$60 per wk. Call Mr. 
Franklin MU 7-7371. 

ENGIi^ER-ENGINEER 

Review and evaluate cur 
rent product designs. 
•Coll. grad. Know mil- 
itary specifications. 
Snd letter to Precision 
Co., 4 Lombard ^arte 
M iddiefield. , 

NEED. IMMEDIATELY 
FARM HANDS 
H.S. grad. handy with 
equipment. Write' Box 72 
The Daily News . 



hHl AGhNIS 

MEN OR WOMEN. MUST PAS! 
CIVIL SERVICE TEST, 
WKS. TRAINING AT FBI 
HEADQUARTERS, WRITE FBI 
-■WASHINGTON, n,C'. 

iilSrRUffNt tepAlIT' 

Growing field-must have 
trade sch. certif. Ap- 
ply Gas & Electric Co. 



BEAUTICIAN 
Trainee , recent Trade 

Sch. grad. $90 per wk 

New shop. Phone Mr. .Ric 

373-6008. 



BOOKKEEPER- make $$ 

H.S. GRAD. WITH KNOW- 
LEDGE OF NUMBERS, TYP- 
ING HELPFUL, CALL MR, 

WI NTERS 987-6872. 



CASHIER 
^Good pay,^cb. benefits. 
Take customer payments, 
bank deposits 4 0 hr/wk. 
Fema.'.e preferred. Call 
O 7-0872 

ERIC 



LIBRARIANS 

COLLEGE GRAp.^ENJQY RE- 
SEARCH ^ $5bJ0-$10.000, 
CALL 763-7921 



ilERCHArlDISER-BUYER 

H . S. grad w/2yrs retai 1 
exp or formal training.. 
Miss Mary Personnel 
Dept. Dress Shoppe . 



MECHANIC 
Gd. oppty. Previous exp 
not req. but need Trade 
or Tech* School certif. 
Interviews 10-4, 16 Ash 
Street 



• PEHSUrlNbL WUKKbR 

COLL. GRAD. POISE/ ABIL- 
ITY TO DEAL WITH PEOPLE 
^]25/M0 TO START, SECTON 
AGENCY. \ 



POLICEMEN/ W OMEN 
M.S. grad . 6 mo . train- ■ 
ing program. Finest po~ 
lice dept serving large 
city. , Write Solano Co. 
P.O. Box 73 ■ - 



P.L.U,M.B.E,R 

Ability to es^timate 

plumbing and -heating. 
Start $10,000, if you 
have 4yrs exp Call 756- 
0098 



■ PROJxSSIOijAL ARTIST 

Good eye for color' bal- 
ance, detail; creative. 
H.S. diploma, 2 yrs. 
trade sch. or O.J.T. exp 



?ALES , 
Will tram... Start $50 
per week. Raise after 
training-Molliep Crafts 
92 Center Street 



SECRETARY - LEGAL 
Go. oppty for qualif i ed 
secretary with 2yrs le- 
gal sec. training, $]00 
per week. Call JA 8932. 



TEACHERS ** 

CERTIFIED ONLY, CALL TR 



TELEPHONE INSTALLER 

H,S.. GRAD. DRIVERS LI- 
CENSE REQ, WILL TRAIN, 
SEE MR. JAY/ MOUNTAIN 
TELEPHONE CO. 



VETERIiJARIAN 

Exp. Vet. w/degree - ip-^ 
cases, acceptable with 
less than 4 yrs. coll. • 
Work with large and 
small animals. CAll MI 
4-3298. 
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. WELDERS 

Trade school certif. or 
will-' train. Call 977^ 
0012. 

lot 



' KEY. 

RECOGNIZING SKILLS REQUIRED 
THF -MILY NCWS. 



N = N'umerical 
^ K = Knowledge 
V = Verbal 
CL= .Color awareness. 
C0= JiQordination 



MORNING EDITION 



HELP .WANTED 



SECTION G PAGE jl 




DENTIST IK 
Mem . Hosp . Adv . Cp 1 le^ 

braining and 2 yrs exp. 

Apply Personnel Dept. 



IMMED, OPENING/ 2 
VO.C, ED, EXPERIENCE, 
NIATH APTITUDE. CALL MR. 

^KiNS 953-5042. 



ACCOUNTANT 

Witn manufacturing firm 
S. .grad. or 2-3 yrs 
exp. or education'. Dut- 
ies include ledge and 
cost accounting; $5,000 
-yr to start. Call 963- 
7184 for app't. ^jj. 

^AIRLINE STEWARDS 

Meet interesting people [ ELECTRIC! A.NS CO,CL 

travel. H.S.grad, 20-26 j rjake recent H.S. grad 
yrs old. Neat, attract-; to begin O.J.T. Start 
ive get along well with; $6o per wk.. Call Mr. 
people. Start $8000 Ap- • Franklin MU 7-7371. ^ 
ply North Airlines. ^ I" ENGINEER-ENGINEER © 

Review and ev'aluate cur 



AKCHIIbLIS 

DES IGN, . PLAN/ DRAW rent product designs .- 

SIGNS FOR HOMES, APTS. / i coll. grad. Know mil- 
INDUSTRIAL PARKS. EXP,iita"ry specifications. 
REQUIRED. COLLEGE GRAD, | snd letter to Precision 
$/ /Ode) TO START, APPLY; Co., 



HEKSUNNLL -'^^UKKcK 

COLL, GRAD.. POISE/ ABI'L^^"""^ 
ITY TO. DEAL WITH PEOPLE 
-'125/MO TO START. SECTON ; 

AGENCY. 

POLICEMEN/WOMEM ^K) 
h . S ; grad . 6 mo , train- ,. 
ing program. Finest po- 
lice dept serving large 
city. Write Solano Co. 
P.O. Box 73 - 



:S ,TERN" & SMITH/ -INC. 



Large Co. -'needs pers^P^ NEED- IMMEDIATELY . 
to-Wfxte newspaper ads , „ _ ^ FARM HANDS 
trade journals and cat-i '3^^^' ..^^^^^y^^^^h 



4 Lombard 
iddlefield. 



Lane 



alcgues. Journalism ma- 
jor prfd, will consider 
English major > MU9-r2^3 



3Ai^i( CLERKS 

WILL TRAIN 
H^S, grad. Un ion Ban k 

Hi 0" 

m man- 



BANK OFFICER 
Man interested 
agement position. Col- 
lege 'grad with flare 
for figures. CaTl 765- 
8901. 

^ - BEAUTICIAN ' £l) 
Trainee, recent Traoe 

Sch. grad. $90 per wk. 
New shop. Phone Mr. .Ric 
.373-6008. 



equipment. Write Box 72 
The Daily N ews . 

: m AGbHis 

MEN OR WOMEN, MUST PAS 
CIVIL SERVICE TEST, 1 
WKS. TRAINING AT 
HEADQUARTERS, WRITE F 
-WASHINGTON, D,C. ^ 

iilSTRUtelt REPAIR% 

Growing field-must have 
trade sch. certif. Ap 
ply Gas & Electric Co. 




P.L,U,i'^,B.E.R ^ 

Ability td estimate 
plumbing and heating. 
Start $10,000, .if you 
have 4yrs exp Call 756- 
0098 ^ 



PROFESSIONAL ARTIST Cglj 

Good eye for color tjal- 
ance,. detail; creative.. 
H.S. diploma, 2 yrs. 
trade sch or O.J.T. exp 



• . -SALES. VX/ 
Will train. Start $f6 
per we,ek. Raise^after 
training-Mollies Crafts 
92 Center Street, 



BOOKKEEPER- make $^ 

H,S.* GRAD. WITH KNOW- 
LEDGE OF NUMBERS, TYP 
ING HELPFUL,. CALL -MR, 

WINTERS 987-6872. 



CASHIER 



-Good pay , TJ^ne fit 
•Take customer payments, 
bank deposits 40 hr/^wk. 
Q Yema'ie preferred, 'Call 
'EJ^C737-0872 \' 



LIBRARIANS- ^ 

COLLEGE GRAiJ. ENJOY, R?^^^ 
SEARCH, $5500-$10/000, 
CALL 765-/921 ^ 

HERCHANDISE R-BUYER © 

H.S. grad w/.2yrs reta'ir^ 
exp or formal training. 
Miss Mary Personnel 
Dept. Dress Shoppe. 



MECHANIC • ^0 

Gd. oppty. Previous exp 
not req. but need Trade 
or Tech. Sci^ool certif. 
Interviews lb<-4, 16' Ash ^ 



SECRETARY - XEGAL 
Go. oppty for qualified' 
secretary,, with 2yrs le- 
gal sec, training, $]00 
per week. Call JA 8932. 



** TEACHERS.** CK 
CERT^^IED ONLY. CALL TR 



TELEPHONE INSTALLER &) 

H.S, GRAD, DRIVERS' LI- 
CENSE REQ, WILL/TRAIN. 
SEE MR. JAY/ /MOUNTAIN 
TELEPHONE CO.^^ 



Street 
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VETERj'flARIAN 

Exp.^ Vet.^ w/degree. - in 
cases, acceptable wxth 
less th^an 4 yrs. coll. 
Work /with large and 
small animals. CAIT MI , 

4-3;298. ' ; ^ - 
WELDERS : 

Trade school dertif. or 
,will train. Call 977^ * 
0012. 

i ' .102 . - 



SKILLS WORKERS NEED 



Lesson 6 



"Directions: Write the names .of the occupations that-.require 
. ' a high degree of the skill listed in each box. 





NurAeRiCAL- . 



t- \Qp:> 



CoOf^OI N/AT ION 
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OCCUPATIONS AND SKILLS REQUIRED 



Lesson 6 



A large number of workers in these occupations have a high - 
degree of the ability listed. ' 



KNOWLEDGE: 




Lawyer, principal, accountant, writer 
medical and veterinary services, F.B.I, 
agent, librarian, restaurant manager, 
historian, actor, administrator', inspector, 
/ parole officer, clergyman. 



COLOR 
AWARENESS : 




1 

Photographer, artist, merchandiser- 
buyer, landscaper, sign-writer, camera- 
man, beautician, designers of: clothing, 
toys, jewelry, fishing lures, floral 
arrangements 



VERBAL: 




NUMERICAL: 



Air* traffic contrpller;|, casting director, 
parole of ficer, clergyman, stewardess , 
sales personnel, reporter, editoir, script 
writer, comedian, lawyer, actor, writer, 
accountant 



Loan officer, cashier, accountant', 
budget consultant, historian, chemist, 
surveyor , bookkeeper 



COORDINATION:^ • 




Tailor, cook, engraver, mechanic, 
*k(By punch operator, secretary, dancer, ' 
locksmith, craftsman , architect , 
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HOW I SEE MYSELF 



Lesson Seven 



Concepts 



Learners will evaluate their. personal abilities 
anrJ likt occunations related to thesfet abilities , 



Performance Objective ^^-^ 

.Given a. list op skills, the learner 
will identify ±hose which he pqss'^ 
esses to a high degree and then.- list' 
.^two related occupations* \ , 



Lesson Time 

40 minutes 



Resources Required 

Answer sheet Identi'fying My skills 
Worksheet choosing Occupations to Fit My skills 
Assessment itejt) for Lesson . 7 



ERIC 
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Instructor Preparation Tasks ^ 

Duplicate answer sheet identifying'^ My skill^s 
Duplicate Choosing^ Occupations to Fit My Skills 
Duplicate assessment item for Lesson 7 

\ 

Instructional Procedures 

INTRODUCTION 

In the past few lessons we identified skills which cer 
tain occupations require for success. \ Today you will 



you possess and identify 
your abilities. This will 
occupations and factors re- 



identify the skills you feel 
occupations which relate to 
help make you more aware. of 

lated to ^success in these odcupations. What are the 
abilities we have identifiey? 

* Desired responses: 

1. Knowledge . ^• 

2. ' Verbal ability 

.3* Numerical ability ^ ' 

4. Color awareness 

5. Coordination 

Let's review the definitions for each of these again. 
How do we define knowledge? 

Desired response: General learning ability 

How do we define verbal ability? ^ 

Desired responfse: 

Understanding and presenting clearly the meanings, 
bf words and ideas. 

How do we define ntimerical ability? 

Desired response: 

Accurately and quickly performing arithmetic oper- 
ations, * 
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How do we def ine^cjolor aw^eness? 

Desired response: Use, choice of colors 

How do we 'define 'coordination? 

Desired response: Precise movements with hands, 

eyes, fingers 

That's right. . , 

\ ^ \ ' ' 
TASKS - 

In a few moments you will be asked to answer yes or no 
to twenty statements. I']|l distribute the answer page. 
It is folded in half; please do not turn it over until 
we have finished. \ 

Distribute folded answer sn.eet so scoring procedures are 
not visible to the learners^* 

i \ ^ ■ , ' ' 

Listen carefully as I read ^ach statement, and then check 
your response/ in the answer column.-- There . are no right 
or wrong answers, so respond ^ to each statement as honestly 
as you can. Remember, indicate how you feel abojat each 
statement. This is not .graded and any answer isj correct.* 
If your neighbor's answej i^ different from yours, both of 
Vyou are correct^l^ecause you! bbth feel differently about 
\the statemei^t. Lisi;en to the statement. If it Is true 
for you and if you agree with it, put aa check mark in the 
"yes" column. If it is not true for you or if you dis- 
agree with it,^ put a check mark in the "no" column. 

The instructor reads each of the following sentences, 
pausing after each for learners to record their {responses . 

1. I like to meet new people. 

2. I find it hard to talk in front of the class. 

3. People often don't understand what I'm telling - 
. them. 

4. I write good stories. 

^ 5. School woxk is fairly easj/ufor me. 

6. I forget most of what I learn. 

7. Learning new things is funl 

8.. I can get good grades if I want to. 
- 9. I doh't like to do math profc>lems. 
10. School is the only place I use arithmetic 
skills. , ^ 
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11. Math is easy for me. . . 

12. Work problems in math- are cfiTf ictilt . 

13. I like to decorate my room. 

14. The sky is colorful. ' • > ^ 

15. I lik^ to use many different coldrs. 

16. I don't like to coloy ,my pictures. . * 

17. I am good at sports. 

18. I am good at batting a ball.* * * 

19. My writing looks messy. 

20. /Threading a ^needle is easy.. 

Now opeii your paper so you dan see xhe whole page. Column 
one shows ' the response you wQuld havexmade if you fjelt you 
had the ability identified- with the ^ask. 

The insttuctor should use the master "Unswer sheet , Ident^ir 
fying My Skills, aiid prepare a transparency to use during 
the expletnatibh'of hhe scoring procedures » 

If your check mark is under 'the heading seated in column 
one, then put a plus irgrk in column two/ For example, if 
you marked "yes" and iT c^olunft one sk^S ^ "^^ then put a 
plus mark in column two. If you irarked "yes" and if 
coliamn one says ''no," then put a zero in column two., A 
zero does not mean that it is wrong. The zero just means 
you. did not feel you had that ability. Remember, there 
are no right or wrong answers, so do not feel badly if 
you have several zeros. If your mark agrees with what is 
stat;ed in coliimn one, you get a plus mark; if it does not 
agree, put a zero. Do this with each' of the twenty an- 
swers. ^ ^ 

After having completed coltimn two,, count all the plus 
marks for each group and write this number after th^ 
word identifying the ability. The most you can have in 
any catagory is four. The area in which you feel ybu " 
have a high ability will be the. area on your paper with 
the highest number. You may; feel you possess more than 
one ability. 

We'll put these folders in our booklets when we are fin- 
ished.. For now,* keep them on your- desks. 

Distribute, Choosing OccupatiWis to Fit My Skills. 

Here is another page of your booklet. Use your answer 
sheet and record the abilities you identified. Then 
J.ist occupations that relate to these abilities. . You may 
look through the pages in/ your folder for information 

/ . 




/ 



relating to occupations and the abilities they require 
if you cannot think pf any. Then illustrate in the 
boxes a worker pe'r forming the tasks of each occupation- 
you mentipned. \ . - 

Circulate and give assistance to those, learn' - ' '<^o may 
need it. Provide additional ' paper if neeO 



SUMMARY . ' * r • ' * 

Now you've^had a chance^ to identify your skills. How. 
many of j/ou* identified abilities ybu- did not realize you 

had? - ' ^ 

f. 

Call on several learhers to share, the information they 

gathered * ^' ^ ^ : - 

. ^- . • . 

The information you identified should help you understand 

yourself a little ^more than you do.^ We have* seen that^ 

not all of us have the same abilities. Knowing this will 

help you get along: with others better. ^ When a task needs 

to be done, you'll^be able to choose the parts of the 

task that are related to your skills. Recognizing what 

abilities you have will help you plan for your future. * 

Now that we have completed .the second chapter of our book- 
let, we are^ ready Jr.o begin the next chapter. Tfie-third^ 
chapter deals with our interests* and how they are related^ 
to occupational success. 



SUPPLEMENTAL ACTIVITIES 

The learners will write a story that describes how the. 
personal skill they identified is used in an occupation. 



Assessment Procedures 

DESCRIPTION ^ " 

^The instructor will circulate to each learner while 
he is completing a page of his-book and ask each 
.learner to- name the skill arid two related occupa- 
tions he identified for him/^eifself , 
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DI RECTIONS 

' i: instructor may use the instructor Interview 
form. and record the learners* responses to the 
followinq^ questions: 

a. '^ Which skill from the list we discussed 

dp you feel you possess? 

b. Naitie two occupations that require a high 
degree of the skill you named* 



/ 

^nstruQtor satisfaction 

/If I 
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Date ^ 

Lesson 7 

! INSTRUCTOR INTERVIEW FORM 



Learner's Name 


Ski] 


.Is Identified 


Two Occupations 
Related to the Skills 


Kn . 


Ver . 

V ^ X • 


Num* 


Col • 


Cnnrd - 


Example 












Secretary 


' Seamstress 






\ 

V 










— r. 








/ 
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Lesson 7 



ANSWER SHEET: IDENTIFYING MY SKILLS 



3. 



YES 



, NO 



T 



Yes 



No 



No 



Yes 



Verbal= 



1l 
6. 



8. 



9. 



10. 



11. 



12. 



Yes 



No 



Yes 



No 



No 



No 



Yes 



No 



Knowledge= 



Numerical^ 



13. 



14. 



15. 



Yes 



Yes 



Yes. 



'Color 
^Awareness= 



16. 



17, 



18. 



19. 



'20.- 



No 



Yes 



Yes 



No 



Yes 



rdination= 




Lesson 7 



CHOOSING OCCUPATIONS TO FIT MY SKILLS 



I scored highest in_ 



Two occupations relaibed to these skills are_ 



and 



Illustrate a worker performing the tasks in each occupation you listed 
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IDENTIFICATION OF INTEREST FACTORS 
Lesson Eight 



Concepts 



Learners will identify five pairs of interest 
factors. 



Performance Objective 

Given a list of interest factors, the 
learner will identify the opposite 
interest factor^ for each* ^ 



Lesson Time 

30 minutes 

New Vocabulary 

Interest Factors preferences for certain types 

of work activities, or experi- 
ences 

• <i < 

Routine - tasks that do not change much from day 
to dayr regular r organized 

Creativity - ability to make or produce something 
through imaginative skills 

-\ 

science/technology special subject area problem 

. solving- " 
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Processes - changes going on slowly that lead to a 
! finished product 

service^ - occupations involving business contact 
\ with people * ' 



Resources Required 

Chart papir , 

Sample chart Five Pairs of interest Factors 
Worksheet identifying interest Factors 
^ Game cards 
Straight pins 

Assessment item for Lesson 8 



Instructor Preparation Tasks 

Make chart Five Pairs of Interest Factors. 

Duplicate worksheet identifying interest Factors. 

Duplicate game cards (one copy for everyj ten . 
members of the class) . ■ 

Cut game cards . 

Acquire straight pins. 

Instructional Procedures 

V INTRODUCTION 

Today we will begin chapter three of our booklet. 
This chapter will involve identification Of interest 
factors. Interest factors are defined as preferences 
for certain types of work activities or experiences. 
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In Chapter one we learned about ihe i;ypes of educational 
occupational preparation. In chapter. ^;wo we learned 
about the abilities necessary to| successfully perform 
certain occupational tasks. i ^ - 

These tWo things, along with the information you will 
receive on interest factors, will give you background 

♦ information for choosing an occupation suited to your 
education, abilities, and interests. , Your interests 
have an effect on almost every tiling, you do. Your inter- 
ests are closely related to you|: school work. Ypu may * 
do bBtter in one subject area because you "like" it 
better. Your likes and dislikes affect other areas of 

/.your, life as well. j* ^ - ^ 

What are some of the things in which you are' interested? 
Possible responses: > ^ 

1. Sports J participation, land viewing ' 

2 . Sewing « 

3. Crafts- '1 * 

4. Motor bikes 

5.. Crossword puzzles 1 

6. Reading \ ^ 

7. Math \ . -i 

8. Other "hobbies" 1 , ^ ^ 

1 

Have you thought of why you eiijoj^.^/these things? Is it ^ 
because you like to work with machinery? Maybe you en^ 
joy the recognition you receive When other people appre- 
ciate your work. Or, maybe you fpel ^r ide in yourself 
for completing a project:. These are the. things we will ^ 
talk about in our discussion of interest factots. 



TASKS 

Place in view of the learner che chart entitled Five 
Pairs of Interest Factors. - 

This chart identifies the five pairs of interest factors; 
Cai* anyone remember how interest factors were, defined? 

Desired response: Preference if or certain jtypes of 

work activities or experiences 

If this is not clear to the learners, the instructor^ 
should restate the definition for them. 
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Explain the following to the learners : 



The interest f^c^ors are grouped into pairs. A positive 
preference for one factor of a pair also implies a re- 
jection of the other factor of that pair. The pairs are 
grouped by combining opposites. 

What is the first pair of interest factors listed on the 
chart? 

Desired responses: Working with things or objects, 

and working with people or . 
ideas G 

The first item in the pair, Working with things or ob- ' 
jects, implies the use of small tools, equipment, and 
small machinery. But the second item in the pair refers 
to working with ddeas ' and/or people . In this area, the 
occupational tasks may involve communicating your trans- 
lating words from one language to another. 

Raise your hand if you think you'd prefer adtivities 
that relate to the first item in the pair. 

Raise your hand if you think you'd prefer the second one. 

Now look at th^vsecond pair of interest factors. Both 
^factors are contierned with solving problems. The 
difference between the two is how they solve. the problems 
The first cjne refers to activities involving contact 
with other people. This contact would be in a business 
manner. Many of. the occupations that fall in this 
category are the occcupations that offer services, 
assistance or products to other peopl^. - In this area 
the problems of people and their products are solved 
by repairing or assisting the people or products. 

' The second item in the pair refers to activities of a 
scientific or technical nature. In these occupations, 
the workers would be trained in a special subject area. 
Much of their work is problem solving. Contact with 
other people is considerably less than in the service 
related occupations we just mentioned. The scientist 
or technician solves problems by studying and research- 
ing them, and then reaching solutions through experi- 
mentation. 

Can someone think of activities that involve contact 
with other people? 

Possible responses: Clubs, scouts, games 



156 

• 117 



What "services" do these activities perform? 



Possible responses: 

1. Clubs give people things to do; certain clubs 
help the town by cleaning it, raising money 
for parks, etc. 

2. Scouting teaches children citizenship, crafts, etc. 

3. Scouts do things tp help the town, 

4. Games give children things to do; they teach 
how tp get along; some teach skills in math, 
spelling, etc. 

What are activities that could be .considered scientific 
or technical? 

Possible responses: 

^. t^jqr^iii^^^ problems " 

i^^.ff^ in science 

3V3li Leilftriing cibout animals, nature, etc. 

What is £he third pair of interest factors? 

Desired response: 

Routine vs. creativity. 

The first item in the pair, routine refers to those occupa 
occupations whose tasks dp not change much from day to 
day. The worker follows the similar occupational tasks 
daily. ' / 

The opposite item in the pair is creativity . This means I the 
ability to.medce or produce something through your imagination. 
The ideas would come from your own head. Unlike these in 
roi:itine, the occupational tasks that fall xinder creativity 
would not be organized in a set pattern. They would occur as 
the ideas were developed by the worker. 

Can someone think of situations at school that cari be classi- 
fied as routine? ' . ^ / 

Possible responses: 

1. The time schedule . 

2. How to work math problems 

3. Writing a paragraph in correct :£orm 



What are some creative situations that may occur at 
school? • . , 

Possible responses: 

1* Mcdcing up a dance to a record 

2. Drawing a picture 

3y Writing a story 

4.^' Modeling with clay ^ 

Now look at .the third set of interest factor's. What are / 
theV? 

Desired response: Helping people vs. working with 

machines or processes. 

What other interest pair does this sound like? 

^ Desired response: The first one - working with things/ 

objects vs. peopli^ and ideas 

It does sound like the first one but there is a differ- 
ence. The occupations in the category of helping -peoplfe 
are those that help people for their own good or welfare. 
The first one, on the' other hand, dealt with communi- 
cating ideas to people. This one deals With doing things 
to help people's lives. . ' 

The opposite pair- of helping people would be working 
with machines or processes to keep them operating or to 
.improve them. -This interest factor is related to the 
first one we mehtionedr dealing with things or objects. 
Butr this* one is more related, to the processes of large 
machinery. Processes are phanges going on slowly that 
lead to a finished product. For example / maUcing paper 
from wood ;or making fabric from cottoif. are processes. 

What is the last pair of interest factors? ^ 

Desired response: Recognition from others vs. pridfe 

in finished products. 

This pair of factors has to dowith fee]ing§. The first 
one deals with receiving recognition or prai.se from 
others. ..The second one deals with the pride you feel \ 
for yourself because you have cbmpleted a product or an • 
object of sbme sort. * \ 



We will spend a few moments practicing recognizing the 
factors that go together. 

Distribute worksheet entitled Identifying Interest Fac- 
tors. Remove the chart from the learner ' s view. 

Here is a worksheet we will work as a group. Look%t 
the factor listed oh the left side of the paper. Draw 
a line to the one that it shotTld be paired with. Re- 
member r its mate is the opposite interest factor. 

Look at the first factor listed in the left column. 
Raise„ your hand if you think you know what its mate is. 

Ask a learner to identify the correct response. 

Desired response: People and" ideaa_ _ - 

If the correct response is not given, it will be^^i^^ce-^ 
ssary for the instructor to review the definition of ^ 
each interest factor. 

That* is correct r so draw your line to connect the two 
factors r things and objects with people and ideas. 

The next factor^ is Services. What do we mean by that? 

Desired response: Activities involving contact with 

other people by giving assistance 
or repair- to them or their 
products. * ' 

What is the mate for Services? ' / 

Desired response : Scientific/technology 

That's correct. What do. we mean by Scientific? 

Desired, response: Printed material rather than 
. : busittess'^contact with people 

The scientist or technici^in solves -problems by studying 
and researching them and then reaching solutions 
through ^experimentation. Draw your line to connect the 
two factors^ Services with"^ Scientific/technology. 

/ ^'-^^ 
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Continue the same type of questioning for the remaining 
three pairs of interest factors ,instx,ucting the learn- 
ers to draw a line to match the pairs. 

Put your worksheet in your* folder. We are going to 
practice what we've learned by playing a short game. 

Distribute one game card, face down, and one straight 
pin to each learner. 



SUMMARY 

We'll review what we've learned by playing a" game. 
Each" of you have a game card. When I say begin you will 
look at your cardr which names one interest factorrxand 
pin it on yourself. Then, without speaking, move ai^ound 
the room untilj^ou find the person wearing the card that 
completes the pair. Then the two of you will sit down\ 
When I say stop, sit down in the closest chair even if 
you have not found your parther. 

If there is an odd number playing, ask one child to help 
you judge the results. * » 

Ready, begin. \ 

Allow five minutes for this activity • 

Now, stop. / 

Come to the front of the room if you did not find your 
partner, r ' . \ i ' 

\ ^ ' 
Instruct the learners to ^chohse their partner from those 
standing. If there is no partner, then someone seated ^ 
is mismatched . Instruct each pair to stand and have the 
class raise their hands if they are matched correctly . 
When the mismatched pair is identified , have them come 
to the front of the room and locate their correct part- 
'ners. Continue this procedure until all pairs s^re cor- 
rectly matched . 

^ ' / 

Now you have learned five pairs of interest factors. 

You have identified these factors a§' opposites. Usually 
an occupation cannot have the charadteristics of 'both 
factors; usually an occupation will[ fit with <^ne or the 
other. / 
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In our next lesson we will relate these interest factors 
to occupations. This infoannnation will give you one more 
way of looking at occupations. Understanding the types 
of work activities involved in occupations will give you 
more information about which occupations you would pre- 



DESCRIPTION 

The learner's achievement of the objective is 
assessed by a matching item. 



The learners will read the item and record their 
responses. Assistance with vocabulary may be 
given by the ins;tfuctor. 



KEY 

1-dv 2-ar 3-Cr 4-br 5-e 



fer. 




Procedures 



DIRECTIONS 
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Name 
Date 



Lesson 8 



ASSESSMENT ITEM 



Match the interest factor in Column A with its opposite 
factor in Column B. 



' Column A 

a. Working with things 
*and objects 

b. . Working with people 

to help them 

c. Business contact with 
people (services ) 

d. * Activities of a 

routine , organized 
nature 

e. Activities resulting 
in recognition and 
prestige from others 



Column B 

1. Activities that are 
creative , varied 

2. ^Activities dealing 

' with' people and ideas 

3. Working with scientific 
and technical data 

4. Activities dealing with 
repairing or building 
machines 

5. Working for self- 
satisfaction .in 
project completion 
(pride) 
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Lesson 8 



FIVE PAIRS OF INTEREST FACTORS 
(sample chart) 



working with 
THINGS or OBJECTS 



working with 
PEOPLE or IDEAS 



activities involving 
contact with people 
SERVICES 



/ 



activities involving 
contact with printed material 
SCIENTIFIC/TECHNOLOGY 



' activities that follow 
a ROUTINE 



activities involving^ 
CREATIVITY 



working to 
HELP OTHER PEOPLE 



working to 
HELP MACHINES, PROCESSES 



activities that result in 
RECOGNITION FROM OTHERS 



activities that result in 
PRIDE IN FINISHED PRODUCT 
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Directions: Drdw a line from the 
interest factor listed in the left 
hand column to its opposite factor 
in the right hand column. 



IDENTIFYING INTEREST FACTORS 





1 






People 
1 


B ideas 
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2.0 



Grome Cords 



THINGS 

\ 


PEOPLE 

-Lut AO 






SCIENTIFIC i 

TFrUMIPAl 




NL 


CREATVI 

^ - 1 

f 


HELPING 
PEOPLE 


IVlACHINESi 
PROCESSES 






PRIDE ^ 



IDENTIFICATION OF OCCUPATIONS 
RELATED TO INTEREST FACTORS 

Lesson Nine 

Concepts 

Learners will identify occupations which relate to 
each interest factor. 



Performance Objective 

Given pairs of contrasting interest 
factors, the learner will identify two 
contrasting occupations for each pair. 



Lesson Time 

40 minutes 

Prerequisite Knowledge 

(Previous lesson) 

Knowledge of interest factors 

Resources Required 

Worksheets Following Interesting Paths, Occupations 
Relating to Interest Factors, and Identifying 
Occupa tions 

Assessment item for Les£ ^n 9 
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Instructor Preparation Tasks 

Duplicate worksheets Following interesting pathjs , 
Occupations Relating to Interest Factors, Identify-^ 
ing Occupations • 

Review instructor information sheet Occupations 
Relating to Interests . 

Duplicate assessment items for Lesson 9. 

V 

Instructional Procedures 

INTRODUCTION ; 

Previously, we Ifearned five pairs of interest factors. A 
pair consisted of two opposite factors. Today we'll re- 
late these interest factors to occupations. This ^ill 
give you interesting information about occupations and 
why some workers choose the jobs they do. When -it- is. 
your choice, you'll have one more way of looking at occu- 
pations. What other ways have we learned to look at 
occupations? 

Desired response: The training and education re- 
quired and the abilities needed 
to perform successfully 

In addition, we'll look at the interest of workers in 
certain occupations. 

TASKS 

Distribute , Following Interesting Paths and Occupations 
Relating to Interest Factors, 'to each learner. 

Here are two worksheets. . Look at the maze first. There 
are five starting points, each identified by an interest 
factor. There are three nxambprs next to each starting ^ 
point. As you follow the path, be sxxte to pass through 
each number listed. These numbers refer to the occupa- 
tions listed on the second worksheet. You will know you 
have followed the correct path if you end at the interest 
factor that names the opposite factor to the one you 



begin with. You may not cross lines on the maze. 

After you've found the five path's and colored them in, 
go to the second worksheet. 

Let's look at it now. 

Using the letters A, B, C-J, identify the interest fac- « 
tor for each occupation. The numbers before the occupa- 
tions refer to the same numbers on the maze. For example, 
if you began with recognition, and passed through numbers 
5, 10, 17, you should have ended at pride, numbers 13, 
22, 29. The occupations numbered 14, 22, 29, are related 
to pride. The occupations numbered 5, 10, 17 are^ -related 
to recognition. 

If there are no questions, begin working. 

The instructor should circulate , giving assistance when 
needed. Allow 20 - 25 minutes for this activity. 

We will correct these papers together. Where did the path 
that began with things and objects end? 

Desired response: People and ideas 
Where did the path that began with routine end? 

Desired response: Creativity 
Where did the path that began with services end? 

Desired response : Scientific/technology 
Where did the path that, began with recognition end? 

Desired response: Pride 
Where did the path that began with helping people end? 

Desired response: Machines, processes 

These are correct. ^ Now look at the second worksheet 
entitled Occupations Relating to Interest Factors. 

The^ instructor should use the key provided and correct 
-this worksheet in class, allowing thel/learners to make 
the corrections necessary on their papers. 
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Instruct the i^arner^ td\put these worksheets in their 
folders. Distribute woric^heet entitled. Identifying 
Occupa tions • 

Here is another worksheet. This one is entitled identi- 
fying Occupations . Under each factor, list an occupation 
related to the fa^ctor. Try to do this without looking at 
your folder. If you have difficulty, you may use the 
pages in your folder to help you. • 

Allow 5 minutes for this activity . 



SUMMARY 

You have had the opportunity to identify occupations that 
relate to each interest factor. What were some of the 
occupations you identified for Things and Objects? 

Possible responses: 



1. 


Fruit inspector 


7. 


Machine tool operator 


2. 


Phone installer.. 


8. 


Shoe repairman 


3. 


Bookbinder , 


9. 


Auto mechanic 


4. 


Title i^etter 


10. 


Forester 


5. 


Routeman 


11. 


Meat cutter 


6. 


Tool and die maker 







What were some of the occupations 
Peo^Jle and Ideas? 



Possible responses: 

1* Lawyer 

2. Model 

3. Script editor 

4 . Environmentalist 



5. 
1. 



What were some of the occupations 
Services? 



you identified for 



Scientist 
Translator 
■Advertising worker 



you identified for 



Possible responses: 



1. 
2. 
3. 
4. 
5. 
6- 



Barber 

Cook- 

Chef 

Waiter 

Guard 

Watchman 



7 . . Firefighter 

8. Telephone operator 

9. Cashier 

10 . Secretary 

11. Delivery^ services 

12. Sales personnel 
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What were some of the occupations' you identified for 
Scientific and Technology? 



Possible responses : 



1. Surgeon 

2. Veterinarian 
3 • Astronomer 

4, Chemist 

5 . Mathematician 



6. Draftsman 

7. Computer programmer 

8 . Engineer 

9. Pharmacist 



What were some of the ocpvipations you identified for 
Routine? 



Possible responses 

' 1. Typist 

2. Animal trainer 

3. Machine tender 

4. Custodian 



5, Shipping and receiving 
clerk 

6, File clerk 

7, Store clerk 



What were some of .vthe jobs you identified as Cfeative? 
Possible responses: 



1. Interior designer 

2. Decorator 

3. Book writer 



4. Artist 

5. Sculptor 

6. Dance choreographer 



What were some of the occupations you identified as Help- 
ing People? 



Possible responses : 

V 

1. Teacher 
2.. Counselor 

3, Nurse 

4. Flight trainer 



5* Social worker 

6. Employment counselor 

7. Clergyman 



What were some of the occupations you identified for 
Machines and Processes? 



Possible responses: 

1. Photographer ^ 

2. Typesetter 

3. Auto test driver 

4. Radio and TV 
transmitter 

/ 



5. Locomotive engineer 

6. Electrician 

7. Heavy equipment 
operator 
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What were some of the occupations you identifi^ for 
Recoanition? 



Possible responses: ^ 

' 1. Entertainer 5. News reporter 

2. Comedian ^ 6. Actor 

3« Circus performer 7. Actress 

4. Radio announcer / 

What were some of the occupations you identified for 
Pride?' - ' j, 

Possible responses: * / 

1. Costxamer 5 . Gardener 

2. Tailor 6. Architisct 

3. Dressmaker. 7. Artist 
4. . Animal farmer 

and raiser - / 



As. you have seen^ there are many occupations that ^relate 
to each interest factor. It is also possible for an 
occupation to relate to more thai) one area. Can anyone 
think of an occupations that fits more than one interest 
area? ' ^ 

1 

Possible resporises: 

1. Artist - Creativity and pride < 

2. Clergyman - People and ideas , and helping people 

3. Secretary - Routine and services 

4* Auto Mechanic - Services, things and objects, 
and'machines and processes' 

Those are all correct. We could think of many more. As 
you see occupations at work, think about what we have 
learned and try to identify the interest factor related 
to the occxipation. ^ / 

Soon you'll be given a chance to identify the interest 
factors in which you are interested and relate them to 
occupations. ^This information will help- you choose acti- 
vities that may be enjoyable to you. Relating interests 
to occupations will help you when it comes time for you 
to make a choice about occupations in which you are likely 
to' succeed. 
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The learner will compile a list of occupations relating 
to each interest factor, the yellow pages of the local 
telephone. direct,ory may be used. The following is a 
sample listing ^rom the yellow pages of the occupational 
categories and ^ob specializations as they relate to the 
interest factors. 

Testing: Scientific/technology 
Rentals leasing: services 
Equipment r supplies: things, objects 
Schools: helping people 
Manufacture :. machine , processes 

Jewelers : services 
Appraisers : people , ideas 
Designers: creativity , pride 
Maufacturers: machines, processes 
Repair: things, objects, services 



Assessment r rocedures 



DESCRIPTION 

The learners will write the name of an occupation 
related to each interest factor. 



DIRECTIONS 

The learners will read the item and record an occu- 
pation related to each interest factor. Assistance 
with vocabulary may be given by the instructor. 



KEY 

Individual learner response/instructor satisfaction 
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Aircraft 
Jewelry 



Directions: Follow .the ma^ze for each interest factor until you 



reach -the center and identify the contrasting interest 
• factor* Be sure to pass through the numbers listed next 
to the factor at the starting point. The nuinbers refer 




Dir^ctiions: Follow the maze for each interest factpr until you 

reach the center and identify the contrasting interest 
factor/ Be sure to pass through the numbers listed next 
.to the factor at the starting point. The numbers refer 
^ to occupations on the next page. 




Name 



\ 



Date 



ASSESSMENT ITEM 



Lesson 9 



Name one occupation characteristic of each factor in the 
following five pays of interest factors. 



a. Working with \things or objects - Working with people or ideas 



b*< Business contact with people Working with scientific or 
(services) technical data 

\ 





Activities that are 
set routine 


part of a 


Activities that are creative 
or varied 




Working with people 
them 

> 


to help 


Repairing or building, main- 
taining machines 



e. Activities resulting in 
recognition and prestige 
from o.thers 



Working fpr self-satisfaction 
in product completion (pride) 
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l Nb I KUC I UK i i^ruKriM I i uim 

OCCUPATIONS RELATING TO INTERES1S 



Liesson ^ 



thinas/obiects 


people /id ^"-s 


* accounting, auditing, 
. sorting , inspecting , 

era f tsmanship , 

percision working, 

signaling & related work# 

drafting , 

material analysis, 
seuup oc acijusumenu ox mclcnxnss, 
scientific research, 
transportation service work 


modeling 

legal & related work 
musical work, creative 
translating, editing 


services 


scientific/ technology 


contract negotating, business v 
training, supervisory work, 
consultative & business service 
interview, information gathering 
title & contract service scheduling 
dispatching, secretarial, paying & 
receiving, cashiering, classifying, 
filino, stenographic, beautician & 
barber, switchboard, industrial ^ 
^ training, investigating, protecting ,i 
promotion & publicity, purchase & 
sales work, delivery, per-'onal ser- 
vice work, ushering, messenger. 


Corresponding, social science, 
psychological research, engineering, ^ 
research & design, technical writing, 
appraising & investigating, mathematics, 
surgery, medical & veterinarian. 


routine 


creativity 


compuuxiig, uyp±iiy, x^t^cux^uxii^ , 

animal --ta:iaining & care, -feediilg, 
handling machijiesr^tendTng machines 


decorating, art work, creative writing 


^ helping people 


working with machines, processes 


instructors, administrators, 
managerial, guidance counseling, 
vocational 'ication, flight train- 
ing, therapeutic, nursing, child 
& adult care ' 


photography, motion picture camera ' 
work, inspecting, stock checking, 
• type setting, manipulating, 

transporting, test driving, machine 
operating, radio & TV transmitting 


recognition 


finished product/prid^ 


creative entertainment, dramatics, 
musical work, radio announcing, 
journalism, news reporting 


' costuming, tailoring, dressmaking, 
. animal farming, gardening. 



ERJC 



*It is possible for occupajtions to overlap into several areas. 
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Lesson 9 



OCCUPATIONS RELATING TO INTEF.EST FACTORS 



On the line after each occupation write the letter of the interest 
factor to which each occupation relates. (The numbers also refer 
to the maze, in case you need help.) 



1. Fruit inspector 

2. Typist 

3. Animal trainer 

4. Barber 

5. Radio- announcer 

6. Teacher 

7. Counselor 

8. Auto mechanic ' 

9. Photographer 

10 . Comedian 

11. Surgeon 

12. Artist 

13. Model 
14* Tailor 
15* Usher 

16. Phone installer 

17. Actor 

18. Salesman 

19. Machine tender 

20. Nurse 

21. Lawyer 

22. Architect 

23. Auto test driver 

24. Mathematician 

25. Decorator 

26. Type setter 

27. Script editor 

28. Author 

29. Cattle raiser 

30. Chemist 



A. things ,\ objects 

B. services 

C . recognition 

D. helping people 

E. routine 

F. , people, ideas 

G. scientific, technology 

H. creativity 

I. machines, processes 
J. pride 
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Lesson 9 



KEY 

OCCUPATIONS RELATING TO INTEREST FACTORS 



On the line after each occupation write the ^letter of the interest factor 
to which each occupation relate^. (The nvimbers also refer to the maze, 
in case you need help) • , 



\. Fruit inspector 

(il Typist 

3. Animal trainer 

4. ' Barber 

5. Radio announcer 

6. Teacher 

7. Covinselor 

8. Auto mechanic 

9. Photographer 

10. Comedian 

11. Surgeon 

12. Artist 

13. Model 

14. Tailor 

15. Usher 

16. P^hone installer 

17. Actor 

18. Salesman 

19. Machine tender ^ 

20. Nurse 

21. Lawyer 

22. Architect 

23. Auto te^t driver 

24. Mathematician 

25. Decorator 

26. Type setter 

27. Script editor . 

28. Author 

29. ' Cattle raiser 

30. Chemist 




JL 





JL 



A . -things , objects 

B. services 

C. ^ routine 

D. helping people 

E . recognition 

F. people, ideas 

G . scientif icr technology 

H. creativity 

I. machines, processes 
J. pride 
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Lesson Q 

Identifying Occupations 







• 


/ 








/ . 

/ 

/ 


1 V 

f. 
























/ 
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STATE YOUR PREFERENCE 



Lesson Ten 



Concepts 



Learners will identify occupations which -relate to 
each interest factor. 



Performance Objective 

Given a list of activities relating to 
interests factors^ the learner ^ill 
identify his preference of activities 
and list tWo occupa tions related to 
the predominate interest factor^ 



\ 



Lesson Time 



45 minutes 



Prerequisite Knowledge 

► , _ - * . 

(Previous lesson) 

Categorization ' of occupations related to interest 
factors 



ERIQ 



Resources Required 

Answer sheet identifying My interests 

Worksifeet choosing occupations That Match My Interests 
Assessment item for Lesson 10 
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•Instructor Preparation Tasks ■ 

Duplicate answer sheet identifying My Interests 
and worksheet Choosing Occujpations \That Match My 
Interests • , ^ . . , ' 

Duplicate assessment item for Wesson lO, * 



Instructional Procedures 

* * ^ - • . 

INTRODUCTION ' ' - . ' * * ^ 

In the past few lessons, we have identified interest 
factors and occupations related, to. them.. Today you will 
identify those factors in which you have a prefere'nce. 
Then you will identify occupations which relate to^^youiT 
interests. Identifying your interests, will help you make 
, choices about things to do in your spare time. And when 
you are older, it will help you make choices about which 
occupations you would like. How many of you have hobbies? 
What are your hobbies? ' ' 

Possible responses: ' . ^ ^ 



aiarplanes 



1. 


Baseball 


7. 


2. 


Sewing . ^ • 


8-*. 


3. 


"Scouting . , ' 




4. 


Swimming 


9. 


5. 


Playing a musical 


lo: 




instrument 




6. 


Col<5ring 





You have probably never thought ab9ut why you like to 

do thos.e things. You just know you like those activities. 

better than others. ' - 

In today's lesson, you will be asked to identify acti- 
vities you like doing better -.than others. Then- you will ' 
identify to which interest factor. th6se activities re- 
late. In this way you will see you prefer activities 
relating to certain interest factors. * Then when yovi have 
.decisions to make, you will be able to relate them 'to 
an interest factor and make a decision more pledsing to 
you. . • ^ . . 
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TASKS 



In a moment you'll begin to choose which activities you 
prefer from a list I will give you. 

i 

Distribute answer sheet Identifying My Interests , folded 
in half so the scoring procedures are not visible to 
the learners • ■ The instructor should distribute both 
pages folded- in half and refer to the first page when 
discussing the scoring procedures . This answer sheet 
will become a page of the learners' booklets and should 
be put in their folders after use. 

Listen as I read the first statements on the page. Look 
at box number one. It says, "I would like to build a 
model town or interview a worker about his job." If you 
think building a model town sounds more interesting, 
put a check mark in the top box. If you think interviewing 
a worker about his job sounds more interesting, put a check 
mark in jbhe bottom box. Now look at box number two and 
put a check mark after the activity that sounds more 
interesting to youl 

The instructor may continue readings ^^^^ statement on 
the answer sheet until all twenty b^^jas h§ye been read and 
responded to by the learners • Or'li/&\may allow the learners 
to read each statement themselves • The instructor should 
circulate , giving asssistance with ^.vocabulary . 

Now open your, paper so you can .see the ^ entire page.. The. 
numbers after each sentence refer to interest factors. 
Count how. many times your check mark was by the number ' 
one and write this in the blank space that says "Things 
and Objects Number One Total." Do the same for numbers 
two through ten.. 

Distribute worksheet entitled Choosing Occupations That 
Match My Interests . 

Here is another page for your booklet. You will write 
down the interest factor you named more than the others. 
Then draw two pictures that illustrate occupations re- 
lated to the factor you identified. Write the n^mes of 
the occupations on the lines inside the boxes. 

Allow twenty minutes for this activity. Provide-- additional 
paper if necessary , 

summarV . 

I*m sure not all of you chose the same interest factor. 
How many of you had a preference for working with things 
and objects. 
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Call on several learners to name the occupations they 
illustrated. Continue the same line of questioning until 
all factors have been identified and sample occupations^ ^ 
for each factor have been named by the learners. 

This activity gave you information about yourself. Not 
only can you use this information when making a choice 
about an occupation, but it will help you make bhoices 
about what games to play, hobbies you may like, and 
books to read. Soon we will begin the next chapter 
of our booklet. This chapter will provide another source 
of information for you to use when making decisions 
related to school situations , hobbies , and later career 
choices. 



/The instructor will circulate to the learners . 
/while they are completing a page of their books, 
f Ask each learner to name the factor which he 
ratted highest and list the t;wc2?; related occupations. 



DIRECTIONS' . 

The instructor may use the instructor Interview 
Form and record /the learner's responses to^ the 
following questions: i 

1. From the list of interest factors we have 
discussed, identify the one mo^t important 
to you. 

2. Name two occupations related to the interest 
factor you have chosen. 



Assessment Procedures 




KEY 



Instructor satisfaction 
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Date 



Lesson 10 



INSTRUCTOR INTERVIEW FORM 



— ; 

Name t 


Things/ 
Obiects 


People/ 
Ideas 


Services 


J Sci/tech 


g Routine 


\ Cre- 
« ativitv 


i • Helping 
\ people 


• Machine 
4 processes 


Recogni- 
tion 


Pride 


Related 0 


ccupations 
























Teacher 


Nurse 


























V 
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ANSWER SHEET: IDENTIFYING MY INTERESTS 



1. 



2. 



3. 



4. 



5. 



6. 



7. 



8. 



9. 



10. 



11. 



^ 12. 



I would like to; (Check one in e,ach\block)^ 



1, — ■■ ' — — I ■ 

Build a model town 




\ 


\ 




2 


" it 

Fix broken toys 




9 


Wash windows 




3 


Put tocrethftr *iicrsaw duszIps 




1 

X 


Help a younger child with, school- 




4 


Build scenery for a play 




1 


xaJve a xeciu paru xn a pxay 




. 5 


Attend club meetings 




2 


•j^ji t. a u6CJ^ OX caxas xnuo suxus 




3 


Take telephone messages. 




2 


oooysxu 




4 


Be room helper 




2 


B© t©am r'ADtain 




5 


Deliver newspapers 




3 


T* a "ha 1 It on wVial* voiit*' r*\\"\T 

4awC|X CI k«Cl^ix \Jkx Wild k« jrV>/UX' k«y 

is doing to make it a better 
place iu which to live 




4 


Shelve library books 




3 






5 


Teach someone to do something I 




4 


Receive an award in front of the 
scnoox 






Recite a poem with a group 




6 


Work story problems in math 




7 


Write a story 




6 


'Decorate the bulletin board 




8 
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Lesiion 10 



13. 



Learn about different languages 




6 


.Learn how a television picture is 
sent from the studio to a TV 
screen ^ 




9 


Tell a story to the class 




6 


Finish something I've started 




10 


Find out about the inside of a 
volcano 




7 


Make up a dance to a record 




8 


^Leam how the different planets 
were discovered 




7 


Learn how sound is put on a movie 
film 




9 


Find out how we get rubber from 
trees 




7 


Grow a vegeteJDle garden 




10 


Design posters 




8 


Learn to develop camera film 




9 


Learn hpw to play a musical 
instrument 




8 


Train a dog to do tricks 




10 


Learn how a newspaper is printed^ 




9 


Earn a badge in scouts 




10 



14. 



15. 



16'. 



17 



18 



19 



20. 
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Lesson 10 



CHOOSING OCCUPATIONS THAT MATCH MY INTERESTS 



Directionii: Complcito the .sentence hj naming the interest 

factor you named more than tho otheri. Then ^ 
write the namo.o of two occupations that require 
this interest, and drciw two pictures of workers 
Involved Jn those occupatJoni.'.. 

I identified my Interests as 
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CATEGORIZATION pF SCHOOL "ACTIVITIES 

V 

Lesson Eleven 



Concepts 



Learners will categorize school activities according 
to the work situations listed in class. 



Performance Objective 

Given types of w^orker situations , the 
learner will identify a school activity 
to which each relates^ 



Cesson Time ' ' ' , - . 

35 minutes ** 

New Vocabulary 

Nature - overall work: situation or setting 

Resjources Required ^ ^ 

Sample chart on Nature of Work situations 
Worksheet Categorizing School Activities 
Assessment item for Lesson 11 
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Instructor Preparation Tasks 

Make qhart Wature of Work situations 
Duplicate Categorizing School Activities 
Duplicate assessment item 



Instructional Procedures 



INTRODUCTION 

Tdday we'll begin the fourth chapter of our booklets. 
We have already discussed many things that relate to the 
successful choice of an occupation. W^'ve identified 
our own interests and abilities, and we've discussed how 
these relate to occupational success. These next few ' 
lessons will center around another type of personal pre- 
ference. This one relates to the feelings a worker may 
have about the type or nature of the work he does. What 
ai^e some of the situations or activities you participate 
in at school?' 



Possible responses: 

1. Physical education games 6. 

2. Recess 7. 

3. Reading 8. 

4. Spelling tests 9. 

5. Art activities 



Choir /band 
Putting on plays 
Math lessons 
Watching films 



I'll bet there are some of you who really enj^ 
education, and I'll bet there are others of 
rather do something else at. that time. Howij 
rather stay in the room and see a film then? 



physical 
ho would 
would 



You see that people have- different preferences about the 
nature of activities. 



TASKS 



I just used the word nature and said that people have 
different preferences about the nature of activities. 

/ 
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Write the word nature on the board and ask a learner to 
use the dictionary to find the definition . 

While we are having the definition for this word located, 
can anyone guess about the meaning? 

Possible responses: 

1. Science 

2 . The r * ■ , flowers , animals 

3. Sun, \.' ler , sky, etc. 

These are related to nature, but we are talking about a 
different definition^ for the word. 

/^3k the learner to read from the dictionary . Nature 
defined in one dictionary is: the character or composition 
of a person or thing;^ synonyms are: essence, disposition f 
temperament , kind* 

When we talk about the nature of work, we will mean general, 
overall types of working situations. 

Display chart entitled Nature of Work Sitaations* 

This chart lists five general work situations or settings. 
Would someone please read the first' one listed? 

Call on learner to read the first situation listed, "Doing 
things under certain instructions." 

What does this mean? 

. Possible responses: " 

1. Following orders 

2. Following directions 

3. Doing what you are told 

Can anyone think of a school setting that involves doing 
things under specific instructions? 

Possible responses: 

1. M^th problems are worked in a special way. 

2. play whab our teacher tells us to at physical 
education time. 

3. We sit in an order told by our teacher. 



Almost everyone follows orders or directions of some kind. 
In most occupations, the boss, sforeman, manager, or person 
in charge even follows orders from another person. In 
school, there are many situations that require following 
directions., Sometimes the directions come from your 
teacher, or another teacher, the principal, cafeteria 
worker, custodian, or another student who in charge. 
Can anyone name when you would follow orders of another 
student? 

Possible responses: 

1. FollQwing directions of class officers 

2. Doing what the team captain says 

3. Listening to hall or playground monitors 

When might you follow directions of another teacher? 
Possible responses: 

1. When We have a substitute 

2. On the playground 

3. In the library 

What are some of the things I may ask you to do? 

Possible responses: ^ 

1. Line up 'a ^certain way 

2. Put your names in a certain place on the paper 

3. Quiet down 

4. How to work long division problems 

In school, we all follow school rules. We have standards 
to follow that tell us how to behave. In many work 
situations, there are standards to be followed also. 
These may relate to your occupational task, as well 
as how you dress or act. 

What is the second w rk situation listed? 

Call on learner to read "Being in control of activities." 
What does this mean? 



\ 

Possibls responses : 



1. 
2. 
3. 



Being boss 

Telling people what to do 
The opposite of the first o: 
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Can anyone think of any school situations that Involve r 
a person or student being in control of activities? 

Possibl^^esponses : 

1. A team captain directing the game 

2. Student hall or playground monitors 

3. Team leader for committee work 

It's possible to have a school task in which the person 
in control is also following instructions. For example, 
dn school, the team captain may give directions to .others, 
but the team captain is also following the rules of the 
game. A school teacher gives directions to children, 
but at the same time follows directions from the principal. 

The .third work situation listed is "Dealing with people." 
This situation Soes not refer to following or giving 
directions. This refers to situations inv ""ving work 
with other people. Can anyone think of school situations 
that involve a person or student working with other people. 

Possible responses: 

1. Students completing a mural or class play 

2. Singing in a choir or playing in a band 

3. Studying spelling words 

4. Playing a game \ 

Though these situations dt>. not refer to giving or following 
the directions of the people you're working with, it is 
possible that directions are coming from another person. 
For example, a bank teller is helping the customer; the 
teller may be following instructions learned in training 
to be a teller. The students may be studying together 

because their teacher ask^d them to. 

\ 

\ 

The fourth work situation is> Working Alone. This means 
doing your task or job by yourself. At some point, your 
job or task may be combined v^th others for a finisned 
product. But working alone n^ans that you can do your 
job without the help of others.. ^ 

Can anyone think of any school task,s that involve working 
alone? 

Possible responses: 

1. Student can write a story or report alone. 

2. Student takes a test alone. 

3. Student can clean a desk alone. ^ 
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These are correct. In a School situation you may be 
with other people and they may be doing the same thing 
as you are, but each of .you work.-^ alone without one ^ . 
another's help. In work situatioi^, the same is true. 
Mahy workers can complete their task by themselves. 

What is the last work situation listed? 
\ 

Call on learner to read r "<^h^^9^^9 Peoples' Minds and attitudes 
or Feelings About Things." . ^ ' . 

This means a person is doing or making something to 
make another feel differently about something. . Solnae' 
workers who do thip are: 

c 

1. Lawyers who try ^to convince the people^ on the jury 
' about the guilt or innocence of another person. 

2. Comedians' who try to make, people laugh and feel- happy. . 

3. Ministers who try to help people to do things in> a 
honest and loving way. 

4\ Senators, politicians, and mayors who try to convince 
people to vote in certain ways. 

5. Salespeople who try to sell their products.' 

Can anyone think of school situations that 'involve trying 
to change someone's mind or feelings about something? 

Possible responses: 

Asking friends to vote for you 
Class officers setting a good example for 
others to follow 

Discussing- reasons for following school rules 
Watching a classmate receive an award for good 
attendance, behavior, sports achievement 

There are many ways people try to change the opinions 
or ideas of others. You may be with a group of friends 
and- not able to decide where to ride your bikes. Your 
suggestion may be chosen because you gave a good reason. 
For example, you might suggest riding to the high school 
because there's a track meet there, or riding to the 
park because the traffic is not heavy along that road. 
These reasons sounded correct to your friends and they 
made up their minds to do what you suggested . 



1. 
2. 

3. 
4. 



1 
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You may see your friend's spelling paper/on the board 
because it ^was written neatly and all the words were 
spelled correctly, ; You would like to have your paper 
on the board, so you make up yqur mind to study harder 
for the next test. 

Distribute worksheet entitled Categorizing School 
Activities . 

Each of you has a worksheet showing pictures of school 
situations. Look near the bottom of the page for the 
directions and follow along as I read them. 

Read the directions and explain in detail/ if necessary . 
Allow five minutes for this activity ^ Correct the work- 
sheet with the learners using the instructor key prhvided^ 



SUMMARY 

The work situations we identified relate to other areas 
of people's lives besides the occupation they have. 
What were some of these other areas the work situations 
we described relate to? 

Possible responses: 

1. School 

2. Play, free time with friends 

3. Citizenship 

This information will help you understand your actions 
in school. By knowing there are various school situations 
that require following directions from friends or adults, 
you are better able to follow these directions. You 
have seen that there may be situations in'Avhich you may 
be in control and would want the cooperation of others. 
There are also school situations that require working 
cooperatively together, as well as these that require 
you to work alone. There are also those times in school 
when someone tries to change your mind or actions about 
things and ideas. Understanding that these situations 
are a necessary part of school will help you behave in 
an acceptable manner and make choices that bring you 
happiness. 

Soon we will identify occupations that are related to 
these ^ school situations , 
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SUPPLEMENTAL ACTIVITY 



The learner will prepare a list, of activities in which 
they engage and categorize the list according to the 
work situations identified. 



Assessment Procedures 

DESCRIPTION 

A matching item is used to assess achievement of 
the objective. ^ 

* ■ 

DIRECTIONS 

1 

The learners will read the item and record their 
responses. Assistance with vocabulary may be given 
by the instructor. 



KEY 



a-5, b-4, c-2, d-3, e-1 



ERIC 
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Name 
Date 



Lesson 11 



ASSESSMENT ITEM 



Match the school activities in. Column B with the work 
situation each relates to in Column A. 



Column A 



Column B 



a • Work ing^ lonte 

b. Influencing people 

c. Dealing with other 
people 

d. Doing things under 
certain directions., 
or orders 

e. Directions or« 
control of activi- 
ties and/or others 



1, 
2. 

! 5-. 



Being team captain ' 
Completing a group project 
Participating in a fire 
drill 

Setting an example for 
others 

Researching a report 
in the library 



ERIC 



213 



1 



Lesson 11 



NATURE OF WORK SITUATIONS 
(sample chart) 

1. Doing things under certain instructions 

2. Being in control of activities 

3* Dealing with people (not giving or following orders) 

4. Working alone 

5. Changing peoples minds, attitudes, or feelings about 
things 
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Lesson 11 



CATEGORIZING- SCHOOL ACTIVITIES 




Directions: Look at each picture and identify the work situation 
shown. Use the numbers under the pictures and match 
them with the work situations listed below. 



Working in groups 

Following directions 
Influencing others _ 

Giving directions 

Working alone 
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/O KEY Leseon 11 

CATFfiQRIZfeiCBQQL ACTiyiTIES 




Directions: Look at each picture and identify the work situation 
shown. Use the numbers under the pictures and match 
them with the work situations listed below. 



Working in groups 




Following directions 
Influencing others _ 

Giving directions 

Working alone 4 
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CATEGORIZING OCCUPATIONS 
Lesson Twelve 



Concepts 

The learners will categorize school activities 
according to the work situations listed in 
class. 



I 



Performance Objective 

Given work situations, the learner will 
categorize occupations according to the 
situat ion that characterizes each. 



ERIC 



Lesson Time- 
so minutes 

New Vocabulary 

- Influence - the act of producing an effect or 
■Action 



Prerequisite Knowledge 

(Previous If^sson) 

Definitions of the types of work situations 
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Resources Required 



Information sheet Occupations Relating to Work 
Situations 

Worksheet which work Settitig? 

Chart Nature of Work Situations , from Lesson 11 
.Assessment item for Lesson 12 



INSTRUCTOR PREPARATION TASKS 

Duplicate information sheet, Occupations Relating 
to Work Situations » 

Duplicate worksheet, which work Setting?. 
V Secure chart from previous lesson. 

Duplicate assessment item for Lesson 12. 



INSTRUCTIONAL PROCEDURES 



INTRODUCTION 

Previously we learned about"^ work situations and how they 
are related to our school activities. Today, we will re-- 
late these Work situations, to ^ occupations. What were the 
work situations we identified earlier? 

Desired responses: 

1. Following directions 

2. Being in control 

3. Working with people 

4. Working alone 

5. Influencing people 

There are times when we find ourselves in each of these 
situations. We have already discussed how these relate 
to school experiences. No matter who you are or what 
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you are doing, you will at some time have to follow, 
directions. At some other time, it wil be your respon- 
sibility to give directions^ or be in control of the 
activities of others. There will be times when you must 
work alone, and there will be times you will have to work 
or be with other people. And there will be situations 
in which you try to influence another person's way of 
thinking. What do we mean by the Word influence? 

^ Possible responses: ^ 

1. Changing people's minds 

2. Getting people to do things your way 

Those are correct? they are' examples of influence. The 
definition of the word influence is: to persuade or 
force a person to change his behavior. The word influence 
also means that the way in which yon apply the pressure 
or force is not obvious* You woxildn't grab a person and 
push him around until he did what you wanted. You would 
do things in a clever and quiet- way. For example, in the 
story called Tom Sawyer, Tom was painting a fence when 
his friends came by to ask him to play with them. He knew 
•he had to finish the fence and it could get done faster 
if he had help, so he told his friends he didn't want to 
play because painting a fence was much more fun. When 
his friends asked to help him, he said no because he 
wanted all the fun himself. Finally they pleaded to help 
him paint the fence and he let them. Tom used. his in- 
fluence to get his friends to do the painting in a way 
the others did not understand. 

You can influence others in mainy other ways. Explaining 
why something should be done may Influence a person to do 
it that way. Behaving a certain way and receiving praise 
or a reward may influence others to behave as you did. 
Packaging a product in a pleasing way may influence someone 
to buy^ it. All of us use our invluence to^ change the minds 
or ideas of the people around us. 



TASKS 

Display chart Nature of Work Activities used in Lesson il. 

Everyone must follow instructions or directions from other 
people. What are some occupations that involve doing 
things under specific instructions? 

/ 
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/Possible responses: 

!• A secretary follows orders from. her boss, 

2* A carpenter follows directions on the blueprints, 

3. A truck driver drives wh^re he is told. 

That's right. We follow directions of many forms. Some- 
times they are directions we are given verbally by 
another person. For example, a store manager may tell 
his sales person to change the price tags on some item;. 

Sometimes the directions are written. A carpenter reads 
the blueprints of a house to know where to build walls 
and how large to. make the rooms. Sometimt.o the dir^ections 
are given in the training you receive Xv.r an occupation. 
For example, a bus driver cannot drive the bus along any 
routes; he must folldw a certain path. ^ 

What are some occupations that relate to Being in Control of 
Activities? \ 

Possible responses: | 

1. Teacher 

2. Manager of a store 

3. Foreman at a construction site 

These are correct. There .are many different situations 
in which a person can' be in control. Sometimes a person 
is in control of planning the activities of other people." 
For example, a teacher is in control of the activities of 
the students; -A travel guide is the person who plans the* 
activities of others. 

Sometimes a person is in control of the activities planned 
by other people. A foreman, manager, and supervisor are 
the people in charge of certain tasks, but they have not 
always planned these tasks. An umpire is the boss of the 
events of a baseball game. The managers of the two teams 
are the people who give directions to the players about 
playing . But the umpire can give directions to the play- 
ers during the game if they strike out, walk, show poor 
sportsmanship, etc. 

Can you think of other occupations in which thte, worker 
is in control or gives directions to others? ^ 
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Possible responses: 

1. Police officer 

Recreation director 

Service manager at an auto repair shop 
4. A surgeon during an operation 

Now, how about dealing with people? Can you think of occu-'^ 
pations that fit into this category? Rerriember , this doesn't 
mean giving or following the directions oi others. It means 
having contact with them. 

Possible responses: 

1. Secretary 

2. Telephone operators 

3. Assembly line workeirs 

4 . Barbers/beauticians ' 

That's correct. There are many occupations that can be 
classified in several categories. For example, a profes- 
sional athlete worKs together with his teairanates. He al- 
so follows directions .from his coach and the umpire. A 
bank teller works with the people who come to the bank, 
but follows directions from the manager. A nurse works 
with people, but often the nurse is following the doctor's 
orders. 

Can you think, of occupations in which the worker can per- 
form the tasks of the job alone? 

Possible responses: 

1. Truck driver 

2 . Dancer 

3. Gardener 

These are correct. Others that can work_alone are authors, 
artist^, seamstresses, and tailors. 

The last category is Changing People's Minds About Things 
or Ideas. Some occupations which can be categorized this 
way are news reporters, lawyers, vocational or job coun- 
selors, ministers, comedians, and clothing designers. 

These workers present ideas to you in hopes of you accept- 
ing their way of thinking. These people try to influence 
you. That means they want you to make a choice or do 
something rhe way they think is important. 
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Wa-haye tried to classify occupationr into work settings. 
Sometimes it is hard to do because there are times a 
worker may follow directions, give directions, work alone, 
work with people, and try to influence others. Let's 
think about the job of a police officer. When will an 
officer follow orders? 

Possible responses: 

1. During training 

2. From the captain or police commissioner 

3. Assignment of duties 

When will an officer give orders? 
Possible responses: 

\ 

1. Directing traffic 

2. To suspects, to search them 

3. To crowds of people at an accident or fire, etc. 

Whea does an officer deal with people, other /than giving 

or takir7 orders? 

. ^ /' 
Possible responses: j 

1. To help them settle problems or di/sputes 

2. Taking complaints / 

3. During questioning or investigation periods 

Can you think of situations in the daidy/duties of a 
secretary that involve several of the wdrk settings we 
have discussed? j 

Possible responses: / 

1. Taking orders from boss 

2. Giving instructions tQ other secretaries 

3. 'Dealing with people on the phone or in the office 

4. Working alone to type or file papers 

Distribute the information sheet entitled Occupations' 
Related to Work Situations and the worksheet entitled 
Which Work Setting? 

Here are two more pages of you^ booklet. The information 
sheet is for your use. Let's look at it for a moment. 

The instructor should have the learm^rs read t4ie headings 
and the occupations listed. Answer any questions they may 
have about the occupations. 
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The second paper you have is entitled which work Setting? 
The five work situations we have discussed- are listed* 
You see a line under some of the'. letters • Write these 
letters on the line that says letters > The letters are 
sc^rambled. You are to use the underlined letters, un- 
scramble them, and spell an occupation related to the work 
situation. 

Allow ten minutes for this activity . 



S UMMARY 

Using the instructor key provided, correct the worksheet 
with the learners, allowing them to correct their errors 
and ask questions. 

Now you have identified occupations that match each of 
the work situations we have identified. Knowing that 
people have responsibilities and certain things to do 
will help you make decisions about occupations once you 
identify which situations you prefer. In our next lesson, 
you will identify your preference for work situations. 



SUPPLEMENTAL ACTIVITY 

The learner will interview a worker (family .member , neigh- 
bor, school personnel) and compile a list indicating the 
nature of the work situation for each person interviewed. 



Assessment Procedures 

DESCRIPTION 

A matching item is used to assess achievement of 
the objective 

DIRECTIONS 

•The learners will read the item and record their 
responses. Assistance with vocabulary may be given 
/ by the instructor, state that many occupations can be 
classified into more than one category. 

KEY 

a-7, 10 4 c-1, 2 d-5, 6 e-8, 9, 5 
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Name 
Date 



ASSESSMENT ITEM 



/ 

/ Lesson Twelve 



Categorize each occupation in Column B according to the work 
situation it relates to in Column A. 





Column A 


/ 


Column B" ' 


a. 


Working alone ' 


1. 


Teacher 


b. 


Influencing others 


2. 


Foreman 


c. 


Controlling of others^ 


3. 


Minister 


d. 


Dealing with people 


4. 


Come dian^-'-'-''^ 


e. 


Working under 


5. 


_,^5€Krretary 




specific in- 


o • 


Bank teller 




structions 


7. 


Truck driver 




V 


8. 


Food checker 






9. 


Court reporter 






10. 


Film developer 
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Lesson 12 



OCCUPATIONS RELATED TO WORK SITUATIONS 



DOING THINGS UNDER CERTAIN INSTRUCTIONS 



Food checker 

Typist 

Model 



Dog groomer 
Farm hand 
Usher 



BEING IN CONTROL OF ACTIVITIES 



Travel guide 
* Teacher 
^ Animal trainer 



Police officer 
Fire chief 

Construction foreman 



DEALING WITH PEOPLE 



Bank teller 

Cashier 

Nurse 



Beautician 

Detective 

Secretary 



WORKING ALONE 



Actor 

Gr/^uhds keeper 
Seamstress 



Truck driver 
Dancer • 
Tailor 



CHANGING PEOPLES MINDS ABOUT THINGS OR IDEAS 



Judge 

News reporter 
Sales person 



Window display designer 
Advertising person 
Lawyer 




Lesson 12 ^ 

WHICH WORK SETTING? 

Directions: Write the underlined letters under each 

work situation. Then unscramble those letters 
to name an occupation related to the work 
situation. 

Doing TaiNGi Undej^ Certain iNsiRjipTioNS 

Letters 

Occupation . 

ilAViNG Control Of ^ciiviiiEs Or Oth£/? Peopll 

Letters . 



Occupation 

Dealihg With A Nu^B^p Of PEjisotii 

Letters 

Occupation _^ 

Working Alone Without The 4id Of Qihe£;s 

^ Letters 

Occupation \ 

Changing Peopj^s Hind^ Apout lD£Ai Or Thijigs 

Letters 

Occupation . 
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WHICH WORK SETTING? Losson 12 

KEY 



Directions: Write the underlined letters under each 

work situation* Then unscramble those letters 
to name an occupation related to the work 
situation. 



Doing Thik^s Under Certain Instructions 

Letters h s e r u 

Occupation usher ■ 

Having Control Of Activities Or Other People 

Letters h c r a t e e 
Occupation teacher ^ 

Dealing With A Number Of Persons 

Letters n u e r s 

Occupation nurs.e . 



Working Alone Without The Aid Of Others 

Letters i a 1 o t r 

Occupation tailor 

Changing Peoples Minds About Ideas Or Things 

Letters a lmsaes^i 

Occupation salesman ^ 
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IDENTIFICATION OF PERSONAL PREFERENCES 



Lesson Thirteen 



Concepts 

Learners will identify their personal preference 
for work situations and list occupations related to 
the situations. 



Performance Objective 

Given a list of work settings, the 
learner will identify his preference 
and list two related occupations * 



Lesson Time 

7S minutes 



Prerequisite Knowledge 

(Previous les:5?on ) 

Occupations relating to specific work situations 



Resources Required 

Answer sheet Identifying My Preference for Work 
Situa tions 
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Instructor Preparation Tasks 

Duplicate answer sheet identifying My Preference 
for Work Situations . 

Duplicate worksheet choosing Occupations to Fit 
My Preferences , 

Duplicate assessment item for Lesson 13. 



Instructional Procedures 



INTRODUCTION 

In the past few lessons we identified work situations, 
occupations, and school activities which require prefer- 
ences for one situation over another. Today you will 
identify your preference for these work situations. 
How will this information help you? 

Possible responses: 

1. I can avoid those situations I do not like* 

2. By understanding ray feelings, I can learn to 
change behavior or learn to accept the 
situations as they arise. 

3. I can understand that people have different 
preferences . 

All those are true. It is important for you to under- 
stand your own feelings or preferences and to make 
decisions based on them. It is also important for you to 
realize that what may be important for you is not 
important for another person. What you see as bad or 
unpleasant, anothei* may see as good or pleasant. 



TASKS 

In a moment you will be asked to choose the work situ- 
ations in which you feel you do better. We will use the 
same type of form we have used previously. Please leave 
the paper folded in half as I give it to you. 



ERLC 



238 



Distribute answer sheet Identifying My Preference for 
Work Situations f folded in half so that the left side is 
visible to the^ learners . ^ ' ^ 

Listen and follow along on your paper as I read each 
phrase. Then put a check mark in the box after the 
.activity in which you think you would do better. Look 
at box number one. It says^ "I do better following 
instructions from others or giving instructions to' others.'' 
If you think you do better followingf" instructions ^ put a 
check mark in the top box. If you feel you do better 
giving instructions to others^ put a check mark in the 
bottom box. Now look at box number rwo and put a check 
mark in the box by the situation in which you feel you 
do better. ^ 

The instructor should continue reading each statement until 
all ten boxes have been read and responded to by the learners . 

Now open your paper so you can see the entire page. The 
numbers after the sentences refer to the work situations 
we have discussed. Covint how many times your check mark 
was by a number one and write this number in the blank 
space after "Following directions / total number one." 
Do the same for numbers two through five. 

Distribute worksheet entitled Choosing Occupations to Fit 
My Preferences* , 

Here is another pag^ of your booklet. You will write 
the' work situation you ;?amed more than the others; then 
draw two pictures that illustrate occupations related to 
the factor you identified. Write xhe names of the occu- 
pations on the lines inside the boxes. 

Allow twenty minutes for this activity • Provide additional 
paper if necessary . 



SUMMAR Y 

You have identified your preference for certain work 
situations and identified jobs that match these preferences. 
What would happen if everyone wanted to be in control 
of activities? 

Possible^ response: There would be no one to control* 
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We need people with different ideas and people who see 
good or importance in different things. Occupations re- 
quire people who are good at giving directions. They 
also' need people who can follow these directions. We 
need people who" are able to work well with other people 
to complete a task. But some tasks are done best by - 
one person, and we need people who prefer to work alone. 
We need people who can help us make decisions or change 
our minds or make us laugh. 

You have identified your preference. This preference 
IS important to yourself and to others as well. 

Soon we will pat together all the information we have 
collected and complete out booklets The Future Me. 



Assessment Procedures 



DESCRIPTION 

The instructor will circulate to the learners while 
they are completing a page of their books. Ask each 
learner to name the work situation choseh most often 
and list two related occupations. 



DIRECTIONS 

The instructor may use the instructor lntervie\.' 
Form and record the learner's responses to the 
following questions: 

1. Which work situation did you choose most often? 

2. Name two occupations related to his work situation. 



KEY 

Instructor satisfaction 
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Date 

Lesson 13 

INSTRUCTOR INTERVIEW FORM 



Name 


Occupational Situations 


Related Occupations 


Spec, 
inst. 


Control? 

ling 

others 


Dealing 
with 
others 


Work- 
alone 


Influ. 
op/ 
judg. 


rixampxe 










n/ 


Salesman 


Minister 
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iiesson IJ 



IDENTIFYING .^Y PREFERENCES 
FOR WORK SETTINGS 



1, Following instructions from 
others or . 

giving instruction to others 




1 
Z 


2. Following directions on my 
own or 

working together with others 




1 




3 


3. Following instructions . from 
, others or 
working on my own 




1 




4 


4, Doing things I'm told to do 
or 

convincing people to do 
things my way 




1 




5 


5, * Giving instruction to others 
or 

working together with a 
group of people 




2 




3 


6. Giving^ 'directions for others 
to follow or 
working by myself 


! 


2/ 




A 

4 


7. Telling others what to do 
or 

setting an example for 
others to copy 




2 




5 


8. Working in a group or 
working alone 

/ 




3 




4 


9» WorJcmg with otners m a 
group or 

setting an example for 
others to follow 




3 




5 


LO, Working alone or 

convincing people to do 
things my way 




4 




5 . 



Following directions 

tptal #1 

Being in control 

total #2 

Working with people 

total #3 



Working alone 



total #4 



Changing peoples ideas 
total #5 
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Lesson 13 

CHOOSING Occupations to fit my preferences 



Directions J 



Complete the sentence ^by naming the work situation you 
named more than the\others. Then write the Htiames^of 
two' occupations.„>?hL05'e situations are the same as the 
one^ you listed • Draw two pictures of wprkers involved 
in those occupations. 



The nature of work I prefer is 
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MY OCCUPATIONAL PROFILE 



Lesson Fourteen 



Concepts 



Learners will select oc* ations to meet personal 
criteria for educational ^^.reparation, abilities, 
and situational preferences. 



Performance Objective 

Given previously identified preferences 
for educational preparation^ and work 
settings i and previously identified 
abilities and interests , the learner 
will select at least one occupation 
that meets his criteria. 



i 



Lesson Time 

60 minutes 



New Vocabulary , ^ 

Profile " A graph showing the results of ratings 

\ 

Prerequisite Knowledge 

This is a culminating lesson and activity ♦ The 
preceding thirte^sn lessons are t^rerequisite activities. 
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Resources Required 



Worksheets My Profile, Occupations That Match My 
Profile, and The Future Me 

Title page, Table of contents, chapter division 
pages, and Glossary 



Instructor Preparation Tasks j 

Duplicate worksheets My Profile, Occupations That 
Match My Profile, and The Future Me. 

Prepare transparency My Profile for instructor's use, 

, Duplicate title page, The Future t^'e. Table of Contents, 

chapter division pages. Paths to Careers, Tickets to 
Success, Choose Your Guides, Sights to Consider , 
and The Future Me, and Glossary. 

\ 

Instructional Procedures — 



INTRODUCTION 

This is the- last of our lessons about The Future Me. We 
have talked about our futures in terms of possible occu- 
pations in which we would be interested. What were some 
of the things we identified that would influence our 
success in an occupation? 

Desired responses: " . 

1. Occupational preparation 

2. Abilities 

3. Interest'''^> 

4 . Work. situations 

Those are corrept. You have had the opportunity to look 
at how you feed about each of these, and you have already 
identified occupations to match each of the occupational 
preparation levels. What weire the three types of occu- 
pational- preparation availabl^-e to learners when they 
leave high school? 

180 
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Desired Responses: 

1. On-the-job training 
2 . Occupa :ional schools 
3. College 

We learned that high school is an important part of our 
lives. It is in high school that students acquire 
information and knowledge to use for their entire lives. 
We learned that high school provides us with the be- 
ginning s);ills required" in many occupations. For other 
occupations it is necessary to receive more information 
than what high school provides. 

One of the ways to acquire more information is on an 
jDn-the-job training program. What is on-th^-job training? 

Desired response: 

The training your employer gives you after you 
have received the job. You are paid a salary while 
you watch an experienced worker and learn while 
you help him. On-the-job training primarily teaches 
the specific skills needed for a job. 

How does on-the-job training differ from occupational 
schools? 

Desired response: 

Most occupational schools mean attending classes 
that reach the skills of an occupation. You have 
usi^ally NOT acquired a job yet, and you do not 
receive a salary while attending. 

What are some types of occupational schools? 

Desired responses : , 

Technical or trade schools teaching electricians, 
barbers or beauticians, secretarial skills; real 
estate, computer programming, upholstery, and dental 
or medical assistants; police academies; armed 
services schools. 

What is college? 

Desired response: 

Attending classes for two or four or more years to 
learn about many other things in addition to those 
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necersary for a career. The students do not receive 
a salary; they must pay to take the classes. 

You also identified abilities that contribute to success 
in a career. Then you identified skills which you felt 
you possessed to a high degree. What are the skills we 
identified as necessary for occupational success? 

Desired responses: 

1. Knowledge 

2. Verbal ability 

3. Numerical ability 

4. Color awareness 

5. Coordination 

What did we mean by knowledge? 
Desired response: 

Our general learning ability; we said it was closely 
related to how well we do in school 

What did we mean by verbal ability? 

Desired response: 

Understanding and presenting clearly the meanings of 
words and ideas 

What did we mean by numerical ability? 

Desired response: , 

/ i 
/ t 

Quickly and accurateify working mathematical problems 
What did we mean by color awareness? 

Desired response: Choosing and using colors well 
What did we mean by coordination? 

Desired response: 

Making accurate movements with eyes, fingers, hands, 
feet', body ; balance 

After '^identifying abilities, we talked about interest 
factors and you identified your interests. We .learned 
that there were five pairs of contrasting interest factors. 



What was the opposite factor for Things and Objects? 

Desired response: People and ideas 

What was the opposite factor for situations dealing with 
people in a business sense? We called this Services. 

Desired response: Scientific/technical 

What ^as the opposite factor for Helping People? 

^ Desired response: Working with machines and processes 

What was the opposite factor for activities following a 
set routine? 

Desired response: Creativity 

What was the opposite factor forNjoing things that 
result in recognition or attention from others? 

I^lesired response: 

Pride, a good feeling about yourself for completing 

±^ask-^ • ' ^ ' ^ * 

After identifying the interest factors, we discussed the 
nature of work. What were the work situations we identified? 

Desired responses: 

1. Following directions 

2. Being in control 

3. Working alone 

4. Dealing with people 



5. Influencing or changlrrg-peoples minds about ideas 
or things 

Again you identified your preference for a work situation. * 



TASKS 

Today we will combine this information and a make a profile. 
A profile is a graph that shows the results of ratings you 
have for interests, abilities, and work situations. You 
will need your folders. Please take them^ from your desks. 

Distributer^copies of My Profile to each learner. 
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will record your information on abilities first. Look 
at page 17 in your folders. This is the page entitled' 
"/irdentifying My Abilities." 

the instructor should use the master My Profile to prepare 
^ transparency to display before the class during this 
'explanation . 

Looking at the profile sheet you see across the top the 
numbers 0, 1, 2, 3, and 4. These refer to th<=5 number 
' of times you marked the ability mentioned. Looking at 

the right column of your answer sheet # find how many 
' times you marked "verbal." If it was zero, put a heavy 
/ dot oi^ the line marked zero opposite the word verbal 
/ ability. If is was one, put a heavy dot on the lin^ 
/ ..opposite the word verbal ability- Do the same if you 
marked two, three, or four. 

You will have only one dot after each skill, and it will 
be under the number that tells how many times you 
responded to that ability. 

Now look at "knowledge" and put a dot under the numbers 
that tells how many times you answer "knowledge." 

Do the same for the remaining abilities. 

The instructor should circulate , giving assistance to 
those learners who are having difficulty with the record- 
ing procedures • 

Now look at pages 24 'and 25, "Identifying My Interests," 
and record on your profile the number of times you re- 
sponded to each of the interests. This information is 
fo\and in the right column on page 24. 

Again you will have one dot after each interest listed. 
. The dot will be one the line under the number of times you 
answered that factor, and on the line across from the single 
factor. - 

Now look at page 31, "Identifying* My Preference for Work - 
Settings." Record the scores in the same way you did for 
abilities and interests. 

When you have finished marking each item, go back to the 
top and connect the dots in the order listed. Connect 
verbal to knowledge, knowledge to numerical, numerical 
to color aswareness, and color awareness to coordination. 

n 84 i 
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Then connect each of the dots to the one following it for 
the interest and work situation categories. Those lines 
that extend past the ^line under the number, two identify 
those areas in which you felt you were most interested . 
or you felt you had a high ability. 

Distribute worksheet entitled Occupations' That Match 

My Profile. Pead with the learners the directions . Allow 

15-20 minutes for this activity. Allow the learners 

to refer to the pages of their book for assistance when 

identifying occupations . 



SUMMARY 

Distribute worksheet entitled The Future Me and instruct 
the learners to illustrate an occupation that matched 
their interests , abilities , and preferences. The instructor 
should ciruclate, giving assistance to those learners who 
need it. Allow the learners to refer to the worksheets 
and information sheets in their books when identifying 
occupations related to their profiles . 

The instructor Fihould provide a place in the room to put 
stacks of the table of contents, the chapter division 
pages, and *the glossary. When the learners have com- 
pleted their tasks, they should acquire one of each of 
the above mentioned pages and assemble their booklets 
in the order specified in the table of contents. 

We have completed our lessons and our booklet The Future 
Me. You were asked to make choices about occupations that 
related to your abilities, interests, and preferences. 

You have learned that there are many types of educational 
experiences that may help prepare you for an occupation. 
Later in your lives you will have to choose the type of 
training that best suits you as a person, and the goals 
you have set. 

You are most likely to succeed in getting a job if you 
select occupations that fit your background, experience, 
and interests. It is true that most people can succeed 
at more than one kind of job, and you have identified a 
variety of occupations that match your profile. By 
identifying your own abilities and interests, you are 
able to select an occupation for- which you are best suited. 
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Though it will be several years before you will have to 
make career choices, the information presented in these 
lessons tried to bring a sense of meaningf ulness and importance 
to career planning. Most young people limit their occu- 
pational choices to fields they already know about through 
their relatives and friends. And many young people do not 
chobse the appropriate kind of education or training jor 
do not even try to get further education because they do 
not know the choices available. 

This unit has identified parts of career decision-making 
process. You have identified your preferences in several 
areas, as well as what things you feel you are interested 
in and those abilities you feel you possess. Your profile 
at this time will probably differ from a profile you make \ 
next year and three years from now. It is important to 
realize that you not only change in your physical makeup, 
but in many of your ideas and feelings. This may cause 
a change in your entire profile and choice of occupation. 



I hope this unit made you ;4ware of the difference between 
people's choices. What was important for you may not have 
been important 'to another person. We are not all the 
same, and it isn't necessary for all people ta want the 
same things in life. What is important is that you are 
what you think is valuable. Each individual person is 
important, necessary, and valuable to other people. 
Every occupation is important, necessary, and valuable 
to other people. 



SUPPLEMENTAL ACTIVITY 

After identifying an occupation that meets his/her ^ 
personal criteria, the learner will research that occupation, 
interview a worker engaged in the occupation, write 
letters to companies, government department, etc. , to 
acquire more information, then make a judgment as to 
the occupation's desirability. 



Assessment Procedures 



DESCRIPTION 

The worksheets used during the lesson will be used to 
assess achievement of the objective. 
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DIRECTIONS 



The instructor will use the Product Asessment Form 
and record the learnpr*s responses on the worksheet 
My Profile, Which was completed in class. The 
ins^.ructor will place check marks in the appropriate 
box(es) under each heading to indicate the liearner's 
response. Using the column "Teacher Judgment,'' 
the instructor will place a plus sign (+) if the . 
learner's response coincides with the judgment of 
the instructor. A. zero (0) may be used to indicate 
the areas in which the instructor's judgment and 
learner's responses do not agree. 

Using the worksheet The Future Me, the instructor 
will record the occupation chosen by the learners. 
The plus and zero marks should be used in the column 
"Occupation/Area Agreement" to indicate whether the 
occupation chosen meets the learner's criteria for 
abilities, interests, and work situations. 

KEY 



Individual learner response/instructor judgment 



Lesson 14 
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Lesson 14 



MY PROFILE 



04 



CO 



•H 
M 
CO 



Verbal Ability 
Knowledge 



N ume r ical_Ab H-itf 
Color Awareness — 
Coodination 
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Services 



Scientific/ i?echnoloqy 
^Routine ■ — 



Creative - 



Helping People r- 

Macbines /Processes 

Recognition 

Pride — 



Following Instructions 
Controilinq Others 



Dealing with People 
Working Alono. 



Influencing People 
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Lesson 14 



OCCUPATIONS THAT liATCH MY PROFILE 



Write the topics that were past the two mark on the profile 
under each area listed. Then using pages 18, 25, 30, and 
the other pages of your book, list occupations related to 
each topic. 



ABILITIES 



OCCUPATIONS 



INTERESTS 



OCCUPATIONS 



WORK SITUATIONS 



OCCUPATIONS 



List at least one occupation that matches your abilities, 
interest's, and work setting choices. 
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THE FUTURE ME 



Draw a picture of che occupation 
that matches your profile 




THE FUTURE flE 

TABLE OF CONTENTS 

* Chapter 1 ' Paths to Careers l 

Educational Paths to Careers ^ 2 

Finding Paths to Careers . 3 

Predictions about Occupations and Education .... 4 

Particular Paths to Careers 5 

Categorizing Occupations 6 

Occupational Facts 7 ^ 

Reading^Want Ads ] 8 

Paths to Possible Careers * * 9 

/ 

Chapter 2 Tickets to- Success . . . . ^ 10 

Five Tickets to Success 11 

Which Ticket for Success, . . / 12 

Tickets to Success 13 

Recognizing the Abilities Required. . .14 

Abilities Workers Need. . ^ 15 

Occupations and Abilities/ Required 16 

Identifying My Abilitiesl 17 

Choosinig Occupations to^'^Fit My Abilities. ..... 18 

Chapter 3 Choose Your Guides 19 

Identifying Interest Factors 20 

Following Interesting Paths 21 

Occupations Relating to interest Factors. . \ . . . 22 / 

Identifying Occupations 23 

Identifying My Interests 24, 25 

Choosing Occupations to Fit My Interests 26 

Chapter 4 Sights to Consider 27 

Categorizing School Activities. . . 28 

Occupations Related to Work Situations 29 ^ 

Which W6rk Setting? 30 

Identifying My Preference for Work Settings . ; . . 31 

Choosing Occupations to Fit My Preferences. .... 32 

Chapter 5 .The Future Me .33 

My Profile . 34 

Occupations that Match My Profile .......... 35 

The Future Me ' ... 36 

Glossary ..... 37 
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CHAPTER ONE 
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Educational Occupational 
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CHAIPTER TWO 




CHAPTER THREE 
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Interest Factors Related to Occupations 
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GLOSSARY 



College ; attendance at a school^ after high schoolr for 
twor four, or inore years; learning information and 
skills necessary in many additional areas as well as 
those that are required in a specific occupation- 

Color awareness : use, choice of colors 

Coordination : precise movements with hands r eyes, fingers 

Creativity : ability to piake or produce something through 
xmagalndtive skill 

High school : attendaince in grades 10-12 (sometimes 
^•12) completed at age 18. Provides a backgrotmd of 
information and teaches many necessary skills \ 

Influence: the act of producing an effect or action 

Interest factors : preferences for certain types of 
work, activities or experiences 

Knowledge : general learning ability 

Nature : overall work situation or setting 

Numerical ability : ability to accurately and quickly 
perform arithmetic operations 

On-the-job training : learning skills from an experienced 
worker while being employed and earning a salary 

Processess: changes going on slowly that lead to a 
finished product ^ • 

Profile : a graph showing the results of ratings 

Routine : tasks that do not change much from day to day? 
regular, organized 

Science/technology : areas of special subject are 
problem solving 

Verbal ability : ability to understand and present 
clearly the meanings of words and ideas 

Vocational education : attending classes at a school 
that teaches skills and tasks involved in specific 
occupations. 

199 
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QUESTIONING 'STRATEGY 



/ 



Classroom questions are a typical activity, .Questions 
can be very effective tools whan used by an instructor who 
has planned his questioning strategy. Whether* tKe questioning 
is done orally or is written, the following considerations 
could prove helpful, ' . 

^A, Use of Questions 

-I., To stimulate stadent thinking 

2, To elicit answers which can be used to check the 
uriiity of the ii: structioilal process 

3, Tq attract attentfion to an important segment of 
a lesson 

B, Questioning Strategies 

1, The style and form of prepared questions should 
be determined by the course objective for which 
. the question is written; If course objectives 
are written in behavioral terms (performance ob- 
jectives) , support questions are much more 
easily written • . 
The purppse of a question should be determined 
prior to its being asked. 

3, Generally, an instructor should avoid questions 
that 09Si be answered yes or no. 
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a. Bloom*'' classifies educational objectives, but 
-- 'question^ can also be classified into six 
different categories ranging from knowledge 
of specifics to evalua^tion of theoretical 
concepts. It is generally considered better 
to initiate questions that require a judgment, 
the use of logic, or powers of reasoning. 
{Se-^. Classroom Question Classification, Chart . ) 

ituations and conditional 



b. Use hypothetical 



1^ 



questions such as What would happen if ... ? 

and How could . . .\ ? 

\ ' 

4. .It is generally considered best to ask a question 
and then ask someone to Wespond^ rather . than phoos- 
ing someone to respond priori to asking a question. 

5. Do not repeat questions\. If a question and janswer 
^ period is planned for a purpose, then all learners 

should be required to support the session with 
their undi\vided attention. Rooeating a question 
will not require the learnersi to listen. 

6. Do not repeat learner answers. 



^Benjamin S. Bloom (ed.), Taxopomy of Educational Objectives' , 
Handbook__I : Cognitive DomaiH » (New York : David McKay Co. , 



Inc. , 1956) , p. 18. 
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a. pncourage the learner to speak loudly and 
clearly, ^ , ■ - - — . — - 

b. The instructor may wish to repeat an answer 

I 

and add or delete ess€;ntial information in 
order to stimulate discussion, thought, and/ 
; or 'further learner questions, 

7. .ilncorrect answers 'should always be treated as 
Xncorrect answers, but tact should be used in all 
s^ch situations. Consider the Source of incor- . 
rect responses before refuting them. Individual 

* differences require that each response be handled 
as a unique situation.- Some individuals require 
"soft" ti:eatment; others need a firm response, 

8. Answers can be grammatically corrected even 
thaugh the answer is empirically correct, A 
spontaneous judgment should be made before cor- 
recting the grammatical st^^ucture of a learner's 

response. In some cases, *-t might be more dam- 

\ ' 

aging to the learner to be grammatically cd%- 
J rected than it would be for the group to be ex- 
posed to grammatical mistakes. 
An instructor can stimulate almost any thought pattern 
desired by making effective use of^uestions .* Some instruc- 
tors may be able to spontaneously initiate questions of 



/ 

\ 

* 

quality, but most instructors" need to spend time preparing 
questions and typical responses'. Exploring this topic should 

j/roducje many sources of typical questions and strategies for 

I 

using them. 




DISCISSION STRATEGY 

iques of discussi >n are often designed as learning 
procedures. Some discussion sessions are "characterized by 
adherence to a topic, question, or problem about which the 
participants sincerely wish to arrive at* a decision or conclu- 
sion,"^ During such sessions group discussion is usually con- 
trolled by/ its leadership. Other discussion sessions provide 



for "group discussion that moves freely and adjusts to the ex- 
pressei^interests and participation of the members," This 
type does not call for any specific discussion procedure or 
.fixed outcome. Activities described as discussion sessions 
may range from very rigid sessions to periods that appear more 
therapeutic th^an' instructional,^ Therefore, the fundamental 
consideration befo^v choosing discussion as a teaching tech- 
nique should be the objective (s) of the lesson, 

- Discussion strategies are not difficult to comprehend, 
but the inexperienced instructor may find that discussion as 
a teaching technique is one"^ of the most difficult to implement. 
A, Use of • Discussion Techniques 



"^Carter V. Good (ed.). Dictionary of Education, (New York: 

^McfGraw ^Hill, 1959), p. 178, 

3ibid. 

^W. James Popham and Eva L. BcOcer, Systematic Instruction, ^ 
(JBnglewood Cliffs, New Jersey: Prentic-Hall , Inc., 1970), 
.p.97 

"'j. Jeffrey Auer and Henry LEe Eubank, Handbook for Dis-- 
cussion Leaders, (new York: Harper and Row, 1947), pp. 8-9 
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1. To exchaa<ge information 

2. To form attitudes 

3. To make decisions 
4# To release tensions 

B, Discussion Strategies 

1. Before kfeginning a discussion, make sure that the 

> \ 

learnejl have sufficient- background information. 
This ban be provided through previous lessons or 
preparatory information in the saiae lesson • 
2* Prepare a list of questions to be asked, along 
with typical learnqr responses. (See Classroom 
^ Question Classification Chart. ; 

a. Even in its simplest form a -list of prepared 
questions helps prevent moments of confusion 
which destroy the effects of a good discus- 
sion. 

b. If a variation of an instructor-directed dis- 
cussion is chosen, questions should be pre- 
pared and written for use by small groups or 
groups demonstrating opposing viewpoints. 

3. Advise learners to exchange ideas with other 
learners as well as with the instructor. 7 • 

4. Tell learners that participation in a discussion 
carries a commitment to listen 'to and respect 

[ " J:G7 , . 
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other's opinions/ 

a. ^ Respect of another opinion means accepting 

that opinion as a valid' belief of another 
' perscri'. 

b. Laughter and scoffing at an opinion different 
from one's own tends to change a discussion 
session into an argument. 

5. No one should be forced to participate, but 

* everyone should have the opportunity to speak if 
he desires. . 

6. The instructor and/or discussion leader should 
compliment desirable behavior displayed during ' 
the discussion. 

7. Make the discussion as informal as possibJe. 

8. Arrange chairs in a comfortable manner, prefer- 
ably in a circle. 

9. If the discussion is to be in small groups, in-- 
form the participants to keep a reasonable noise 

level. ^ * I 

/ 

10. The instructor and/or discussion leader skoald 

\ \ 

direct the session with enthusiasm. \/ 

X 

11. Do not make a discussion, session too lengthy. 
Terminate it when all opinions have bee^ heard. 

12. If a discussion is to have a leader other than 
the instructor, that leader should be /Chosen and 
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prepared in advance. 
13. A summary statement should be provided to conclude 
an organized discussion. This task can be per- 
fomed by the instructor or the discussion lead- 

Discussion Leader Responsibilities 

1. Ask questions which will elicit reactions, opin- 
ions, or conclusions. 

2. ^ Do not answer too many of your own questions. 

3. Vary the approach, to asking questions. Example : 
Ask questions to the group: ask for a volunteer: 

- ask questions of a particular individual. 

4. Inject differing points of view. 

5. Elicit explanations from proponents of differing 
points of view. 

6. Encourage group interplay by calling for reaction 
to statements made by participants. 

7. Monitor the discussion to steer away from monop- 
olizers, i 

8. If necessary, clarify what is said. 

9. Occasionally summarize what has been said before 
considering other 'aspects of the problem. Pro- 
vide enough new or transitory material to enable 
the discussion to continue. < 
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10, It might be necessary to play the role of "devil's 
advocate" to stimulate discussion. 

11, The discussion leader and/or instructor should 
value and acceifk all contributions made by the 
learners and should be a model of expected be- 
havior* - 

Varia tion of Group Discussio n • ^ 

1. Panel Discussion 

a. A panel usually has three to six learners, 
including a chairman. Interplay between the 
panel members consists of agreement, suppoift, 
disagreement, elaboration of points, and pre- 
se^ntation of differing viewpoints, 

b. More intense planning is necessary to suc- 
cessfully conduct a panel discussion because 
few learners have the expertise to discuss a 
topic in front of the rest of the clan's. 

c. The chairman performs the^ responsibilities- 
as listed in Section C. 

d. After the panel has explored the topic under 
consideration, the chairman can open the dis- 
cussion to the class. Learners can ask 
questions or make comments to specific panel 
members, or a total panel response to a 




question could be requested by the chairman. 

2. Symposium^ I 

a* A syii^)c^sium consists of several persons 

(guestsA learners, etc.) who hold differing 
points of view regarding the .tppic under 
consideration . ! - . 

b. Each participcuit is given a chance^ to briefly 
state his point of view? a moderator, , \ 
preferably a student, then opens the meeting 

to the group. 

c. The symposium is particularly useful as a 
vehicle for committe reports. ^ 

d. When the symposium is used as a classroom 

/ * ' ' ' 

tool, those speaking should be encouraged 

to provided charts, diagrams, or other audio 

visual material to enhance their presentations. 

3. Interview Technique ' 

a. The interview technique is a method used irt 
a conference between ^an interviewer (s) cuid a 
respondent. Direct questioning is used to 
draw information from the resij)ondent . ^ The 



^Jeuties W. Brown, Richard B. Lewis, and Fred F. Harcleroad, 
A-y Instruction->Materials and Metfiods , (New York: McGraw- 
Hill Book Co., 1959), p. 311. 

'Good, op. cit ., p. 298. 
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person from whom information is sought can be 
a learner or classroom visitor. The inter- 
viewer can be a learner, the instructor, or 
a small group including both learners and in- 
structor . 

Mos.t of the important questions for which re- 
sponses are sought should be decided upon by 
a general group discussion prior to the in- 
terview. It is also advisable to decide who 
will ask each question, especially if there 
are several interviewers. 

After completing the formal interview, the 
session should be opened for class partici- 
pation'. The class can participate by ques- 
tioning the respondent or* by making further 
comments about certain points covered in the 
interview. 

A useful variation of the interview session 
is* one where two respondents are interviewed 
simultaneously. This enables interaction 
between the respondents and often a question 
answered by one can be further developed by 
the other, / 
It is a good practice to have either the 
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respondent or an observer provide closing re- 
marks. This responsibility should be assign- 
ed prior to the interview, 
f. It is often necessary to conduct an interview 
outside the classroom and report back to the 
class. The tape recorder is a very effective 
tool in such cases. The instructor should 
/ review the strategies of conducting an inter- 
view with those responsible for the outside 
interview.* It might be advisable to provide 
the learner with an interview form designed 
specifically for a particular interview. 
4. Brainstorming 

a. Brainstorming is a variation of group dis- 
cussion often used as a first step in sol- 
ving a problem or accomplishing a group ob- 
jective. Brainstorming has been described as 
a discussion technique "giving the mind the 
green light. • ' • " " 

b. A brainstorming session consists of accepting 
ideas, phrases, words, etc. from group par- 
ticipants, writing them on the chalkboard, 
and evaluating each pne before deciding on 



^Brown, Lewis, and Harcle'road, o£^_cit . , p. 313. 
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the most promising course of action, 
c. The session should be conducted on a positive 
basis. No suggestion should be rejected be- 
cause of impracticality. 
5 . Discussion-Debate^ 

a. Debate sessions can be best used as follow- 
up activities to small group discussions in 
which proposals with differing points of view 
have been identified. 

During a debate session, two or more speakers 
;'4u^^.^^,y^deliberately present opposing views to the 
same issue. 

c. No effort is made to reach a decision or to 
recognize common parts of diffexing views. 

d. The instructor should tell the class that 
differing views help identify important 
issues and/or alternative approaches to^a 
problem. 

e. Some facsimile of formal debate procedures 
should be maintained. Each proponent should 
be given presentation time and time for rer * 
buttal. Approximately equal time should be 
given each participant. 

op.\ cit * , 312. 
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f. Ideally, the debate session should end with a 
sununation of the issue; however, if a solution 
or approach must be decided upon, the issue 
should be informed that such a vote will be 
taken at the* conclusion of the debate session, 

g. After the debate, the class should be given a 
chance to participate by asking questions or 
providing additional input on relevant issues, 

NOTE: This discussion-debate variation is not a 

formal debate. 

Variations -and/or combinations of' these dis- 
cussion methods are unlimited. The instructor 
should choose and prepare the discussion session 
that will provide the best vehicle for ^reaching 
the objectives of a lesson. 
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LISTENING SKILLS STRATEGY 

Few skills are as widely used and abused as those that 
deal with listening. Few instructors consciously ^^ttempt to 
improve their students' listening skills. Many feel inade- 
quately prepared to teach listening skills. Yet teaching 
listening skills is noj different from teaching other skills. 
The art oif listening should be taught through exploration and 
discovery experiences. The following suggestions might prove 
helpful in deciding what und how to teach in terms of listen- 
ing skills. 

A. Notes to the Instructor . 

1. The first job an instructor faces is selling the 
importance of developing good listening habits. 
Listening oriented games often encourage enough 
interest to enable the instructor to demonstrate 
the poor listening habits possessed by most - 
learners. From this /point, the instructor can 



demonstrate to the c/lass how practice and con- 
centration improve /listening skills. 
2^. Instructori^ shoul^be cognizant of the fact tha't 
good listening skills vary depending upon the ' ^ 
^ reasons for listening and the circumstances * 

surrounding the act of listening. For example, 

' ■ ■ \ 

we can listen in order to learn, to analyze, to 
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create, to converse, or ^or pleasure. During 
each act of listening, we listen differently; 
therefore, learners should be given some insight 
into those different circiomstances. 
The following categories are as broad or specific as an 
instructor wishes to^ make them. The individual 3^egments of 
each category are intended to be used only where applicable. 
The material used, the method of presentation, etc. # are left 
to the creativity of the instructor. 
B. Listen to Learn 

1. If background material is needed for the learner 

to understand the lesson, provide it. 
.2. List several points for learners to listen for . 
during a listening exercise. Gradually increase 
the amount of material to be assimilated in a 
given lesson. 
3. Combine no^e-taking exercises that enable a 

I • 

learner to assimilate more information in a 
shorter period of time, with listening exercises. 
Begin note-taking with a single paragraph of 
informational material read aloud along with def- 
inite directions for listening. Gradually in- 
crease their complexity. When note-taking is a 
new skill, distribute mimeograph copies of your 
notes to students so that. they have a good 
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example to follow, 

4. Involve learners in different ways. Use tapes of 
classroom reports and appropriate ' lessons as 
listening exercises. 

5. During lectures, teach the learner to listen for 
lesson titl'BS and the main ideas of each lecture. 

0 

6. ^ Teach learners to listen for such key words and 

phraseSr, as I will expla^ why , The reason being ,* 
In conclusion , To summarize , etc» . 

7. Provide practice m listening for topic sentences 
Listen to Analyze - We often criticize speeches^jand 

i r- ^^^^^ 

speeUcers, but are unable to pinpoint the reasons that 
stimulate that criticism. Learners can be taught to 
objectively analyze speeches and speakers. . , - 
li Provide time to analyze speeches. Determine why ^ 
a speech is liked or disliked. Analyze the 
speaker *s^ voice and manner of presentation. 

2. Analyze the content of the speech. Did the 
speaker'. say anything that could be agreed or dis- 
agreed with? 

3. Determine what a speaker thinks and stands for 
by analyzing what he has. said. By analyzing a 
speaker's thoughts, we often find' that a speaker 
has aroused his audience by manipulating emotions 
and nas provided very little information. 
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On the other hand, a speaker who does not moti-- 
vatehis audience to become involved may have a 
lot of important ideas worth listening to, 

4 . Teach learners to pick out the strong points- of 
a speech or conversation rather than the flaws, 

5. Explain and r!iscuss basic propaganda techniques. 
Help learn^irs become aware of the connotations 
of words, the sometimes unquestioned acceptance 
given to testimonials and authoritative state- 
ments, and the us^ of emotionally oriented 
phrases. 

Listen to Converse 

1, Give the person speaking your undivided attention. 
Do not become a "cut-in" listener. People that, 
interrupt during the course of conversation in- 
dicate that they pliace no worth on what the 
other person is saying. 

2. Try to involve quiet people in your conversation 
by asking appropriate questions. The secret of 
being a good listener is being thoughtful of 
others . 

Listening for Cues 

Anger, frustration, sorrow, joy, and other moods 
are transmitted through voice tones and facial ex- 
pressions, and body movements. Listening and 
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watching for cues will enable a listener to become 
more aware of a speaker's real feelings. Each mood 
mentioned above registers a subtle message, 'and the 
ability to distinguish one from another will deter^ 

\ 

mine the sophistication of one's listening habits. 
P. Listening to Create 

Listening in order to use what you have ^eard to 
create something new is probably the highest form of 
the listening act. Listening in order to create 
combines an ability to think for yourself and the 
ability to use the suggestions of others. 

G. Listenin g for Pleasure . 

^ I 

Listening for shee^ pleasure is one of the most 

useful of all skills. Use practice exercises to 

stimulate^ listening for pleasure - music, drama, 

recorded readings, etc. 

Teaching listening skills can be. a rewarding experience. 
Regardless of whether you teach listening skills as a unit or 
incorporate the study of these skills into a structured les- 
son or another topic, listening is a habit that should be 
cultivated. 

The above material has been adapted from Mauree Applegate, 
Easy in English (New York: Harper and Row, 1960), pp. 85-125. 
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GIVING DIRECTIONS STRATEGY 

The average instructor spends a great amount of classroom 
time giving. directions to learners. Yet few take time to make 
preparations for giving those directions. The following 
suggestions offer a review of ^common practices too often for- 
gotten., r ' ' 

1. Instructors should develop the habit of giving di- 
rections only once. If it is necessary to repeat 
directions, a learner should assxme the responsibil- 
ity. 

2. When giving directions, the instructor should have 
the attention of his audience. If directions ar^ 
necessary, it is also necessary that learners offer 
their undivided attention. 

3. The instructor should speak in a clear voice , at a 
normal rate and volume. If the instructor recog- 
nizes that he is getting progressively louder while 

\ giving directions, the problem could stem from a 

fajilure to get the attention of the entire class. 

4. The instructor should never give more information 

< 

than the learners can assimilate. 

5. The instructor should thoroughly understand the pro- 
cess to be directed before attempting to explain it 
to the learners. Writing down directions is often 
helpful. 
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6. Start with simple directions; gradually .increase 
their complexity. \; ' 

7. Help the learner to see a complete picture of what 

he is going to do or make before he begins. Examples 
and illustrations can clarify directions. 

8. When available, use diagrams, charts, and models as 
aids in giving directions. 

9. Organize" directions into logical steps, remembering 
to start with the simple and work toward the complex.^ 

10. Separate disciplinary directions (admonitions) from 
instructional directions. 

If instructors expect their directions to be followed, 
they should present those directions in a carefully prepared 
mdnner. When confusion occurs, however, allow enough flexi- 
bility to remedy the problem at the time it arises. ^ 

\ 
\ 



The above material has been adapted from Mauree Applegate, 
Egsy in English (New York: Harper and Row^ publishers, 
1965) , pp. 103-104 . i 
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Lesson 1 
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1. Jn- o- 

2. L__ 

3. 11 Jl 

*. __1 



Directions; You will begin with the letter marked by the 
arrow. Write this letter in the first blank 
on line one. Continue around the circle, 
writing each letter in the next blank ♦ A 
^ few letters have been filled in to help you. 
When you have gone all around the circle, you 
will have spelled out the four ways people 
learn about and train for their jobs. 
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Directions: The maze below should^ be completed to show the 'four 
patjhs of job preparation: high school, on-the-job 
training/ occupational schools/ and college. "Using 
the maze to help you, complete each sentence below. 

1. The longest path of job preparation is . 

2. is the beginning path for occu- 

pational preparation. 

3. On-the-job- training is usually longer than /' ' 

4. Occupational schools may be shorter than . 

5. On-the-job training and l_ may have about 




LEARNER INFORMATION SHEET 
PREDICTIONS ABOUT OCCUPATIONS AND EDUCATION 



DURING THE 1970 's, GXOviTH VJILL VARY 
WIDELY AMONG OCCUPATIONS 



ProfessionalAechnical workers 
Service workers 
Clerical workers 
Sales workers 
Craftsmen and foremen 
Manager^ and proprietors 
Operatives 
Nonfarm laborers 
Farm workers 



Rate of cK'^nge, 1970-80 projected 
20% 10% 0% 10% 20% 30% 40% 

t ...,j, ,r 
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SCHOOL ENROLLMENT RATES WILL CONTINUE 
TO RISE 

Percent of persons enrolled 
0% 



HIGH SCHOOL 
14-17 
Years of age 



COLLEGE 
18-24 
Years of age 
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25% 
—1— 



50% 75% 85% 100% 
-J L 



1960 



19 70 



I 



198Q projected 



1960 



19 70 



1980 proj 



47 




Directions: Write the numbers of the occupations on the 
lines after the type of training most likely 
able to prepare^ the worker for his job* 



college 

on-- the.- job' training 
occupational school 
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^ Lesson 3 

CATEGORIZING OCCUPATIONS 



INFORMATION SHEET 



Professional and Related 

Occupations 

accountants , lawyers , 
clergymen, teaching # 
conservation occupations, 
counseling occupations, 
engineer s , 1 ibrar ians # 
health service occupations, 
mathematics, technicians, 
natural science occupations, 
life science occupations, v 
performing artists, 
social scientists, 
writing occupations, 
photographers 

Service Occupations 
barbers, models, 
cosmetologists, 
cooks and chefs, 
' waiters and waitresses, 
guards and watchmen, 
police offiqers, 
fire fighters, 
hospital attendants 

Managerial Occupations 
-city managers. 



industrial traffic managers, 
purchasing agents 

Clerical Occupations 

bookkeeper s , ca shier s, 
file clerks, 
receptionists, 
stock clerks/ 
typists/ 

telephone operators 

Sales Occupations 

automobile parts (sales), 
insurance agents, 
real estate, 
retail trade 



Skilled Occupations 

building trades, - 
driving occupations, 
machining occupations, 
mechanics and repairmen, 
printing occupations, , -'h 

assemblers, jewelers, 
furniture upholst^erers , V,- 
gasoline station attendant's, 
meat cutters, . 

motion picture projectionists # 
parking attendants, 
power truck operators 

Some Major Industries and Their 
Occupations 

Agriculture 
farming, 

^<52)1 scientists/ 
farm service jobs 

Mining / 
petroleum and natural gas, 
production and processing, / 
copper ^ / 

Manufacturing 

aircraft, apparel, 
baking, 

iron and steel, 
motor vehicle 

Transportation, Communications 
pilots, stewardesses, radio 
operators, radio-TV 
announcers, telephone installers 
repairmen, Ope"ra€ors" a 

Finance I 

bank tellers, clerks, officers, 
insurance adjusters, agents 
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READING ,WANT AIlS 
THE DAILY NEWS 



Lesson 3 



MORNING EDITION 



HELP WANTED 



SECTION G PAGE 1 



ACCOUNTANT 

With manufacturing firm 
H.^^S^-g:rad. or 2-3 yrs 
""exp . or- education . Dut- 
ies include ledge and 
cost accounting; $5,000 
-yr to st.nrjt. Call 963- 
7184 for app't. 

AIRLINE STEWARDESS 

Meet interesting people^ 
travel. H.S.gr ad, 20-26 
yrs old. Neat, attract- 
ive/ get along well with 
people. Start $8000 A^-)- 
ply Norths Airlines^ 

ARCHITECTS 

DESIGN/ - PLAN, DRAW DE- 
SIGNS f;OR HOMES/- APIS, / 
INDUSTRIAL PARKS, EXP. 
. REQUlREb, COLLEGE GRAD, 
$7;UJ0 to START, APPLY 
SMITH/ INC.^ 

Large Co. needs person 
to write newspaper ads, 
trade journals/ and cat- 
alonaes. Journalism ma- 
Jor'prfd, will consider 
English .major. MTJ9-2883 



UKAhlSFlAN WAi'^lbD 

IMMED, OPENING/ 2 YRS 
VOC, ED. EXPERIENCE, 
MATH APTITUDE. CALL MR, 
^MINS.963r5n4?. . . 

ELECTRILJAMS 

Take recent H.S. grad 
to begin O.J.T. Start 
$60 per wk. Call Mr:.u 
Franklin MU 7-7371. 



BA»^i< CLERKS 

WILD TRAIN 
H . S. grad. Inion Bank 



^ BANK* OFFICER 
Man interested in man 
agement positioiij^^^rfr- 
lege grad with flare 
for figures.. Call 765- 
8901. 



DENTIST 
Mem. Hosp. Adv. College 
training' and 2 yrs exp.. 
Apply Personnel Dept. 



ENGIEER-ENGINEER 

Rev>iew and evaluate cur 
rent product designs . 
Coll. grad. Know mil- 
itary specifications . 
Snd letter to Precision 
Co. , 4 Lombard Lane 
Middlefield.> 



NEED IMMEDIATELY 
FARM HANDS 
H.S. grad . handy with 

equipment. Write Box 72 
The D aily Ni.:ws. ^ 



MEN OR WOMEN, MUoT PAS 
CIVIL SERVICE TEST, - 
WKS, TRAINING AT W 
HEADQUARTERS, WRITE F. 
mGTON/ D.C 



Bl 



INSTRUfeNt REPm~ 

Growing field-must have 
trade sch. certif. Ap- 
ply Gas & Electric Co, 



BEAUTICIAN - 
Trainee, recent Trade 

Sch. grad. '$90 per wk. 

"New shop. Phf \ MiJ. Ric 

373-6008. 



BOOKKEEPER" make $$ 

H.S, GRAD. WITH KNOW- 
LEDGE OF NUMBERS, TYP- 
ING- KELPFUL. CALL MR. 



CASHIER 
Good pay , " cb vTbe'nef its . 
Take customer payments, 
bank deposits 40 hr/wk. 
Female preferred. Call 
gj^^737-087:. 



LIBRARIANS 

COLLEGE GRAD.^ENJQY 

SEARCH ^ |550O-$iO, 

CALL 763 




RE- 
000. 



liERCHANDISER-BUYER 

H . Si grad w/i^yrs- retail 
exp o£ formal training. 
Miss Mary Personnel 
Dept. Dress Shoppe; 



MECHANIC 
Gd. oppty. Previous exp 
not req. but need Trade 
or Tech. School certif. 
Intervie.ws 10-4, 16 Ash 
Street 



HbKSUNNbL WUKKbK 

COLL. GRAD. POISE/ ABIL- 
ITY TO DEAL WITH PEOPLE 
425/MO to START. SECTON 
AGENCY. 



POLICEMEN/WOMEN 
H.S. grad. 5 mo. train-- 
ing program. Finest no- 
lice dept serving large 
city. Write Solano Co. 
P.O. Box 73 



P,L.U.M.B.E.R 

Ability to estimate 
plumbing and heating. 
Start" $10,000, f you 
have 4yrs exp Call 756- 
0098 



PROFESSIONAL ARTIST 

Good eye for cplor bal- 
ance, detail; creative. 
H.S. diploma, 2., yrs. 
trade sch or O.J.T. fexp 



Will train. Start $50 
per week. Raise after 
training-Mollies Craf':s 
92' Center Street 



SECRETARY - LEGAL 
Go. oppty for qualified 
secretary with. 2y^s le- 
gal sec. training, $]00 
per week. Call JA8932. 



TEACHERS 

CERTIFIED ONLY. CALL TR 
1 -9403 

" TELEPHONE INSTALLER 

H.S, GRAD. DRIVERS LI- 
CENSE REQ. WILL TRAIN. 
SEE MR. JAY/ MOUNTAIN 
TELEPHONE CO. 



VETERINARIAN 

Exp,. Vet. w/degree - in 
cases, acceptable with 
less than 4 yrs. coll. 
Work with large and 
small animals. CAll MI 
4-3298. 



. WELDERS 
Trade school certif-. or 
will train. Call 972^ 
0012. 
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Lesson 3 



Directions , 

After high school 
you will make a 
choice about the way 
to prepare for your 
career, feisti-ia each 
box the name of an , 
occupation that is 
best learned by the 
preparation listed. 
Draw a picture that 
illustrates the 
occupation ydu 
chose. 



On-the-job training 



Occupational School 



College 

im — 
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CHAPTER TWO 




Abilities Required for Occupational Success 

- 271 ' 235 



Directions 1 Using the letters In the box, complete each word by filling in the 
missing letter. Then look down each column of words you have 
completed. Each will cpell an ability that relates to occupjatlonal 
success. 
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FIVE TICKETS FOR SUCCESS 
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RECOGNIZING SKILLS REQUIRED 
THE DAILY NEWS 



Lesson 6 



MORNING EDITION 



HELP WANTED 



accounta:^t 

Witn manufacturing firm 
H. grad. or 2-3 yrs 
exp, or education. Dut- 
ies include ledge and 
cost accounting; $5,000 
-yr to start. Call 963- 
7184 for app't. 

AIRLINE STEWARD'S''':S 

Meet interesting people 
travel. H.S.grad, 20-26 
yrs old. Neat, attract- 
ive get along well v/ith 
people. Start $8000 Ap- 
ply North Airlinfes. 

ARCH II bus 

DESIGN, PLAN/ DRAW DE- 
SIGNS FOR HOMES, APIS., 
INDUSTRIAL PARKS. EXP, 
REQUIRED. COLLEGE GRAD. 
$7,000 TO START, 



SECTION G PAGE i 



APPLY 
INC 



WESTERN a SMITH, . 

Large Co. needs person 
Ito write newspaper ads, 
trade journals and cat- 
alogues. Journalism ma- 
jor prfd, will consider 
English major. MU9-2883 



3A.^i( CLERKS 

WILL TRAIN 
H.S. grad. Union Bank 



BANK OFFICER 
Man interested in man- 
agement position. Col- 
lege grad with flare 
for figures. Call 765- 
8901. 



DENTIST 
Mem. Hosp. Adv. College 
training and 2 yrs exp. 
Apply Pe rsonnel Dept. 

UKAhlSflAN WAi'^lbU 

IMMED. OPENING, 2 YRS 
, VOC, ED. EXPERIENCE, 
MATH APTITUDE, CALL MR. 

^JENKINS 9d3-5M2, 
! ELECTRICIA.NS 

I Take recent H.S. grad 
I to begin O.J.T. Start 
i $60 per wk. Call Mr. 
i Franklin MU 7-7371. 

;!■ ENGINEER-ENGINEER. 

i Review and evaluate cur 
i rent product designs, 
i Coll. grad. Know mil- 
itary specifications. 
Snd letter to Precision 
Co., 4 Lombard Lane 
Middlefield. 

NEED IMMEDIATELY 
FARM HANDS 
H.S. grad. handy with 
equipment. Write Box 72 
The Daily News. 



PhKSUN.'ibL WUKKhR 

coll. grad. poise, abil- 
ity to deal with people 
-'^25/mo to start, secton 

AGENCY. 



^~ m AGbNis — 

MEN OR WOMEN. MUST PAS 
CIVIL SERVICE TEST, 1 
WKS. TRAINING AT FB 
HEADQUARTERS. WRITE FB 
-- WASHINGTON, D.C. 



POLICEMEN/WOME N 
U.S. grad.. 6 mo. train- 
ing program. Finest po- 
lice dept serving large 
city. Write Solano Co. 
P.O. Box 73 



P.L.U.l'^.B.E.R 
Ability to estimate 

plumbing and heating. 
Start $10,000, if you 
have 4yrs exp Call 756- 
0098 



PRQf-ESSIQNAI. ARTIST 

Good eye for color bal- 
ance, detail; creative. 
H.S. di|)loma, 2 yrs. 
trade sch or O.J.T. exp 



Will ^ tram. Start $50 
per week. Raise" after 
training-Mollies Crafts 
92. Center Street 



lilSfRUMENt RE 

Growing field-must have 
trade sch. certif. Ap- 
ply Gas & Electric Co. 



BEAUTICIAN 
Trainee, recent Trade 

Sch. grad. $90 per wk. 

New shop. Phone Mr. .Ric 

373-6008. 



BOOKKEEPER- make $$ • 

H.S. GRAD. WITH KNOW- 
LBmi Of- NUMBERS. TYP- 
ING "HELPFUL. CALL MR. 

WI NTERS 987-6872. : 



A CASHIER 

^Kood pay,"~CoT'~Be'nef its. 
Take customer payments, 
bank deposits 4 0 hr/wk. 
Fema.'.e preferred. Call 
^■'"-C872 

ERIC 



LIB.RARIAHS 

COLLEGE GRAD, ENJOY 
SEARCH $55J0 

CALL 763-7921 



v-QY RE- 

$10,000. 



i€RCHAilDI$ER-i^UYER 

H . S. grad w/2yrs retail 
exp o£ formal training. 
Miss M?;-y Personnel 
Dept. Dress ^Shoppe. 



MECHANIC 
Gd. oppty. Previous exp 
not req-. but need Trade 
or Tech. School certif. 
Interviews 10-4, 16 Ash 
Street 

133 



SECRETARY - LEGAL 
Go^ oppty for qualif i e d 
secretary with 2yrs le- 
gal sec. training, $]00 
per week. Call JA 8932. 

** TEACHERS *^ 

CERTJ[5IED ONLY. CAI.L TR 
1-3^U.3 



TELEPHONE INSTALLER 

H.S. GRAD. DRIVERS LI- 
CENSE REQ. WILL TRAIN. 
SEE MR. JAY, MOUNTAIN 
TELEPHONE CO. 



VETERIiJARIAN 

Exp. Vet. w/degree - in 
cases, " acceptable with 
less than 4 yrs. coll. 
Work with large and 
small animals. CAll MI 
4-3298. 



Trade 

will 

0012. 



WELDtRS 

school certif. or 
train. Call 972^ 
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SKILLS WORKERS HEED 



Lesson 6 



Directions: Write the names of the occupations that ^require 




/ 




Lesson 6 



■ OCCUPATIONS AND SKILLS REQUIRED 

A large nimi^isr of workers in these occupations have a high 
degree of theyability listed. 



KNOWLEDGE: 




Lawyer, principal, accountant, writer 
medical and veterinary services, F.B.I, 
agent, librarian, restaurcuit manacfer, 
historian, actor, administrator, inspector, 
parole officer, clergyman, 



COLOR 
AWARENESS: 




P hotographer , artist , merchandiser- 
buyer, laridscaper, sign writer, camera- 
man, beautician, designers of: clothing, 
toys, jewelry, fishing lures, floral 
arrangements 



VERBAL: 




Air traffic controller, casting director , 
parole officer , clergyman , stewardess , 
sales personnel, reporter , editor , script 
writer, comedian, lawyer, actor, writer, 
accountant 



NUMERICAL: 



Loan officer, cashier, accountant, 
budget consultant, historian, chemist, 
surveyor , bookkeeper 



COORDINATION:^ • 




Tailor , cook , engraver , mechanic , 
*key punch operator, secretary, dancer, 
locksmith , craftsman , architect , 



X 




Lessoit^? 



CHOOSING OCCUPATIONS TO FIT MY SKILLS 



I scored highest in_ 



Two occupations related to these skills are_ 



and 



Illustrate a worker performing 'the tasks in each occupation you listed. 
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CHAPTER THREE 




Interest Factors Related to Occupations 

273 



Directions: Draw a line from the 
interest factor listed in the left 
hand column to its opposite factor 
in the right hand column , 




IDENTIFYING INTEREST FACTORS 





167 



245 



■20 



iiesson 



Directions: Follow the maze for each interest factor until you 

reach the center and identify the contrasting interest 
factor. Be sure to pass through the numbers listed next 
to the factor at the starting point. The numbers refer 
to occupations on the next page. 



Q routine 
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helping people^ 6|7^20 



ZL 
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Lesson 9 



OCCUPATIONS RELATING TO INTEFEST FACTORS 



On the line after each occupation write the letter of the interest 
factor to which each occupation relates. (The numbers also refer 
to the maze, in case you need help.) 



1. Fruit inspector 

2. Typist 

3. Animal trainer 

4. Barber 

5. Radio announcer 

6. Teacher 

7. Counselor 

8» hv^-C' mechanic 

9. V' geographer 

10. Comedian 

11. Surgeon 

12. Artist 

13. Model^ 

14. Tailor ' 

15. Usher 

16. Phone installer 

17. Actor 

18. Salesman 

19. Machine tender 

20. Nurse 

21. Lawyer 

22. Architect- 

23. Auto test driver 

24. Mathematician 

25. - Decorator 

26. Type setter 

27. Script editor 

28. Author 

29. Cattle raiser 

30. Chemist 



A. things, objects 

B. services 

C . recognition 

t). helping people 

E. routine 

F. people, ideas 

G. scientific, technology 
K. creativity 

I . machines, processes 

J. pride 




Identifying Occupations 
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ANSWER SHEET: IDENTIFYING MY INTERESTS 



^ 12. 



ERJC 



; 

Build a model town 




1 


xntervi6w a worKer aoout nis job 




2 


rxx jjir(Ji^6n uoys 




** 

2 


• Wash windows 




3 


iruu uoyeuuer jigsaw puzzi6S 




1 


• Help a younger child with school- 
work 




4 


Build scenery for a play 




1 


Take a lead part in a play 




5 


Attend clvib meetings 




2 


Sort a deck of cards into suits 




3 


1 

Take telephone messages 




2 


Babysit 




4 


/ 

Be room helper 




2 


oe ueam capuam 




'5 


Deliver newspapers 




3 


iiccix^ ci x.ci±j^ on wnau youi city 
is doing to make it a better 
place iu which to live 




4 


Shelve library books ^ 




3 


oe eiecuea ciass pre^iaenu 




5 


Teach someone to do something I 
can do 






Receive an award in front of the 
school 




5 


Recite a poem with a group 




6 


Work story problems in math 




7 


Write a story 




6 


Decora/.e the bulletin board 







199 



\ 



249 







— W " 


■ to 




0) 


0) 


o 


(D 




0 


H 


c 






o 




rt 




£3 




p. 


H« 










t3 


o 


(0 


H- 


vQ 


0) 


0) 




rt 






(0 




H- 


»tJ 








o 


0) 










O 






(D 




13 






O 




H 






rt 




a> 






0) 












Ln 






K) 




h3 








♦-3 


O 


o 


o 


O 


O 


ft 


ft 


rt 


rt 


rt 














H 








M 




M 








s 




cn 


»t> 


n 






o 


(D 




o 




H- 


O 








(D 




(D . 


H- 


rt 




M 








O 


(D 




(D 


< 


CD 


\ 




\ 




\ 


H 






rt 


•-3 


Oi 




n 




(D 


(D 




o 




O 


U) 




0 




tr 


(0 




0) 










0) 




o 






(0 




M 






(D 




0 






CO 


















H 


VD 


00 






O 














h3 




»-3 


O 


O 


O 


O 


o 


r^ 


n- 


rt 


rt 


rt 








U) 


U) 


H 


H 


M 


M 


l-» 




\ 




















\ 

\ 






















\ 

















n 
w 

H 

< 
H 

H 

W 
CO 



24 



Lesson 10 



Learn about different languages 




6 


Learn how a television picture is 
sent from the studio to a TV 
screen 




9 


Tell a story to the class 




6 


Finish something I've started 




10 


Find out about the inside of a 
volcano 




7 


Make up a dance to a record 




8 


Learn- how the different planets 
were discovered 




7 


Learn how sound is put on a movie 
film 




9 


Find out how we get rubber from 
trees 




7 


Grow a vegetable garden 






Design posters 




8 


Learn to develop camera film 




9 


Learn how to play a musical 
instrument 




8 


Train a dog to do tricks 




10 


Learn how a newspaper is printed 




9 


Earn a badge in scouts 




10 



13. 



14. 



15 



16 



17. 



18. 



19. 



20. 



201 



Lesson 10 



CHOOSING OCCUPATIONS THAT MATCH flY INTERESTS 



D^^ction.s: • Oo:n:')loto th^: ^fj^nlonce b;^' naming the int^orest 
rector' ycu riaujO'-j mor^'^ than thf^ othoro. Then 
writ'3 tho nrra'^a of two occupations that require 
t.vj.B j ntere^t^ and drav^ two pictures of workers 
involved in those occupy tionj. 

I identified ray interests as , 





203 ^ 




\ / 

i 

I 

CHAPTER FOUR 
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Lesson 11 



CATEGORIZING- SCHOOL ACTIVITIES 




Directions: Look at each picture and identify the work situation 
shown. Use the numbers under the pictures and match 
them with the .work situations listed below. 



ERIC 



Working in groups. 

Foxlowing directions 
Influencing others _ 

Giving directions 

Working alone 



4- 
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OCCUPATIONS RELATED TO WORK SITU/^TJONS 



DOING THINGS UNDER CERTAIN INSTRUCTIONS 



Food checlcer 

Typist 

Model 



Dog groomer 
Farm hand 
Usher 



BEING IN CONTROL OF ACTIVITIES 



Travel guide 
Teacher 

Animal trainer 



Police officer 
Fire chief 

Construction foreman 



DEALING WITH PEOPLE 

Bank teller 

Cashier 

Nurse 



Beautician 

Detective 

Secretary 



WORKING ALONE 



Actor 

Grounds keeper 
-Seamstress 



Truck driver 

Dancer 

Tailor 



CHANGING PEOPLES MINDS ABOUT THINGS OR IDEAS 



Judge 

News reporter 
Sales person 



Window display designer 
Advertising person 
Lawyer 



\ 
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Lesson 12 



WHICH WORK SETTING? 

Directions: Write the underlined letters under each 

work situation. Then unscramble those letters 
to name ar? occupation related to the work 
situation. 

Doing TtiiNG^, Undlr Certain Instructions 

Letters _^ ] 

Occupation 

ilAViNG Control Of -^CT IV liiEs Or Oth£p Peopll 

Letters 

Occupation 

Dealijig With a Nii^iB£p Of PE^sor^i 

Letters 

Occupation . 

Working Alone Without The ^id Of OjjiEE? 

Letters 

Occupation 

Changing Peopj^s Hinds, ^out lD£Ai Or Thi^lgs 

Letters 

Occupation . 



233 



tiesson 16 



IDENTIFYING flY,,, PREFERENCES 
FOR \^ORK ^FjTINGS 



I do better: 



1. Following instructions from 
others or 

giving instruction to others 




1 






2. Following directions on my 
own or 

working together with others 




1 




3 


Others or 
working on my own 




1 




4 


4. Doing things I'm told to do 
or 

convincing people to do 
things my way 




1 




C 


D« sjiving msurucuion uo ouner^ 
or 

working together with a 
group of people 




2 




3 


Om vjivmg curecuions ror uun6x.c3 
to follow or 
working by myself 




2 




4 


7. Telling others what to do 
or 

setting an example for 
others to copy 








5 


8. Working in a group or 
working alone 




3 




4 


Q Work "i no with others in a 
group or 

setting an example for 
others to follow 




3 




5 


0. Working alone or 

convincing people to do 
things my way 




4 




5 , 



Following directions 

total #1 

Being in control \ 

total #2 

Working with people. 

total #3 



Working alone 



total #4 



Changing peoples ideas 
total #5 




Lesson 13 



,. CHOOSING OCCUPATIONS TO FIT\ MY PREFERENCES 




Directions: Complete the. sentence by naming the work situation you 



named more than the others. Then write the names of 
two occupations whose situations are the same as the 
one you listed. Draw two pictures of workers involved 
in those .occupations . 



The nature of work I prefer is 
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Lesson 14 



m PROFILE 



M 

to 



Verbal Ability 
Knowledge 



Numerical Ability 
Color Awareness — 
Coodination 



to 
(1) 
u 

(D. 
4J 
C 
H 



Things/Objects 
People/Ideas — 



Services 



Scientific/Technology 
Routine 



Creative 



Helping People — : — 
Machines/Processes 

Recognition 

Pride 



o 
n 

3 
o 

<0 

4J 
•H 

to 

f. 

0 



Following Instructions 
Controllinq Others 



Dealing with People 
Working Alone- 



Influencing People 
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• Lesson 14 



OCCUPATIONS THAT liATCH flY PROFILE 



Write the topics that were past the two mark on the profile 
under each area listed. Then using pages 18, 25, 30, and ^ 
the other pages of your book, list occupations related to ^ 
each topic. 



ABILITIES 



OCCUPATIONS 



INTERESTS 



OCCUPATIONS 



WORK SITUATIONS 



OCCUPATIONS 



List at least one occupation that matches your abilities, 
interests, and work setting choices. 



ERIC 
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THE FUTURE ME 



Draw a picture of the occupation 
that matches your profile 



• 
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GLOSSARY 



College : attendance at a school, aiter hi^ school, for 
two, four, or itiore years; learning information and 
skills necessary in many additional areas as well as 
those that are required in a specific occupation.- 

Colot awareness ; use, choice of colors 

Coordination precise movements with hcinds , .eyes, fingers 

Creativity : ability to make or produce something through 
imagainative skill 

High school : attendance in grades 10-12 (sometimes 
5-12) completed at age 18* Provides a background of 
information and teaches many necessary skills 

Influence : the act of producing an effect or action 

Interest factors : preferences for certain types of 
work activities or experiences 

Knowlef'ge: general learning ability 

Nature: overall work situatia/ or setting/ 

' , / 
Numerical ability : ability to accurately /and quickly 
perform arithmetic operations / 

dn-the'-job training : learning skills from an experienced 
wprker while being employed and earning ^a salary 

Processess : changes going on .-.lowly t^at lead to. a 
finished product 

Profile: a graph showing the results lOf ratings 

Routine ; tasks that .do not chamge much from day to day; 
regular, organized 

Sciencfa/technology : areas of special subject are 
problem solving 

Verbal ability ; ability to understand and present 
clearly the meanings of words and ideas 

Vocational ec^ucation ; attending classes at a school 
that teaches skills and tasks involved in specific 
occupations. 



\ 
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